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Reading Popular Science Magazines:

A Systemic Functional Perspective on Choosing Teaching Materials
toward Academic Reading

Masamichi WASHITAKE

Abstract

This present paper is an attempt to show the lexicogrammatical
characteristics of articles in popular science magazines. It focuses on the
following items: lexical density (the organization of nominal groups) and
grammatical intricacy (the nature of clause complexes). The purpose of this
paper is to show whether or not reading articles in popular science magazines
can help students understand scientific papers written in English. Thus, the
characteristics found in articles in popular science magazines are compared
with those of scientific papers. As a result of the analysis, critical differences
between the two text types are found: different complexity of nominal groups
and different usage of clause complexes, especially projection. It has become
clear that although popular science magazines may share the same topics with
scientific papers, their lexicogrammatical nature is different. Therefore, this
paper concludes that if an English teacher wants their students to improve
their academic reading ability, choosing articles in popular science magazines

as reading materials does not seem to be effective.

1. Introduction

When an English teacher chooses her/ his reading materials for students, it

is likely that s/he focuses on the topic that the text provides. For example, for



freshmen, who are going to read scientific papers in their senior, s’he might
be tempted to choose reading materials that cover scientific topics, such as
articles in Popular Science and Scientific American. It seems desirable for
these freshmen to be familiar with the latest science and technology. However,
it should also be considered whether or not reading articles in popular science
magazines contributes to students’ reading skills.

This paper explores articles in popular science magazines from the
perspective Systemic Functional Linguistics (e.g. Butt, et al., 2012; Eggins,
2004; Halliday, 2014; Halliday and Matthiessen, 1999; Thomson, 2014).
Its focuses are on the followings: lexical density, which is derived from the
organization of nominal groups; and grammatical intricacy, which is related to
the nature of clause complexes). Its goal is to answer the question: can reading
articles in popular science magazines help students understand scientific papers
written in English? Thus, the results of the analysis are compared with those of
scientific papers.

Examples are extracted from articles in Scientific American and Popular
Science and open assess papers in Nature Medicine and Nature Cell Biology. All
of the texts are available on the Internet and deal with symptoms or treatments

of COVID-19.

2. Lexicogrammatical Analysis of Popular Science Magazines

Popular science magazines, such as Popular Science and Scientific American
introduce science and technology to the general public. Since their readers are
assumed to be common people who are interested in science and technology,
the way to construct knowledge is presumably different from that of scientific

papers whose intended readers are scientists.
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1 explored two articles from Popular Science and Scientific American,
focusing on two types of complexity (lexical density and grammatical
complexity) and found two lexicogrammatical features: the way to organize
nominal groups and to form clause complexes. In this section, I will analyze
the two items and compare the results with lexicogrammatical characteristics of

scientific papers.

2.1 Lexical Density and Organization of Nominal Groups

The complexity of a text can be discussed in two ways: lexical density and
grammatical intricacy. Lexical density is the proportion of content words to the
text, and grammatical intricacy shows the length and depth of clause complexes
(Halliday, 2002). When we try to understand a text, we have to consider this
tendency: “Written language tends to be lexically dense, but grammatically
simple” (Halliday, 2002: 336) and “while spoken English is marked by intricacy
in the clause complex, written English is marked by complexity in the nominal
group (Halliday, 2002: 343).

According to Halliday (2004a: 33), “a mean value of around 1-2 in casual
speech and around 6-10 in technical writing is typical of many samples that
I have counted”. In addition, “in scientific writing the lexical density may go
considerably higher” (Halliday, 2004b: 168).

Lexical density can be measured as the number of lexical words (content
words) per clause. The value of lexical density that I counted in articles from
popular science magazines is around 6-8; while that in scientific papers is over
12. Popular science magazines are less complex from the viewpoint of lexical
density. However, degree of lexical density is not the only crucial point; we
need detailed analysis to show how complex the nominal groups are.

According to Halliday and Matthiessen (2014), a nominal group in English

can interpreted as Figure 1.



Figure 1: An interpretation of a nominal group

text these two splendid | old electric trains with
pantographs
Epithet
Sfunction | Deictic Numerative Classifier | Thing | Qualifier

Attitude | Quality

prepositional
phrase

(adapted from Halliday, 2014: 388)

class determiner | numeral adjective | adjective | adjective | noun

‘Thing’ is the semantic core of the nominal group. It can be characterized by
the following elements. Most generally, ‘Deictic’ indicates whether the thing is
specific or not. In addition to it, another Deictic element called ‘post-Deictic’
may occur, which identifies a subset of the thing by referring to its fame or
familiarity, or its similarity and dissimilarity. ‘Numerative’ indicates numerical
features. ‘Epithet’ indicates qualities which are either experiential (Quality) or
interpersonal (Attitude). ‘Classifier’ indicates subclasses of the thing. ‘Qualifier’
follows the thing and function as post-modifier. Qualifier is either a clause or
phrase, and they are rankshifted | and ‘embedded’ in nominal groups. (Halliday,
2014: 364-388).

Here are two examples extracted from two popular science magazines,

Scientific American (Example 1) and Popular Science (Example 2).

Example 1

He points out that another second-generation vaccine that offers many
of the same logistical selling points as CureVac’s, such as long-term
refrigerator storage, has stood up to the variant challenge well. Earlier this
week, Novavax in Gaithersburg, Maryland, reported that its protein-based
vaccine was more than 90% effective at preventing COVID-19 in a large

US trial, run at a time that the Alpha variant was prevalent. (Dolgin, 2021)



Example 2

A team of researchers in the United Kingdom analyzed the health
outcomes of adults who contracted COVID-19 and then used a voluntary
symptom-tracking mobile app. The participants who received one of
two doses of the Pfizer, Moderna, or AstraZeneca vaccines between
December 2020 and July 2021 were compared against a control group of

unvaccinated individuals. (Seo, 2021)

These examples show a typical characteristic of articles in popular science
magazines: When the value of lexical density is high, they tend to use
‘embedded’ clauses and embedded phrases/ groups.

Embedded clauses and phrases/ groups are ones that are shifted down a rank
to lower level. For example, that offers many of the same logistical selling
points as CureVac's, such as long-term refrigerator storage in Example 1 does
not have the same status as a clause but functions as part of a nominal group.
Since embedded elements are ‘rankshifted’, we also use the term ‘rankshifted’
(See e.g., Butt, 2012: 200-201; Eggins, 2004: 131-133; and Thomson, 24-25
for further details).

Example 1, whose lexical density is 9.0 uses 3 embedded clauses; and
Example 2, whose lexical density is 16.5 uses an embedded clause complex i,
an embedded clause and an embedded phrase.

The followings show the analyses (In accordance with the convention of
Systemic Fanctional Linguistics, [[[ ]]] is used as the boundary marker of
embedded clause complexes, [[ ]] as that of embedded clauses and [ ] as that of

embedded phrases and groups):



Figure 2: An analysis of a nominal group in Example 1

that offers many of the same logistical selling
another second-generation | vaccine points as CureVac’s, such as long-term
refrigerator storage

post-Deictic | Classifier Thing Qualifier (embedded clause)

In the analysis in Figure 2, another serves as post-Deictic, second-generation
as Classifier, vaccine as Thing. In addition, the rankshifted clause, that offers
many of the same logistical selling points as CureVac, such as long-term

refrigerator storage serves as Qualifier of the nominal group.

Figure 3: Analyses of nominal groups in Example 2

of adults [[[who contracted COVID-19 and then used a

the health outcomes voluntary symptom-tracking mobile app]]]

Deictic Classificr Thing Qualifier (embedded phrase with embedded clause

complex)
The articipants who received one of two doses of the Pfizer, Moderna, or
p P AstraZeneca vaccines between December 2020 and July 2021
Deictic Thing Qualifier (embedded clause)

In the first analysis in Figure 3, the serves as Deictic, health as Classifier
and outcomes as Thing. In addition, the prepositional phrase with a rankshifted
clause complex, of adults who contracted COVID-19 and then used a
voluntary symptom-tracking mobile app is rankshifted and serves as Qualifier.
In the second analysis, The serves as Deictic, participants as Thing, and the
rankshifted clause, who received one of two doses of the Pfizer, Moderna, or
AstraZeneca vaccines between December 2020 and July 2021 as Qualifier.

On the other hand, in scientific papers, different components of nominal
groups seem to contribute to the high value of lexical density. In order to
illustrate the difference, I will explore the examples extracted from Nature

Medicine (Example 3) and Nature Cell Biology (Example 4).



Example 3

COVID-19 can have an unpredictable clinical course. Patients might
suddenly deteriorate into severe respiratory failure, defined as a respiratory
ratio (partial oxygen pressure (PaO2)/ fraction of inspired oxygen
(F102)) below 150 mmHg, necessitating non-invasive ventilation (NIV)
or mechanical ventilation (MV). Early recognition of patients at risk of
progressing to severe disease and timely onset of targeted treatment are of

utmost importance. (Kyriazopoulou, E. ef al., 2021)

Example 4

Severe acute respiratory syndrome coronavirus-2 (SARS-CoV-2) infection
is at the origin of coronavirus disease 2019 (COVID-19), characterized by
a first phase of benign flu-like symptoms with an efficient control of the
infection in most case. In a second phase, disease aggravation may lead
to acute respiratory failure, sepsis and death. This is due to a multiplicity
of factors: (1) an exacerbated inflammatory reaction, with systemic and
organ-specific manifestations, (2) persistent viral load and (3) defective

antiviral defence pathways. (Saichi, M. et al., 2021)

The analyses of characteristic nominal groups in Example 3 and 4 are shown

in Figure 4 and 5:

Figure 4: Analyses of nominal groups in Example 3

an

unpredictable | clinical course

Deictic Epithet Classifier Thing

Early

of patients [at risk [of
recognition | progressing to severe | and timely | onset | of targeted treatment
disease]]

Epithet | Thing

Qualifier (embedded
prepositional phrases)

Qualifier (embedded

Conjunction | Epithet | Thing prepositional phrase)
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In the first analysis in Figure 4, three elements precede and characterize
course, Thing: an serves as Deictic, unpredictable as Epithet and clinical as
Classifier. In the next analysis, Early serves as Epithet, recognition as Thing,
and of patients at risk of progressing to severe disease as Qualifiers. To look
at the Qualifiers, three prepositional phrases show multi-layered organization,
which makes this nominal group more complex. This nominal group is followed
by another nominal group, and timely onset of targeted treatment to form a
nominal group complex. Here, timely serves as Epithet, onset as Thing and of’

targeted treatment as Qualifier.

Figure 5: Analyses of nominal groups in Example 4

Severe acute respiratory | syndrome coronavirus-2 (SARS-CoV-2) infection

Epithet 1 | Epithet2 | Classifier 1 | Classifier2 | Classifier 3 Thing

an exacerbated | inflammatory | reaction, | with systemic and organ-specific
manifestations

Deictic Epithet Classifier Thing Qualifier (embedded prepositional phrase)

defective | antiviral defence pathways

Epithet Classifier 1 | Classifier 2 | Thing

In the first analysis of Figure 5, Sever and scute serve as Epithets and
respiratory, syndrome and coronavirus-2 (SARS-Co-V-2) as Classifiers. All of
the five elements precede and characterize infection, Thing. In the next analysis,
an serves as Deictic, exacerbated as Epithet, inflammatory as Classifier and
reaction as Thing. In addition, the rankshifted prepositional phrase, with
systemic and organ-specific manifestations serves as Qualifier. In the third
analysis, three elements precede pathways, Thing: defective serves Epithet and
antiviral and defence as Classifiers.

Nominal groups in articles in popular science magazines can be complex
because they tend to use embedded clauses and embedded phrases. On the

other hand, complexity of nominal groups in scientific papers often comes from
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elements that precede Thing. This difference seems significant because the
type of nominal groups seen in scientific papers can be related to ‘grammatical
metaphor’, especially ‘nominalization’ (e.g. Halliday, 2014; Halliday and
Matthiessen, 1999)ii

Nominalization includes ‘transcategorization’ (or ‘shift”) and ‘fusion’ (or
‘junction’) (Halliday and Matthiessen, 1999). For example, an exacerbated
inflammatory reaction in Example 4 is ‘metaphorical’ expression in that an
event which is ‘congruently’ realized by a clause is realized by a nominal group.
Looking at reaction which is congruently a process, it is ‘transcategorized’ to a
thing. In addition, its original status, ‘process’ and transcategorized status, ‘thing’
are fused. As a result, it has two statuses: ‘process + thing’.

In order to understand such nominalized expressions, readers may have
to ‘unpack’ the text (Halliday, 2004a). However, the interpretation can
be ambiguous. For example, the nominalized expression, an exacerbated
inflammatory reaction can be unpacked at least in two ways: inflammation
reacts (to something) worse or (a patient) reacts to inflammation worse. A
problem concerning nominalization is such ambiguity in interpretation’".
Specialized knowledge in the field in question as well as linguistic knowledge
seems to be required to clear up such ambiguity.

In addition, there are nominalized expressions whose metaphors are ‘dead’
and cannot be unpacked (Halliday, 2004a: 44; Halliday and Matthiessen,
1999: 261). For example, infection in Example 4 is a virtual entity created
and consumed in the language of science. Thus, its metaphor is ‘dead’ and is
interpreted as a ‘congruent’ form. Experts can determine whether or not the
metaphor in the nominalization in question is ‘dead’ but students and English
teachers may have to ask for help of specialists".

As illustrated above, complexity in nominal groups in scientific paper are

characteristically related to nominalization. However, since this paper’s focus
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is on reading articles in popular science magazines, I should leave aside further
discussion of this question.

On the other hand, in the embeddings appeared in Example 1 and 2, a clause
and a phrase function as part of element in lower rank (typically, nominal
group) but they do this as they are: they do not create fusion"!. “Class shift
becomes metaphorical when the “shifted” term creates a semantic junction
with the original” (Halliday and Matthiessen, 1999: 260).

Nominal groups in both popular science magazines and scientific papers
are complex. However, they are complex in different ways: complexity of
nominal groups in articles in popular science magazines is characteristically
due to Qualifier, which is related to embedding; while that of scientific papers
tend to be derived from elements preceding Thing, which may be related to

nominalization and may require further analysis.

2.2 Grammatical Intricacy: The Nature of Clause Complexes

Grammatical intricacy is another aspect of complexity of a text. Articles in
popular science magazines tend to use clause complexes. I counted 251 clauses
in sample texts and found 193 clauses are combined into clause complexes.

There are various types of relation to form clause complexes: two types of
taxis (hypotaxis and parataxis); and five types of logico-semantic relations
(expansion with three subtypes and projection with two subtypes). When
clauses are potentially independent and linked equally, the relation is called
parataxis (expressed by the notations: 1 2 3); on the other hand, either clause
is dependent and clauses are linked unequally, the relation is called hypotaxis
(notations: a P y). Logico semantic relation can be grouped into two general
types: expansion and projection. In expansion, the secondary clause expands
the primary clause by elaborating it (notation: =), extending it (notation: +)

or enhancing it (notation: X). In projection, the secondary clause is projected
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through the primary clause as a locution (notation: “) or an idea (notation: °).

Projection is related to two process types, mental and verbal'i. In a mental
process clause, an obligatory participant, Senser (the one that senses) and the
other participant Phenomenon (the one that is sensed) participate in the process
of emotion, cognition and perception. What is sensed can be another clause: a
mental clause can project another clause as an idea. In a verbal process clause,
an obligatory participant, Sayer (the one that send out a message) participates
in the process of saying. The process of saying can be accompanied by other
participants, Receiver (whom the saying is directed), Verbiage (what is said)
and Target (what is targeted by the saying). A verbal clause can project another
clause as a locution (Halliday, 2014).

Articles in popular science magazine is unique in that they tend to use more
projections: out of 193 clauses combined by clause complexes, 86 clauses are
linked by projection. For example, in both of the clause complexes in Example 1,

clauses are linked by projection (see Figure 6):

Figure 6: Analyses of clause complexes in Example 1

He points that another second-generation vaccine that offers many of the same logistical selling

ou tp points as CureVac’s, such as long-term refrigerator storage, has stood up to the variant
challenge well.

o “p

that its protein-based vaccine was more than 90% effective at
preventing COVID-19 in a large US trial, run at a time that
the Alpha variant was prevalent.

a “B

Earlier this week, Novavax in
Gaithersburg, Maryland, reported

In both clause complexes, the first clause projects the second clause as a
locution.

In another example, one of the most intricate clause complexes in analyzed
articles, clauses are linked by hypotactic ideas and a paratactic expansion (see

Figure 7):
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Figure 7: An Analysis of a Clause Complex in Example 1

that it could help to expand Fhe and European countries | to order hundreds of
Many had hoped | reach of mRNA-based vaccines . o

. . . were expecting millions of doses.

in lower-income countries,
1 +2
o ‘B o ‘B

The first clause projects the second clause as an idea to form a clause

complex, and the third clause projects the fourth clause as an idea to form a

clause complex. In addition, the two clause complexes are linked by paratactic

expansion.

While articles in popular science magazines tend to use clause complexes,

especially projection, scientific papers do not: as far as I observed sample

scientific papers, 95 clauses out of 204 form clause complexes; and only four

clauses project others. The following examples are four clause complexes with

projection that I found in sample texts:

Example 5

We previously showed that circulating monocytes in critical COVID-19
present with complex immune dysregulation characterized by decreased
efficiency of antigen presentation and inappropriate maintenance of
the potential for excess cytokine production, which were restored upon

exposure to tocilizumab.

Example 6

In conclusion, the SAVE-MORE trial showed that early start of treatment
with anakinra guided by suPAR levels in patients hospitalized with
moderate and severe COVID-19 significantly reduced the risk of worse
clinical outcome at day 28.

(Kyriazopoulou, E. et. al, 2021)
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Example 7

It has been suggested that production of IFN-a, a major antiviral cytokine,

is decreased in these patients compared to those with moderate disease.

Example 8

However, a recent study argued that increased IFN-a production might

contribute to the pathogenic inflammatory response.

(Saichi, M. et al., 2021)

The analyses are shown in Figure 8 to 11:

Figure 8: An analysis of a clause complex in Example 5

that circulating monocytes in critical COVID-19 present with complex immune
We previously | dysregulation characterized by decreased efficiency of antigen presentation and

showed inappropriate maintenance of the potential for excess cytokine production, which
were restored upon exposure to tocilizumab.
o “B

Figure 9: An analysis of a clause complex in Example 6

. that early start of treatment with anakinra guided by suPAR levels
In conclusion, the SAVE- . K Lo .
MORE trial showed in patients hospitalized with moderate and severe COVID-19
significantly reduced the risk of worse clinical outcome at day 28.

o “B

Figure 10: An analysis of a clause complex in Example 7

However, a recent | that increased [FN-a production might contribute to the pathogenic
study argued inflammatory response.

o “B

Figure 11: An analysis of a clause complex in Example 8

However, a recent | that increased IFN-a production might contribute to the pathogenic
study argued inflammatory response.

o “B

It is worth mentioning that unlike verbal process clauses in articles in popular

science magazines, Sayers in Example 5, 7 and 8 (in bold) are not human
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speakers but semiotic objects that are interpreted as conscious speakers.
From the perspective of grammatical intricacy, popular science magazines
are more complex than scientific papers in that they tend to use more clause

complexes, especially projection.

2.3 Other Lexicogrammatical Characteristics

As has already been pointed out in 2.1, nominalization is a most significant
characteristic of the language of science and it can be a problem in reading.
However, nominalization does not seem to be a serious obstacle to reading
articles in popular science magazines.

As far as I explored, peculiar usage (Washitake, 2021), which are often
seen in scientific papers was not found in sample articles in popular science

magazines.

3. Conclusion

Now that characteristic grammatical features of articles in popular science
magazines have been cleared, we can answer the question: can reading articles
in popular science magazines help students understand scientific papers written
in English? From the perspective of lexicogrammar, the answer is ‘No’.
Although articles in popular science magazines may share the same topics
with scientific papers, the lexicogrammatical nature is different at least in
two ways: 1) while nominal groups in articles in popular science magazines
are complex typically due to Qualifier, those of scientific papers are complex
characteristically by elements preceding Thing; 2) and more clause complexes,
especially projection are characteristically used in popular science magazines.

Since Systemic Functional Linguistics provides various perspectives for more
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comprehensive research, there is room for further investigation. However, more
important in this paper is to show the significant lexicogrammatical differences
between articles in popular science magazines and scientific papers.

If the teaching goal is to have students be familiar with a particular topic
before reading a scientific paper, reading articles in popular science magazines
might be a reasonable choice. However, if an English teacher wants their
students to improve their academic reading ability, choosing articles in popular
science magazines as reading materials does not seem to be effective. What
s/he should focus on in choosing her/his teaching materials is their

lexicogrammatical characteristics as well as topics.
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Notes

i In the hierarchy in grammar, the rank of the clause is higher than that of the
group; and the rank of the phrase is equal to that of the group. However, in
Qualifier, both the clause and phrase function as constituent of the nominal group.
Such down-ranking phenomenon is referred to as ‘rankshift’.

i Clauses can be kinked to one another to form the clause complex.

iii  This does not mean that rankshifted clauses and rankshifted phrases are not
related to nominalization. For example, the nominal group, Early recognition of
patients at risk of progressing to severe disease in Example 3 is nominalization
and can be unpacked as: (Doctors) recognize patients early whose disease could
progress severely.

iv  For problems reading scientific papers, see Washitake (2021).

v For problems of determining kinds of nominalization, see Washitake

(forthcoming).
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vi Potentially, prepositional phrases can be metaphorical. For example, Early
recognition of patients at risk of progressing to severe disease in Example 3, the
prepositional phrase, of patients is metaphorical: It is ‘congruently’ realized by a
nominal group, patients.

vii Clauses in English construe experiences through Process with obligatory and
optional participants and optional circumstances. There are five process types in
English: material, mental, relational, verbal, behavioural and existential. For more
details, see e.g. Butt et al. (2012), Eggins (2004), Halliday (2014) and Thomson
(2014).
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Factors Affecting the Language Learning Strategies
of Japanese University Students

Glenn D. GAGNE & Marissa M. ObpA

Abstract

This study examines the use of language learning strategies (LLS) by
Japanese university students. More specifically, it uses the results of the
Strategy Inventory of Language Learning (SILL) survey (Oxford, 1989) to
observe how usage is influenced by different variables including academic
department and academic year. The study aims to shed light on why
some Japanese students succeed while others fail to achieve the goal of
communicative competence and it hopes to provide an impetus for teachers to

realize the value of LLS training and include such training in their curricula.

Key words: language learning strategies (LLS), Strategy Inventory of
Language Learning (SILL), communicative competence, Japanese

university students

Background of the Study: The Problem

In the white paper Japanese Government Policies in Education, Culture,
Sports, Science and Technology 2002, the Ministry of Education, Culture,
Sports, Science and Technology (MEXT) wrote that “it is essential that our
children acquire communication skills in English, which has become a common

international language, in order for living in the 21st century” and announced
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the development of a “strategic plan to cultivate ‘Japanese With English
Abilities’”. The Ministry defined “English Abilities” for upper secondary
school graduates as “the ability to hold normal conversations on everyday
topics as well as a similar level of reading, writing and listening (English-
language ability of graduates should be the second grade or pre-second grade of
the STEP Test, on average).”

There is general agreement among language learning and teaching theorists
and practitioners as to the efficacy of using learning strategies in language
education (Oxford, 1990a, Larsen-Freeman and Long, 1991; Ellis, 1994;
Brown, 2000; and Nunan, 2009). Therefore, as one means of helping achieve
this goal, this paper looks at: 1) how learners currently use language learning
strategies (LLS) in their quest for communicative competence and 2) areas
where they could improve their use of LLS.

Furthermore, this research examines variables that influence the use of
language learning strategies by Japanese students from selected departments at
a private university in Japan. Specifically, it attempts to analyze the following

points:

1. The frequency with which Japanese university students use language learning
strategies along the following categories:
a. memory strategies
b. cognitive strategies
c. compensation strategies
d. metacognitive strategies
e. affective strategies

f.  social strategies
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2. Significant differences in language learning strategy use when students are
grouped according to:
a. academic year

b. academic department

The figure below shows the learner variables that will be considered in
determining the choice and frequency of language learning strategy use of

Japanese university students.

Independent —>| Dependent Variable |— Outcome
Variable

Language Learning
Strategy Categories:
Language Learning

Language learning Memory Strategies (LLS)
practices of Cognitive training
Japanese university Compensation
students Metacognitive

Affective

Social

Moderating Variable

Student background
1. Academic Year

2. Academic Department

The independent variable is the language learning practices of students.

The dependent variables are the six categories of language learning strategies



12

fostered by Rebecca Oxford specifically: memory strategies, cognitive
strategies, compensation strategies, metacognitive strategies, affective
strategies, and social strategies. The moderating variables are the two learner
characteristics: academic year and academic department. An intended outcome
in the future is the inclusion of language learning strategies (LLS) training in

the curricula.

Literature Review

A Learner-focused Approach

Many early theories, methods, and approaches in second language education
focused on how to teach the language (Griffiths, 2003) or on how learning is
affected by the actions of the teacher; i.e., how teachers teach. However, in the
1960s, there was a paradigm shift in second language education and research.
It can be characterized as a move from the teacher-centered approach to the
learner-centered approach in language learning and teaching. The learner-
centered approach recognized that learners have their individual differences
in needs, interests, language goals, and intellectual capacities. This approach
focused on the learner and his or her attitude to learning.

In 1972, Selinker (in Larsen, Freeman, and Long, 1991) stated, “a theory of
second language learning that does not provide a central place for individual
differences among learners cannot be acceptable.” Interest in the qualities of
a successful and unsuccessful language learner emerged and research focused
on “how learners learned” a language. Furthermore, research on the qualities
of a “good language learner” notably by Naiman, Frohlich, and Todesco in
1975, Stern in 1975, and Rubin in 1975, looked at how learning is affected by
strategies initiated by the learner (Littlewood, 2004).
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Communicative Competence and Language Learning Strategies

Language learning and teaching theorists and practitioners agree that the
use of learning strategies is one factor in explaining the differential success
among second language learners (Oxford, 1990a; Larsen-Freeman and Long,
1991; Ellis, 1994; Brown, 2000; and Nunan, 2009). Furthermore, O’Malley,
Chamot, Stewner-Manzanares, Russo and Kupper (In Yang, 2007) argued
that identifying the learning strategies of good language learners and teaching
them to less proficient learners could facilitate the development of second
language skills. Rebecca Oxford (1990) also stressed the importance of learning
strategies for two reasons. First, strategies are “tools for active, self-directed
involvement which is essential for developing communicative competence.”
Second, language learners with appropriate learning strategies have greater
confidence and learn more effectively. Likewise, Nunan (2009) asserted that
awareness of these strategies is also important in language learning because if
the learner is conscious of the processes that learning involves, then learning
will be more effective.

Researchers on language learning strategies (LLS) have discovered that
successful second language learners use a variety of learning strategies and
use them frequently. The most important finding among LLS investigations
was that the use of appropriate language learning strategies leads to improved
proficiency or achievement in overall or specific skill areas. It also leads to
greater self-confidence in many instances (Wenden and Rubin, 1987; Chamot
and Kupper, 1989; Oxford and Crookall, 1989; Cohen, 1990; O’Malley and
Chamot, 1990; Oxford, 1993; Oxford et al., 1993).

According to Gardner and Maclntyre (1993), there are many factors that
could potentially influence a learner’s choice of language learning strategies.
In 1994, Ellis presented a table comparing the work of various LLS researchers

which showed that language proficiency, language background, age, and
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personal background affect the choice of strategy.

Definition of Language Learning Strategies (LLS)

In general, the term strategy is used to refer to “some form of activity,
mental or behavioral, that may occur at a specific stage in the overall process
of learning and communicating” (Ellis, 1994). The term “learning strategies” is
more specific. The definition that has been adopted by leading experts in LLS
such as O’Malley, Chamot and Oxford comes from the work of Rigney (1978).
Learning strategies are “operations or steps used by a learner that will facilitate
the acquisition, storage, retrieval or use of information.”

As this research focused specifically on language learners, the authors used
Rebecca Oxford’s definition of language learning strategies as “specific actions,
behaviors, steps, or techniques such as seeking out conversation partners,
or giving oneself encouragement to tackle a difficult language task, used by
students to enhance their own learning.” (Scarcella and Oxford, 1992, p. 63)
This was chosen because it is the most structured and lends to better data

analysis.

Classification of Language Learning Strategies (LLS)

Oxford (1990) proposed six categories of language learning strategies which
were divided into direct and indirect strategies. Direct strategies are those
which directly involve the target language such as reviewing and practicing
(i.e., memory, cognitive, and compensation strategies). Indirect strategies are
those which provide indirect support for language learning such as planning,
cooperating and seeking opportunities (i.e., metacognitive, affective, and social

strategies).
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(A) Direct Strategies
(1) Memory strategies relate to how students remember language.

(2) Cognitive strategies are how students acquire knowledge about

language.

(3) Compensation strategies enable students to make up for limited

knowledge.

(B) Indirect Strategies

(4) Metacognitive strategies explain how students manage the learning

process.

(5) Affective strategies relate to students’ feelings.

(6) Social strategies involve learning by interaction with others.

These six classifications underlie the Strategy Inventory of Language
Learning (SILL), a questionnaire instrument designed by Oxford in 1990 for

research in the area of learning strategy.

The Strategy Inventory of Language Learning (SILL)

In 1989, Rebecca Oxford developed the Strategy Inventory of Language
Learning (SILL) to fulfill the need for a standardized tool that could be used
for strategy assessment. To date, it is considered the most well-structured and
most comprehensively written questionnaire (Ellis, 1994, 1999, 2006; Cohen &
Scott, 1996; Brown, 2001; Nunan, 2009). The two versions of the SILL used in
40 to 50 major studies are the version for speakers of other languages learning
English (EFL/ESL version) and the version for speakers of English learning a
new language. The SILL has been translated to various languages, including
Japanese, Chinese, Korean, Turkish, and Spanish, and continues to be the

tool used by many researchers to assess the strategy use of language learners
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(Oxford, 1990 and 1994).

Methods and Procedures

This section describes the population of the study, data gathering tool and

procedure, and the treatment of the data.

Population of the study

A total of 61 students participated in the survey. They came from four
different academic departments at a private university in Japan and were
in either their first or third year. [Department of Dentistry: 16 (26.23%),
Department of Law: 7 (11.48%), Department of Global English: 14 (22.95%),
Department of Pharmacy: 24 (39.34%)] All of the classes were required “core”
courses. In two classes, the students did not have volition (choice) in taking the
course. They were assigned based on their student numbers. One was a first-
year English conversation class in a Dentistry department. The other was a
third-year course on Practical Pharmacy English. In the other two courses, the
students had some volition. One was a first-year seminar for law department
students. They were given choices between a variety of theme-based seminars
and chose an English-based seminar with a foreign teacher. The other was a
third-year writing class in an English department, where students had obviously

chosen to study English, if not that specific course.

Data Gathering Tool and Procedure
An adopted two-part self-report survey questionnaire was used, which
students were requested to complete using Google Forms. The survey was

posted on the course page on MS Teams and students were allowed to do it at
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their own pace over a period of approximately two weeks. The students were
informed that the survey was voluntary and that it would have no effect on their
grades.

The first part of the survey was composed of statements from version 7.0
of the Strategy Inventory for Language Learning (SILL) for speakers of other
languages learning English (EFL/ESL version) created by Rebecca Oxford in
1989. It was in both English and Japanese so that all students, regardless of their
English skill level, would be able to understand the questions. In the second
part, there were four additional questions regarding students’ background,
asking about their academic department, academic year, how important learning
English was to them, and their English test scores.

The SILL is composed of 50 items that the learners respond to using a
five-point Likert scale, ranging from 1 (never or almost never true of me) to
5 (always or almost always true of me). The SILL items are divided into six
sub-categories of learning strategies namely; memory (9 items), cognitive (14
items), compensation (6 items), metacognitive (9 items), affective (6 items),
and social (6 items).

According to Ellis (1994), the SILL does not need to undergo a validity and
reliability test since it has been used in major studies and has been found to be
comprehensive. Oxford (1996) states that the reliability and validity have been
proven to be high. Independent raters discovered that the content validity of the
SILL is 0.99, and the internal consistency reliability of the SILL is 0.94, based
on a sample size of 505, and 0.92, based on a sample size of 315 (Yang, 2007).
Purdue University tested the reliability on a 1,200-person sample and arrived at

0.94.

Analytical Treatment of the Data

The data gathered from the questionnaire was treated using descriptive
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and inferential statistics. Weighted mean was used to determine the extent of
use of language learning strategies along memory, cognitive, compensation,
metacognitive, affective, and social strategies, and was also utilized to rank
these strategies.

The means for the frequency of strategy use according to learner variables
was interpreted using the five-point Likert scale below with the descriptive
interpretations by Oxford and Burry-Stock (1995) where the range of 3.50 to
5.00 was considered as high use, the range of 2.50 to 3.49 as medium use, and

the range of 1.00 to 2.49 as low use. The following scale of interpretation was

used:
VALUE RANGE EQUIVALENCE DESCRIPTION
5 4.50-5.00 | High use Always or almost always used
4 3.50 -4.49 | High use Usually used
3 2.50-3.49 | Medium use Sometimes used
2 1.50-2.49 | Low use Generally not used
1 1.00 - 1.49 | Low use Never or almost never used

Independent-sample T-test was used to determine the difference in the extent
of use of the learning strategies when the respondents were grouped according
to academic department and academic year. The analysis of variance (ANOVA)
was used to compare the language learning strategies of the students according
to their academic department and academic level. ANOVA is the most
frequently used procedure to determine whether there is a significant difference
between the means of more than two groups (Fraenkel and Wellen, 2006). All

statistical tests were conducted at 0.05 level of significance.
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Results for the Entire Group Population

Overall Strategy Use by Category

Table 1 reveals that memory and compensation strategies are the two most
frequently used categories of learning strategies (3.13), followed closely by
metacognitive strategies (3.00). The least frequently used category is affective
strategies (2.76), then cognitive strategies (2.94), and social strategies (2.98).

Overall, the respondents use language learning strategies moderately (2.99).

Table 1. Language Learning Strategy Use by Category

LEARNING MEAN OF OVERALL
STRATEGIES STRATEGY USE INTERPRETATION RANK

Memory 3.13 Medium use 1
Cognitive 2.94 Medium use 5
Compensation 3.13 Medium use 1
Metacognitive 3.00 Medium use 3
Affective 2.76 Medium use 6
Social 2.98 Medium use 4

OVERALL 2.99 Medium use

These results are similar to other research that looked into the language
learning strategies of university students. Chang, Yang, and Watanabe (In Yang,
2007) also found that university students most frequently used compensation
strategies over other strategies. Kato (2005, p.255) found that university
students most frequently used strategies she grouped into metacognitive-
affective strategy and memory-compensation strategy. These were followed by
social strategy, cognitive strategy, and what she has termed as entrance-exam-
measured strategy. Kato described the distinctive features of what she termed
“memory-compensation strategies” as grouping, imagery, rhyming, moving
physically, and reviewing in a structured way in combination with guessing

meaning from context and using synonyms and gestures to convey meaning.
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Use of Memory Strategies

Table 2 shows that, out of the nine memory strategies, two are highly used,
five are moderately used, and two are slightly used. The most commonly used
strategies were “I think of relationships between what I already know and new
things I learn in English” with a mean of 3.69, and “I connect the sound of a
new English word and an image or picture of the word to help me remember
the word” with a mean of 3.66. The least frequently used memory strategies are
“I use flashcards to remember new English words” with a mean of 2.46 and “I

physically act out new English words” with a mean of 2.30.

Table 2. Use of Various Memory Strategies

Memory Strategies Mean | Interpretation

. I think of relationships between what I already know and new things I

learn in English. 3.69 | High use

I

I connect the sound of a new English word and an image or picture of

the word to help me remember the word. 3.66 | High use

%)

. I remember a new English word by making a mental picture of a

situation in which the word might be used. 338 | Medium use

4.1 remember new English words or phrases by remembering their

. . 3.30 | Medi
location on the page, on the board, or on a street sign. edium use

5. I use rhymes to remember new English words. 3.23 | Medium use

6. I review English lessons often. 3.23 | Medium use

7.1 use new English words in a sentence so that I can remember them. 2.93 | Medium use

8. Tuse flashcards to remember new English words. 2.46 | Low use

9. I physically act out new English words. 230 | Low use
Grand Mean 3.13 | Medium use

According to Takeuchi (2003), good Japanese language learners share
similar strategies with ESL learners. However, some strategies Japanese
university students use are unique to the Japanese EFL context. He found that
they use memory strategies related to internalizing the linguistic system. For
example, students make word lists and practice saying these words in sentences
many times. They also try to guess the meaning of new words and check the

dictionary later to confirm the meaning. Kato further explains that they have to
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spend time memorizing, pattern-practicing, and using these patterns in practical

situation. Thus, it is not a surprise that Japanese students use memory strategies

frequently.

Use of Cognitive Strategies

Table 3 indicates that out of the 14 cognitive strategies, two are highly used,

ten are moderately used, and two are slightly used. The two most frequently

used cognitive strategies are “I try not to translate word for word” (3.62) and

“I make summaries of information that I hear or read in English” (3.54). The

least frequently used cognitive strategies are “I write notes, messages, letters or

reports in English” (1.75) and “I read for pleasure in English” (1.72).

Table 3. Use of Various Cognitive Strategies

Cognitive Strategies Mean | Interpretation

1. I try not to translate word for word. 3.62 | High use
2. I make summaries of information that I hear or read in English. 3.54 | High use
3. Lr:'?;si:reldrﬁeaning of an English word by dividing it into parts that I 341 | Medium use
4. 1 try to talk like native English speakers. 3.36 | Medium use
5. I 'try to find patterns in English. 3.34 | Medium use
6. I say or write new English words several times. 3.20 | Medium use
7. 1 practice the sounds of English. 3.16 | Medium use
8. T use the English words I know in different ways. 3.08 | Medium use
9. {g:;i }I‘”f)r words in my own language that are similar to new words in 295 | Medium use
10. :n‘gjlt::]sﬁgﬁzz};}?f;lg}f TV shows spoken in English or go to the 279 | Medium use
11. 1hf;;stg Zkbiz::;(rze:](ij arrelaI(EjncgalriZ}fluﬁe;fsage (read over the passage quickly), 274 | Medium use
12. T start conversations in English. 2.54 | Medium use
13. T write notes, messages, letters or reports in English. 1.75 | Low use
14. I read for pleasure in English. 1.72 | Low use

Grand Mean 2.94 | Medium use

These findings are similar to Lee and Chan’s (2003) research on ESL learners
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in Singapore wherein only 60% of learners read more than the textbooks
prescribed by their teachers because reading for pleasure is not a popular
pastime for them. However, the most frequently used cognitive strategy is “I try
not to translate word for word” with a mean of 3.62 is contradictory to the result
of Khuwaileh and Shoumali (In Deneme, 2010) that ESL learners, particularly
Arab learners, usually think and prepare their ideas in their native language and
then translate them into English. In his research on language learners, Takeuchi
(2003) observed that Japanese students tend to avoid translating. In reading,
they read at a fast rate and guess the meaning of new words. In speaking, they

practice sentence patterns aloud, and imitate and shadow correct pronunciation.

Use of Compensation Strategies
Table 4 shows that amongst the language learning strategies, there are no
low-use compensation strategies for the students surveyed. Out of the six

strategies, one is highly used, and five are moderately used.

Table 4. Use of Various Compensation Strategies

Compensation Strategies Mean | Interpretation

. If T can’t think of an English word, I use a word or phrase that means

the same thing. 3.64 | Highuse

2. When I can’t think of a word during a conversation in English, I use 336 | Medium use

gestures.
3. I read English without looking up every new word. 3.25 | Medium use
4. I try to guess what the other person will say next in English. 2.95 | Medium use
5. I make up new words if I do not know the right ones in English. 2.84 | Medium use
6. To understand unfamiliar English words I make guesses. 2.72 | Medium use

Grand Mean 3.13 | Medium use

Bremner (1999) explains that compensation strategies are frequently used in
language learning environments like the classroom because learners experience
temporary communication breakdowns due to their limited knowledge in

vocabulary and grammar.



53

According to Oxford (1990), “less adept language learners often panic, tune
out, or grab the dog-eared dictionary and try to look up every unfamiliar word
— harmful responses which impede progress toward proficiency.” However, the
most frequently used compensation strategy for Japanese university students
is “If I can’t think of an English word, I use a word or a phrase that means the
same thing” with a mean of 3.64. This means the students are coping with the
challenges of learning inside the classroom, whether it be virtual or traditional

classrooms.

Use of Metacognitive Strategies

Table 5 reveals that the most frequently used metacognitive strategy is “I
notice my English mistakes and use that information to help me do better”
(3.70) and the least frequently used strategies are “I look for people I can talk
to in English” (2.49) and “I look for opportunities to read as much as possible
in English” (2.39). Out of the nine strategies, one is highly used, six are

moderately used, and two are slightly used.

Table 5. Use of Various Metacognitive Strategies

Metacognitive Strategies Mean | Interpretation

1. ]Ij en::;?e my English mistakes and use that information to help me do 370 | High use
2. I try to find out how to be a better learner of English. 3.41 | Medium use
3. I pay attention when someone is speaking English. 3.25 | Medium use
4. Ttry to guess what the other person will say next in English. 3.07 | Medium use
5. T have clear goals for improving my English skills. 3.00 | Medium use
6. I plan my schedule so that I will have enough time to study English. 2.92 | Medium use
7. 1 think about my progress in learning English. 2.74 | Medium use
8. I'look for people I can talk to in English. 249 | Low use
9. I'look for opportunities to read as much as possible in English. 239 | Lowuse

Grand Mean 3.00 | Medium use

With its rank of third out of the six categories, we can see that it is an
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important tool for students, that can be expanded on. Previous research
conducted by Gass (1988) revealed that ESL learners value metacognitive
strategies because these strategies help students facilitate comparisons between
their first language and second language, as well as encourage them to monitor

and assess their learning.

Use of Affective Strategies

Table 6 shows that out of the six affective strategies, one is highly used, four
are moderately used, and one is slightly used. The most frequently used strategy
is “I notice if I am tense or nervous when I am studying or using English” with

a mean of 3.51.

Table 6. Use of Various Affective Strategies

Affective Strategies Mean | Interpretation
1. I notice if I am tense or nervous when I am studying or using English. 3.51 High use
2. 1 think about my progress in learning English. 2.90 | Medium use
3. I encourage myself to speak English even when I am afraid of making

2.89 | Medium use

a mistake.
4.1 give myself a reward or a treat when I do well in English. 2.85 | Medium use
5. I'talk to someone else about how I feel when I am learning English. 2.56 | Medium use
6. I write down my feelings in a language learning diary. 1.85 | Low use

Grand Mean 2.76 | Medium use

Of all six group categories, affective strategies were the least frequently used
by Japanese university students. Oxford (1990) stated that the infrequent use
of affective strategies might reflect student’s perception that language learning
relates to internal intellectual abilities rather than external factors. Thus,
many learners are unaware of the power of affective strategies. Takeuchi and
Wakamoto (2001, p. 30) confirmed in their research on Japanese EFL college
learners, that a group of strategies they coined “communication management

strategies” which are mostly affective strategies, were generally not often used.
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They discovered that these affective strategies were “culturally unfamiliar” and
regarded as not important by learners because “they have never been taught or
demonstrated in the classroom that these strategies were useful or effective”.
Takeuchi and Wakamoto also introduced the concept of “untapped strategies” or
strategies that are generally not used by Japanese EFL university students. One
of those categories of strategies mentioned by them was affective strategies, “I
write down my feelings in a language learning diary”. This study also shows
that it is the least frequently used affective strategy by Japanese university

students, with a mean of only 1.85.

Use of Social Strategies

Table 7 indicates that there are no social strategies that are either highly used
or slightly used. It is interesting to note that the most frequently used strategy
was “I practice English with other students” (3.11), even though at the time of
the survey, Covid-19 restrictions were in effect, hampering the implementation

of traditional classes and promoting the use of virtual classrooms.

Table 7. Use of Various Social Strategies

Social Strategies Mean | Interpretation

1. I practice English with other students. 3.11 | Medium use
2. T ask for help from English speakers. 3.10 | Medium use
3. ill”olwdgotis;tl l;?i:,ﬂi?l;i asi([)lr'nething in English, I ask the other person to 308 | Medium use
4. 1 ask questions in English. 3.07 | Medium use
5. T try to learn about the culture of English speakers. 3.02 | Medium use
6. 1 ask English speakers to correct me when I talk. 2.52 | Medium use

Grand Mean 2.98 | Medium use

According to Yang (1996), learners prefer social strategies because of
unlimited exposure to computer, multimedia, and networking technologies,

which allows them to engage with foreign cultures and get more English input.
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The pandemic has seen an increase in the availability of free content through
websites like YouTube; social networking sites like Facebook or Instagram;

smartphone apps like TikTok; or paid streaming services like Netflix.

Comparative Results by Moderating Variables

Comparison by Academic Year: First-year vs Third-year Students
Table 8 shows that, when grouped according to year, the p-values show no

statistically significant difference between the first and third-year students in the

overall use of language learning strategies (0.063), nor of the specific strategies;
memory (0.169), cognitive (0.215), compensation (0.155), metacognitive
(0.210), affective (0.177) strategies.

Table 8. Language Learning Strategies According to Academic Year

. Third Year
First Year
Language Learning (Law & Dentistry) (Pharmacy'& Global '
Strategies English) p-value
Mean Description Mean Description

Memory 3.29 | Medium use 3.03 | Medium use 0.169
Cognitive 3.10 | Medium use 2.85 | Medium use 0.215
Compensation 3.33 | Medium use 3.00 | Medium use 0.155
Metacognitive 3.17 | Medium use 2.89 | Medium use 0.210
Affective 291 Medium use 2.67 | Medium use 0.177
Social 3.33 | Medium use 2.77 | Medium use 0.015*
OVERALL 3.19 | Medium use 2.87 | Medium use 0.063

*Significant at 0.05 level

This finding is congruent to Watanabe’s (1990) research on first and second-
year Japanese university students in which he discovered that there was no
significant effect on strategy use, based on years of studying at university. He

hypothesized “college education did not seem to be successful in encouraging
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the students to employ a wider range of strategies”.

While both first and third-year students used all strategies moderately, it is
interesting to note that the significant difference in the use of social strategies
(0.015) between first-year and third-year students. The reason for this may be,
as we will see later in Table 9, the large difference in the means of the Dentistry

students and the Pharmacy students.

Comparison by Academic Department
Table 9, indicates that when the students are grouped according to

department, there is statistically significant difference in the use of all language

learning strategies: memory (0.010), cognitive (0.024), compensation (0.001),
metacognitive (0.009), affective (0.008), and social (0.001).

The first year Dentistry students have the highest extent of use of language
learning strategies (3.45). In addition, they also have the highest extent of use
of memory (3.54), cognitive (3.34), compensation (3.69), metacognitive (3.45),
and social (3.64) strategies. The third year Global English students have the
highest extent of use of affective strategies (3.08). The third year Pharmacy
students have the lowest extent of use of affective (2.42) and social (2.49)
strategies. The first year Law students have the lowest extent of use of memory
(2.71), cognitive (2.53), compensation (2.50), and metacognitive (2.56)

strategies.
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Table 9. Language Learning Strategies according to Academic Department

Language First Year Law First Year Dentistry | Third Year Pharmacy Third ch.—

Learning Global English p-value

Strategies | njeqn Interpretation | Mean | Interpretation | Mean | Interpretation | Mean | Interpretation
Memory 2.71 | Medium Use 3.54 | High Use 3.05 | Medium Use 3.01 | Medium Use 0.010*
Cognitive 2.53 | Medium Use 3.34 | Medium Use 2.73 | Medium Use 3.06 | Medium Use 0.024*
Compensation | 2.50 | Medium Use 3.69 | High Use 2.94 | Medium Use 3.11 | Medium Use 0.001*

Metacognitive | 2.56 | Medium Use 3.45 | Medium Use 2.68 | Medium Use 3.26 | Medium Use 0.009*

Affective 2.69 | Medium Use 3.01 | Medium Use 2.42 | Low Use 3.08 | Medium Use 0.008*

Social 2.64 | Medium Use 3.64 | High Use 2.49 | Low Use 3.25 | Medium Use 0.001*

OVERALL 2.60 | Medium Use | 3.45 | Medium Use | 2.72 | Medium Use | 3.13 | Medium Use | 0.001*

*Significant at 0.05 level

These findings of significant difference agree with Fewell’s research (2010),
on Japanese university students who were Business and English majors, in
which he discovered a distinct difference in the learners’ goals. On one hand,
most English majors see the need for language study in preparation for a
lifelong English related career. On the other hand, most Business majors were
only interested in passing the course because it was an academic requirement
for graduation. Fewell’s research findings could explain why overall, Global
English students (3.13) have higher extent of use of language learning strategies
when compared to Pharmacy students (2.72). However, a comparison of
the results between the Law students and the Dentistry students seems to be
in contrast to Fewell’s findings. Overall, the Dentistry students (3.45) have
a higher extent of use of the language learning strategies compared to the
Law students (2.60). This might be because like the Global English students,
Dentistry students may see the necessity of using English in their careers in
an increasingly multicultural society. On the other hand, one would think Law
students should also be driven by the same reality, given they are also likely to
face the prospect of working with multicultural clients. Perhaps this difference
is connected to perceptions or expectations of the possibility of needing to use

English.
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Conclusions and Recommendations

This study tried to learn more about the extent of use of language learning
strategies by Japanese university students and ventured to discover if there
were differences in language learning strategy use when students were grouped
according to academic year or academic department. It was concluded that
Japanese university students use language learning strategies to varying extents.
However, overall, they use strategies moderately. Academic department is a
factor that can contribute to the frequency of use of language learning strategies.

The Strategy Inventory of Language Learning (SILL) offers a valuable
opportunity to determine how students learn and to help teachers have a
concrete idea of appropriate teaching methods, approaches, materials, and tasks
to use. Furthermore, after administering the SILL, language teachers can help
learners by making them aware of the new learning strategies through explicit
demonstration, discussion, use, and evaluation of a variety if not all learning

strategies.
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Online Expansive Reading

Heather DorON

Abstract

In 2020, for many educational institutions, Technology Enhanced Learning
(TEL) changed the fundamentals of traditional education as face-to-face
classrooms migrated to online learning. Drawing on the Oxford Owl ebook
library and Mcluhan’s tetrad of media effects, the following essay provides
a brief overview which describes the online transition of an EFL Expansive

reading program.

Keywords: Techrology Enhanced learning, Expansive Reading, Tetrad of
media Effects

Online education presents both opportunities and obstacles. Nevertheless, if
uncertainty still exists around Marshall Mchulan’s notions on the far-reaching
scope of technology, 2020 vindicates all doubts, as educational institutions
worldwide frantically sought an alternative for face-to-face classes. According
to Kittaya, the failure of many Japanese institutions to digitize before 2020
worked in tandem with a teaching society that was not encouraged to invest
in TEL (2020). With an international push to recognize the value of TEL, the
pandemic catapulted many of Japan’s educational institutions into the 21st
century, heralding a need for students and teachers to develop 2l1st-century

skills.
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Japan’s lack of investment in TEL, consequently, often produced students
with low digital skills (Cote & Millner, 2016; Fumanari, 2017; Mehran et
al., 2017). Yet, Ronchi’s (2019) notion that “the gap between e-Citizens and
digitally divided citizens [still exists], but [that gap] becomes smaller every
day” (p. 2) carried weight in 2020, as I watched students find their way to
online learning. In the months that followed the pandemic’s onset, [ witnessed
a transformation in many of my students’. In April, students struggled to open a
PDF, but by December many of those same students completed homework tasks
online and moved seamlessly from Microsoft Teams to educational websites
such as Oxford Owl.

Drawing on Oxford Owl’s ebook library, and Mcluhan’s tetrad of effects,
the following essay provides a brief overview of the losses and gains of
transitioning an EFL Expansive Reading program from a face-to-face classroom
to online learning. The first section outlines an overview of the Expansive
Reading program in a face-to-face and online context, followed by a description
of McLuhan’s tetrad of effects and its application to the evaluation of Oxford

Owl’s ebook library. (https://www.oxfordowl.co.uk/).

Context

Transferring any type of lesson to online learning presents challenges. EFL
is no exception, particularly in Japan, where EFL students often have little
opportunity to practice speaking English or even hear native English speakers
outside the classroom, which frequently results in student hesitancy to speak
English in class. And when classroom instruction transforms from one room to
the online inclusion of rooms in individual private homes, it takes more than a

digital device to manifest meaningful language learning. Whether a teacher is
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a veteran or a novice, online education demands a delicate balance of teaching

experience and a willingness to dabble in developing some TEL skills.

Face to Face Learning

While theory can inform an approach, change in approach needs to be
fueled by “principled, practical knowledge,” defined informally as “know-
how combined with know-why” (Bereiter, 2014, p. 4). My curiosity in TEL
grew slowly and resentfully. My interests rested firmly in Extensive Reading,
an approach to second language reading in which learners read substantial
amounts of easy, enjoyable books (graded readers) to build reading speed and
fluency (Day and Bamford, 2012). Around 2005-2006, Extensive Reading
gained popularity within my teaching circle. At the time, libraries in my
teaching context didn’t stock the easily accessible graded readers, which were
often necessary for beginner Japanese EFL students. More often than not, many
students looked frustrated as they struggled to read texts far above their reading
levels. I wanted students to have a better reading experience and read materials
that would give them the confidence to speak English.

As students read without the particular goal of recycling their reading for oral
communication something felt unsuitable for a student population who needed
to practice speaking English. My desire to extend their language learning
experience eventually manifested itself in the implementation of an Expansive
Reading program. Expansive Reading, also an approach to second language
reading, is much like Extensive Reading, but the difference is that Expansive
Reading also promotes writing, speaking, and listening skills (Hill, 2011).

With its integrated approach, Expansive Reading looked like a step toward

building a learning community. Before 2020, I often accompanied my classes to
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the school library, and I appreciated the energy exchanged as we hunted through
books and helped each other make choices. I also hauled around a green carry-
on suitcase full of easy-graded reading material to each of my reading classes.
My approach to Expansive Reading was a basic three-step process: (1) students
chose books that were easy to read, (2) students wrote a short response about
the experience of reading the book, and (3) students shared their reading
experience with their classmates. Several of my initially reticent Japanese EFL
students began speaking about their reading experiences in English.
Fast-forward to Spring 2020, my carefully created, cozy little reading
community needed to go online. And to this day, there are no trips to the library,
and my green carry-on remains shut. At the time, I gingerly approached the

process of bringing it all online.

Online Learning

While many online EFL reading materials exist, executing a fully online
Expansive Reading program meant learning to use new tools while creating a
process that considered student reading levels, digital literacy levels, and the
efficiency of the chosen online tools. According to Koltay, “information is
available in unimaginably large amounts and variety. In addition to quantity, it
is available through multiple media and is of uncertain quality. The only way to
deal with these issues is to employ more digital tools” (2011, p. 211). Equipped
with a wide range of free ebooks from Oxford Owl and some tools (apps) from
Microsoft Teams, a five-step online process now replaced the original 3-step
face-to-face Expansive Reading program. (1) Students chose easy ebooks to
read on Oxford Owl, which came equipped with an audio feature so students

could now listen while reading. (2) Students wrote short responses about the
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experience of reading the book. (3) Students took screenshots of their book
covers. (4) In class, using the MS Teams channel feature in small groups,
students shared their reading experience with their classmates. (5) Finally, using
the forms application (available on MS Teams) students wrote about the books
they had heard about from their classmates. The initial online administrative
duties and getting students from Teams to Oxford Owl required some setup
time, and, of course, students needed some help to get used to online learning.
However, it wasn’t long before most students engaged in the process, and it felt
like the students were sustaining the Expansive Reading program.

Websites like the Oxford Owl turned on another light in an online learning
community. Still, it was not without concern of what could be lost, and as
McLuhan reminds us, “when new technologies impose themselves on societies
long habituated to older technologies, anxieties of all kinds result” (McLuhan
& Moos, 2014, p. 125). Undoubtedly, in 2020 anxiety ran high in the teaching
profession as practitioners faced new working conditions accompanied by
new technological approaches to curriculum. And anyone standing even on
the tiniest bit of principle knows that mouse clicking multiple-choice does
not always render a profitable learning experience. Finding and evaluating
online learning tools or websites takes time. While having the power to select
curriculum technology can be helpful, investigating the educational value
of technology can be overwhelming. Possessing resources to evaluate the
pedagogical value of TEL is paramount and can be found within Mcluhan’s

tetrad of effects.

McLuhan’s Tetrad of Effects

Evaluating technology’s effects on pedagogy and society dominated the
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lifework of Marshal McLuhan. Based on four questions, a fundamental concept
of McLuhan’s, the tetrad of effects, provides a pedagogical tool to gauge the
effects of technology on society (McLuhan & McLuhan, 2007). Using the tetrad
of effects, the next section of this essay will evaluate Oxford Owl’s elibrary

within the tetrads questions:

What does the technology enhance?

What does the technology make obsolete?

e What does the technology retrieve that had been obsolesced earlier?

e What does the technology reverse or flip into when pushed to extremes?

According to the tetrad, Oxford Owls’ variety of free ebooks obsolesces
trips to the library and the face-to-face sharing of books. The ebook’s audio
option retrieves the concept of being read to and the days of radio broadcasted
storytime. The audio features allow students to read while listening. Reading
while listening puts word and sound together, modeling pronunciation,
intonation, and expression, and automatically enhances the EFL student’s
opportunities to hear native or native-like English speakers. By listening to the
audio companion of a text, while reading, Hill argues that meaning can be more
apparent as recordings allow students to experience the speaker’s emotions
(2009). As the tetrad suggests, technology can have a reverse effect when
pushed to the extremes, and potentially Oxford Owl might influence students to

let listening override the desire to read.

Conclusion

The purpose of this essay has been to describe the transition of an Expansive
Reading program from face-to-face learning to online learning within

McLuhan's tetrad to recognize the benefits and losses that may accompany
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TEL. The online transition outlined in this essay happened because it had to.
The author, a teacher of 25 years, initially despised TEL and rued the day
when the ebook would overtake the paper-bound edition. However, the tetrad
validated the usefulness of the Oxford Owl’s ebook library, and as mentioned
earlier, the 2020 pandemic brought technology to the frontlines of education
and if doubt still exists, COVID 19 has had the final word. In this new normal
which magnifies the need for intertwining technology and education more than
ever before, Mcluhan’s tetrad can assist educational practitioners in evaluating
the boons and banes of TEL. This paper offers a tiny window into the scope
of ideas that McLuhan put forth in his efforts to encourage society to build a
digitally responsible community. It is hoped that more work will be published
on the exploration of McLuhan’s ideas and it’s relation to Technology-

Enhanced Learning.
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Abstract

This paper aims to identify generic characteristics and lexicogrammatical
choices of the descriptions of Michelle Obama viewed as a model of a famous
public figure, and to propose wider adoption of this approach in English
education in Japan from the perspective of systemic functional linguistics
(SFL). SFL genre theory provides tools for students and teachers to enrich
their understanding of generic structure; a staged construction through which
purpose is achieved within a given context of culture. Along with this
awareness of generic structure, SFL analyses reveal the importance of
lexicogrammatical choices as a means for realizing the current state of a
context of situation within a text. This is done by tracing distinctions in
register variables of field, tenor, and mode. More specifically, in this study,
attention is paid to the ways in which different lexicogrammatical choices are
used to construct text types realizing specific differences in the context of
situation, for example, SNS user profiles and posts as elements of
autobiography, or the Author profile in the book and the First Lady profile on
the White House website as texts of biography. The paper ends with a
discussion of the usefulness of using SFL methods in English education in
Japan. If applied in class to authentic textual materials on familiar topics, they
could have the meaningful effect of raising students’ awareness of patterns of
generic structure and lexico-grammatical choices whose knowledge will be

useful in the real world outside of the classroom.
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ZLT. IS 0FEFEHRIFICEEZBELC Tirbh s, Ll

FEHEFEEZERL, BlHIIN7DDT 7 A F 2 fEET 272014
SRR e EOSENRBICE T 23R oS hTuianl L
% FEEVPBRENCSHEE2HEESE L7200 Y ¥ VL ORIcE
DV EEBAEOEEESIEHM I N T3 (Halliday & Hasan, 1985;
Christie,1985; Derewianka, 2003; Schleppegrell, 2004; Martin & Rose, 2008) ,

FHEOHLT Z2RE, 2EEDHEBLARECTHMT 5% DYl
XHREICE, BEORBEEES THIE ., A\OERD THE,, L
Ealo TFEH,, —EORFED i, 7ok EOERD TH
i, B oA ZRR LECIPIHLCEMNT 2 TawEE, & E23& T
OFEYZELTHY EF6NTw5, ZENESICONTEINED
WAL 22D, N7 T7 5474 7B Vi, K.
fitam > TR SR MRSl D& D %85 75 TREEICEIY
HHOBHSH 2D L, £y 2 0 HERERT 3 -0 IC b8k
BFEDOREFITH 2 ¥ v v VI RERSGE RIS B U I3 EHc 3
INTVHEWVI EPL L, BN TE, PREEOI YT I7AMIBITS
T X VI OWNT, L)V TOMEEEIGEE Tk, 727 A bak
DL AR5 ERPHER SN D HIFEICERNEZ LT SFLINATE T 70
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—FPEE S, HE SN T D (Derewianka, 2003; Schleppegrell,
2004; Martin & Rose, 2008; Christie, 2017), 7. HARDKZFEICBWTH
SFL ¥l & IS U 72 JEEEHE O H D%  OWFFEIC & > THEES 1T
W5 (ea R, 2006a, 2006b, 2009: F.JI1, 2008: Washitake, 2021) ,

AhTld, B4MRT 2V A ARERMENT 2« ANTDETH D,
TIVARTAVANGDDT 7= AL FATHDI T2V - F1ATD
#lzHwT, BHANYHEOERTLO T 7 X+ 2B IRIEREEF BT
(Systemic Functional Linguistics, DU Fi#E SFL & ME5) 28BS E LT,
HDREDOHWNEZERT 2 7 DI B BN T 7 2 O REFTET
Horyre L ary T A MBI 2 EEHEROEROREH TS %
LY RS — (BB <81 288 GENREEWEEYT 5, SFL Y
BEo 6, FEFLREIFEHSTHAIN TV ZHEFEL iR AmED
bRZ7DDEIE AL, BFENKEBEWRT LI LICk>T, &
OV T IV EES L ODES E L THADHEEAEICE
FBICHOAMNEEEEET %,

2. SFLERICKFIZI v VILELIRT—

KEROHMESR & 72 5 SFLE I S0 S h 3 B2 0T,
77 A MPERIN DN, tERay T 7 A N EREST T, &
FLHEHESTOMAEHE L TT 7 A+ 2BEEESGEDES» 50T 5 2
ko T, 7R OEEMET 2 7- 0D FFEN ORI
AT % (Halliday, 1994; Eggins, 2004; fE¥k, 2006) , /~ U 7 — (1994) &,
HRESUEOHMNIE T 7 ZA P a2 B E LIcSUEEBRT 2L TH
D, TERFEEOAEF 2 ZETLDTARTDOF 7 A MIOWVWTERDH 3
Aimamz T 2 L2 ARICT 22 WERRNE & 2505w
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LD THHEFKR LTV S,

SFLEIGRTIE, 727 A NI VIR 02 ofkb b £ TORLK
SEENHAEMAEZE®RL, HBNROH2A DT 7 A+ 23T 4H
R 6oL, S 2 2 Eic &k o CTEREHH o BRI % 7% & i
DILT 270DV — V2Rt 2, FAZVHVDTZT 27X FHD
SN —rpbarvT 7 AMEMEEILED, REDOI YT 7 A MCHE
LSy —vEBERLTCEORLVFELLDTEIENTE DI,
FTa 522 ET27AYRNICHD (Context is in text), SEELa v T2
A M FAHBEREMRICH 5 (Eggins, 2004: 7). EWIHFELEI VT I AL
DAF A BEMA T 2D TH %,

SFLIIDHTIC X - T, SHEHIcHEE252%5av 727X M &, Fib
EEO boary 772 ) BPABET LYY VL, SHEEESOERE
o "Rkoary7 272 b ) ofllfisERsNE LY 28 —0 2 >0&
PHHRTEZENTE S, SELEMmICE T2 Y vy b ki, BENE
FUHEESRNICER SN 2H2EETH b, BDIRSh 5 EHRHER
ThHYY VIVIBEIL K> T, MEOLICB W THIEZER S ¥ 57
OICFEL 2B ECH 2, HEAEO I EIEAGHMIIBVLTT
HIFTRE 72 B S RE Sy — v 2T 2 2 Lick > T, HENGZEVWY
PLLIYEREDY Y YV L HIDIC B 2WMECHERL L, b AR
EDENERLLIC BT 2RIUCB LTV v VUi E LTS
NDEEDOBREN LB EZEH T LItk > T, HWYNICIEET 22 &
T & % (Derewianka, 2003: 135), ¥ ¥ > LD\ T Martin & Rose (2008)
F, MFO XS IcERLTW S,

...we characterized genres as staged, goal oriented social processes.
Staged, because it usually takes us more than one step to reach our goals;

goal oriented because we feel frustrated if we don't accomplish the final
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steps; social because writers shape their texts for readers of particular
kinds...genres are defined as recurrent configuration of meanings and that
these recurrent configurations of meaning enact social practices of a given

culture (Martin & Rose, 2008: 6).

XfhoarF s A cEENDE Y ¥ VDS, ROy T 7R MICE
WTHBEN D LY R —IE, TEEHEE (field), &EIBIGR (tenor), {&
MK (mode) @ 3 D DHIICE W CEERESGEMEIRAZEL L, Bk
DERE NG, K CE, TS, Ho LT, EoRBITBWT,
Mz 200, Z2RTBEIBERN A FHEE L L TORERNEK
(experiential meaning), ZEIBIRTIZ, b HY OREE L FEH O FHEER
LHBER, SEOVEERTI AN SR L L TON ANEK
(interpersonal meaning), % L CT{EHERXTIX, e >0TD X v & —
DDy ERTTIAMERNA SR E LCOT 7 A MEKNES%
(textual meaning) @ 3 D DEMIC & > CHIFICIRHD a2 v 5 7 2 +E.
BHEh20THb, 203 DOOFKROEIENIES S 72 2 b 2o s
52 LICkoT, HAETERICHEHNINDGEHEDOI VT IAPET IR
PG BREARFF o T B T ERRT I ENTAREL 2 D,

HRBE DY © v IVITiE, FERINTEEE (recount), P35 (narrative) @
O BT v vk, FIE (procedure), 5 (report), KISRAYEHIIA
(account), i B (explanation), 3 Al (exposition), 3% 34 (discussion)
B EDRBELHE IS Oy VDB B, BAFICONTHIEPEL 2D
DRFENEOEENL T T | FEROGEEROERIC L 2727 A b
G HESEHT 27-0THD, BIX LV ILICE T BV Y VLG L
SEENRBUCEE T 2 0 EHEDY 79V —B I DOFZEICEIRTH %
ZEPERE TS (Butt, et al.,, 1994: Schleppegrell, 2004; Martin &
Rose, 2008) , KIH T, T ¥ xzib - ANw2flic LT HHE, Vv v
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LLTOBXNDHEDY ¥ v VG L SREIEBIC O W TEET 5,

3. BEI VY VILELTOERAYEE : S )b AN DF)

ANV ERICBIT 2 B2 Sz FENICiRET 2 -0, DT 5
. WETAILED THE) Vv v VO TH S (Schleppegrell,
2004), 7o & 21X, HAHNYOMETIE, H2BELAWICET 2HHL
LTCoOEmZREET 2 05 HW2 D b, BAOTERERINICER X
N5 ik THEPENRSN S, BAWICEEN 2 HABHR I, 55
LFEZBLTHEINLY, MiESN/DTHLICE->TT7ALME
LCHRBIINRBEL LCREIN S, BEHETHE SNSHA o
074 — R e, EIC Kk AETH ZEEHNCLARY = T
14 MO AYRIEIC BT 2O LEABEREZRIET 27201, T
o AR D NYRIE DY v i U ICHR T %,

311 SNSa21—%—n707 14—l

SNS2—H =77 4 —VOHWND—DIE, FRESHD SNS HE
FHCNLT, 7HY Y MITEHEHEARME L, EHRERET LI LICK
STSNSBIMENEBERLMT 2 LA2AEICT2a 22514 %22K
L5ZETHD, SNSHA LT RT 4 = TRI—Y—DBYEETH Y
Yo7 ruy—BEERRLILERSEENDG LSS, T ob - AN
~ @ Facebook, Instagram, Twitter ICE 1} 5 70 7 4 — ) ixHE L T
To7a7 4 —VHRLEZSTV D,
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Instagram ans he oo

michelleobama ¢  IEEEREN B -
#iR493E  TADD—4669HA  TADO—HI0A
Michelle Obama

Girl from the South Side and former First Lady. Wife, mother, dog lover. Always
hugger-in-chief. #/AmBecoming
becomingmichelleobama.com

754 07— domoniqueT22

BT Instagram OFNIZA 645 & 51T, SNSD T v 7 4 —)LIELT
F L AFTHR— I NIEEU CERICGEIR SN Tw 2, HOIC L2 AP
WEcthHhb, HEEE (Girl from the South Side). FESNIHES (former
First Lady) , WU (Wife), FOFAE (mother), &k (dog lover), 14
¥ (Always hugger-in-chief) & \» 9 fE@2MefianhCws, 707 4 —
VDIEGEISFET, BT I AHA FORBRERORECESL, LK
xR L, (2 NDIRERFD) BTHO, RIFETHD, NTHKR
e BBEERS, Mo 2w ARTHL LI T L2MIEL TS, @

. MBS % 72 1213 friendly, affectionate 72 & DA EAAH H &
N3 ENBLnD, LFETH—T 57D HIKRNAETR L LT hugger-
in-chief (N7 REFNE) LREINTVE I LIKFEHLEY, ik,
IhoOERIZ.FBEPAANCL > CRRS W HOHEOBHRTH b,
BT 7 A FEHKT 2 LItk oT, BAANYOMEBIC B 0
YR EERNNWEZZHMT 2L TE S,

312 1Y R5 TS LEBRICKITZECHEE

SNSH A FOEMTIH, HAFIKRL TSI EIERA vy -V DF
E&Nbd, T xiv - A<D TDH 5 EHZE (Becoming (2018) g (F
BUI<g - A=V —) OHEE2ELRIKETE-0DA Vv RIT T L
HehE (20184F 9 H13H) O BHOTAIIBWT, HLXEHICO>WTT
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JAFIOEIBRT0 D, 12308, XEFERT,

TI7AMI
'T’m from the South Side of Chicago. *I went to Princeton and Harvard. *I’m a
wife, a mother, a daughter, and a sister. 4l’ve been a lawyer, a non-profit leader,

a hospital executive, and First Lady of the United States.

(LUT %)

Syl AN TF AR LICkRT T, 2 s BRI, THED
HADA =V —%FELLEWCT 74NV DX IITE > T 5 HEIELS
N HE b OFEHERY 75 R “stats” T H 5 , g L HRIR L T B BEJE S “stats”
THH—/7T, HHEEFETIE, HEER T o PRk E bV B
KEEBR, KM, RYESE, Bk KL otiaw, Rodftd, s
JEE, Z L CHBICE S E TORLO A NEDEM2ICHEINTED,
HREOWAZTAFIRT o 0ETH 5, RANICLZHCHETH
273, SNS #fdidicA FIcERERET 2HWICMA T, T8%2ET
Hd b CTEELZTNIEEREZIERA D LN TE RV, AT,
SNS 7w 7 4 —nid, BHENLERTH L, X TRBINGE, @t
AFILENEE DRSS, £, BABERPEENTORVESRY
RBO%REEELLTHS I,

77 A1 OBEME, THSOMEICET 2 @R, ©b s, #ik
DSNS 7o 74—t T2ZLickoT, ZOHMWEERT %/
D DONEEHELE LTERET 2 L Z0BEMOIERF2HRT 5 AT
E2, Vr VUVEEDOFRO NFI(X A Y @ B X XY 1cefT9 3)
EFHOT, 72210V vV DT ICERd 2,
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T AL 1 DYy Vi
HIS Hb ~ 22 A BRI ~ T OFFAE ~ BRI A~ BRI ~ BE SR W i

32 BERNICETZANYEE

KT, FCX2HHANPHEOHE LT, Sy A< HE
FBecomingy DFEMN%2T 7 A b 21ci T, HEEMNOHWIZ, T#F
HOUBEPTERE EOMEELRAZ, JETHDZ, 7T7AM1LETIR
2oV r VG LI 5 T Eic ko T, FERMIHE. . TE.
WSIHPE, FORFENNABRTH b, 4HT, B, HhaiiEdE), 5Kk
DL, BAE D MARKIGEREAEIRNERTH 2 Z L RRI N 5,

TIAL2
'MICHELLE ROBINSON OBAMA served as First Lady of the United States

of America from 2009 to 2017. 2A graduate of Princeton University and

Harvard Law School, Mrs. Obama started her career as an attorney at the

Chicago law firm Sidley & Austin, where she met her future husband, Barack
Obama. 3She later worked in the Chicago mayor’s office, at the University of
Chicago, and at the University of Chicago Medical Center. *Mrs. Obama also
JSounded the Chicago chapter of Public Allies, and organiza-tion that prepares
young people for careers in public service.

SThe Obamas currently live in Washington, D.C., and have two daughters,

Malia and Sasha.

T AN2DY X vIVKEE
LT A FESR Y DIHE A A TE A TRIE A ISR A BRI A SIS E A RKIED IR
WA FDEFE
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33 RHR—LR—JILHITIEENAYHEE

BB Bz 2y 77 A MBI MEICK 2 \HEOH L LT,
TAVABREFTA FNTZADY 2 THA FHDOT 7 —ZA LT 4D
WHETH b7 27 A F3ZNCEET, 727 A b 3%, F Freidel and H.
Sidey # [The Presidents of the United States of America (2006)3 7> 5 D&
Pecd 2 2 e, SCRICEBS TV 2,

TJ7AR3

'First Lady Michelle LaVaughn Robinson Obama is a lawyer, writer, and the

wife of the 44th President, Barack Obama. *She is the first African-American

First Lady of the United States. Through her four main initiatives, she has

become a role model for women and an advocate for healthy families, service
members and their families, higher education, and international adolescent girls

education.

“Each of us also comes here tonight,” Michelle Obama fold the Democratic

National Convention in 2008, “by way of our own improbable journey” and
“driven by a simple belief that . . . we have an obligation to fight for the world

as it should be.” *Michelle Obama’s journey began in the South Side of

Chicago, where Fraser and Marian Robinson instilled in their daughter a

heartfelt commitment to family, hard work, and education.

®Her father was a pump operator for the Chicago Water Department, while her

mother stayed at home to care for Michelle and her older brother Craig. ’As she
watched her father refuse to give in to multiple sclerosis, use two canes to get
to his job, and save money to send her to college, she learned that “the only

limit to the height of your achievements is the reach of your dreams and your
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willingness to work hard for them.”

8Michelle earned a bachelor’s degree from Princeton University and a juris
doctor degree from Harvard Law School. °In 1988, she returned to Chicago to

join the firm of Sidley Austin. "It was there that she met Barack Obama, a

summer associate she was assigned to advise. ' They were married in 1992.

2By that time Michelle had turned her energies to public service. '*She was

assistant commissioner of planning and development in Chicago’s City Hall
before becoming the founding executive director of the Chicago chapter of
Public Allies, an AmeriCorps program that prepares young people for public

service.

“In 1996, she joined the University of Chicago as associate dean of student

services, where she developed the university’s first community service program.

5In 2002, she went to work for the University of Chicago Medical Center,
where in 2005 she became the vice president of community and external affairs.

15During these years the Obamas’ daughters Malia and Sasha were born.

(BUT )

TI7AN3IOHMWEZE, TAVHDOEEDO—FELTT 7 —A ML T4
Ewy TS AICET 288252528 THD, 7T7AL3D
Ve VISR DITICRT,

T AL 3D X VILREE
WOFR ~ 440 A FESE D ~ I B SIS 5~ ST A TR ~ 85I ~ th 1y
THE) N T O
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T AL 3, BEECHEsERs RS0, ER0R5 57T
BRENTVWEEVWIET, TZ7AMLETZAF2 LIRS, 39
DT 7 AMCBT NEER ERNWERZ KT LickoT, &
HANIEDY v VG IZMTD X S ICRBEN 5,

BLNYME DY v v Vi
(HfR) ~ 200~ FEENIE ((BBES) 58 A RIE « S0E « &
FTEE) * D FFAE ~ (B }

Uy vIVEEE DR o NI (Eggins, 2004: 64; HE3E, 2006: 31)
XAY BEBEXZERYICRTTS

*Y Y FEFOF T (HikLS3) BETHS
{(X*xY}:EBEYIR { } O#EPANTHIRL 9 %

FLlleRENdEk51c, RCATcOWTELRLay T2 X MIBW

#£1 FIZAFL, 2. 30V % v IUEGOEZEDHES
FI A1 FUALP2 FUIALF3
SNS ##5 EEBN | BRI A

BRPEER

kg
A
JEE S A
HE R
FpE
i
HEHIA 1
TR TEE
T DIFHE
B

O] |0]0|0|0|0
O]0]0]|0|0|0|0|0|0

O|0]0|0|0|0] |00
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TEHRENZ Yy VG Z T2 2 LItk > T, Bh-GHIICE
WT, D& BEEPLELROPZHRT LI ENTES, HOHEN
PLHEBNYOME L ZEKAIL T, BAANYEME T 57201 hEE
WERMET 2 BB ONEF 2R AR O v L OVREES, IR 72 B
WOWTHEEPIRIEST 272D ICHILOHGRE R DICHEP ViYL, Ly
LaDE, Py UIBEDRIEL L Th, 727 A b OFERSCEDEIRDHE
Ucndhid, HAFOMFL2MATT 7 A MEISERTE R, KIHT
F. KT 7 A+ OFERESUENEH#E SFL O L Y X & — oD & HEE
T %,

4. BENDEEOBERSCENEH

SFL ¥Gai%, 2 v 77 A b LRBESGEEROM T OMIEA» 57 7 A b
TMT 0D EIERY—VERBHELTVWS, RETIE, 77 A
2LT7ARIDESCT Y VIEESHELL Tw 2 5EATH, ZhE
NORMDA Y F 7 AL 2BBTELIYRY —D 3 OEFHERTH 515
BFEEL, REIRIR. EERERE D X 5 I Bk B Dh e RS OBS
MHHEET D,

41 7O AN2ETU R+ 3D5EENEE

TSI IC B T MPFE ST 2 Do 2 BT 2 RRERIVEER X,
BLSHBHRINWEEREIC & o TS5 HR, @RPZET, REEE S ik
% (transitivity) 12 &> CEIHINZ, @B, HERLREBICO W T,
HEREZTEBR LB LIED T2 LICOVTOEKTH 2 RBRIVE
WREFSL LD EFER BN D (Eggins, 2004), JURINICS 585 1E
T, BRI G BRI, RDLEER I RIGATE R X CHiE R T A
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IND, WEEZERIC L - TEER, fTEhER, DIDER, FEE
. BERER, FEBERo 6 >o@dERicEE NS, UTicTF 27 Ak
3T A 4RO XOEEER DS E R L, T 5,

F22F2 (1) OBEEREL

Michelle served as First Lady of the United | from 2009 to
Robinson Obama v States of America 2017.
\ - RIS
P EFEFRRZED s ,
i WRPPE  | pemms - e ol ()
YreEsate

F2 AL 3 (1) OMEEREA

First Lady Michelle is a lawyer, writer, and the wife of the

LaVaughn Robinson Obama 44th President, Barack Obama.
e PR ¢ |

WREH B A A E#

Fo A2 (1) OBEBEHERIYEN @S2 T2 TWERER, TH
b MEHZ B D B (serve) ) £ WHITAZBEHL T»3, {74% (Actor)
T & % Michelle Robinson Obama &, #%#] & Hi[E] 2 /R TRMBERIC & -
THHENTWS, —f., 772+ 3 (1) OBRFTIZ2 >OEYD
MoBREZ#ET 2 TERERE, THO, beBix ML CHTEHE
(identifier) & #[FAEH (identified) DORAREEHL T3, K2R
Ndkoic, 77AF 2 OWBEFKITIETRTYENTH L L5,
FEEPMZE Lz 2FFEMT L ICHEHEARBELPNTWS I LR
WINb,

K2R END &S ITBRPEEOIIICE > T, TG, oV vy v
VT, EBE S LEENT 3 2 LIcEAS B NS TWEBRR, o
flie —MfhsnHFEE2FAET 5 TBERERE Ofir% v LE2HRT
BTENTED, WEHBICB WL, FRUGERZ T TR, BB
WES» D, BV VDT 7 A+ OSHENME 2y T 7 2 2
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#£2 F2URAM1,/2,/3 OBEEFEE

FOALNL | FZRAL2 | F2AR3
Ve 1 (25%) 8 (100%) 18(60%)
BRI 3 (75%) 0 10(33%)
frhsfs 0 0 1
s 0 0 1
DI EFR 0 0 1
AL 0 0 0
it 4 8 31

JCHRET 272D DENBHAFE R B7255, 7T7AF1, 2, 30
BT TREIN TR 5,

42 7O AN 2, TV R+ 3DEEEFK

R, R ar 77 A+ o&EBIR TR, NAREIEIC X > TEEL
FLHE FOKECERE, R, FUCEREM5T 2 00HERKT
07, EREFEOEE R EXTAMNEKE L THARINS, SFL 0%
HIBAR DM CIE, T35 (Subject) & EME (Finite) % & LBEEE (Mood)
L ZNDNDEH S %A (Residue) &9 %, BhEIEAIC & » THEIES
NHEMICE T, EELFEIRRZaE (BUEE) ORfl, &2 »IdEs
LFEDPHRR 2N T 2BEOEAN RIS, 7T7AM1, 2, 3
DEERKRTFA L)y 7 TRENTVSE, TZA2ET 7 A 3DORK
WO X DPIEREE 2 LT ITRT,

772k 2(1) oG

Michelle Robinson served as First Lady of the United States of America
Obama from 2009 to 2017.
L3 R | i

BGEFHR BRARTR
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772+ 3 (1) oG

First Lady Michelle LaVaughn is a lawyer, writer, and the wife of the

Robinson Obama 44th President, Barack Obama.
L3R AEE

UL BRATR

FEICBOTIEZ, 727 A2 (1) OBE, HiEMEICE T 2 REEH
served (3, EMEELTCBETH D I LE2EWT SBEE did £, WRES
(Predicator) & L C OMWEFEFIZE D serve 2SEIA L TWwW3b, £/, 77
Z+3(1) Tk, EMisk, GEIHEEOREEEABK T LERL
T3, BUEEEETIEZ, BLTERI T 2L - Ao TOERZ M
EFICREEL T2 L, FEENEEDOIEFEOBR L L THEBRINT
w3, —H, EHELFEPEYEERL T EA, B FEOIEE L
ROEERER S, ER3 D207 7 A MOERICERT A LICL T,
BE s — R HE 2R T 272D, BERIBEOEFE 2T S
2oz, 2 LT, BORXHHERN 2 LA THEGFRELBR 27-dIczh
T T2 2 I &> TG oV Yy VVDSEHHENTWBE T &%,
FEBRIE R & 3O ANEROBLSE» GHRT 2 2 25 TE 5,

43 TV AN 2. TV A 3DEERN

Bz, Ko a v 77 2+ ofRE#EER TR, 727 A MR IC
& o THEDLHIOBIIDOZHIC L > TF 7 2 M &R0 —EM %2
THOICEELRT VA MEBRNERSEEHINS, &7 27 A b, &8
5257, {ZEORYOMETH % EM (Theme) 135 L T HFEA &
LT ZBR 20D Z2RT 2o DOEEE %0, @il (Rheme) EZDE
o AR RTHNTH 2 EEZ NS, s LEPEIALONER
BIRNITIBR 270 DT 7 A MEBHIKEREIZ, SFL & HAR DO FEFELT ~
BT 2BRICR S BB O—>TH 2 LR XS,
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T27AF2(1) Tid UTICRT (@), (b) 0kS5IcHEE»ZDHIL
DHHETH B, SUENICIEHETH b, GELFPBERA L 0AREED 5%
WA, SCHICERT 2 EREFHELFIC L > TRDRUANETHE L
5. () BEETHZ IV - AN L0 AVICEARSTHN
TEO, mHED XD The Obamas % [ T OTENF AW &% 5T
W3, ZHIKFLT (b) D& HICEED M20094F0 52017HFE L T, I
72 2%, R E O T 7 A PRSI LR THITE S, &
7. () kS, BIEMHEICE T 2 EESTELE 4 2548 % HE, (b)
D& ARG FEE R 2562 BRELAN TSI LTk o T,
HEF2H2REOFEMFEHSE, b2 02T {fEREDH 2T 7 A
F2DDELED, FELFHEMCENAZD T2 HEICERT 22 L0
TZE %,

T2 A2 (1) ©FEEME L
(a)

Michelle Robinson | served as First Lady of the United States of America from
Obama 2009 to 2017.

A ) i
(b)
From 2009 to 2017 Michelle served as First Lady of the United

Robinson Obama | States of America.

77 A MK | FEE T R
BT ik

FTOAML, 2, 3OFESNICEH->T, 72AF1ETF 7R 20DE
BB LTEETHLI 2L - AN THD (EE) Th2Dicxt
L., 727AF3ClE, BEENAYOREL LT, 9XHICIn 1988, % 2
BB LT3 tickoT, BRI TREREICHE S VT2
A MESEABICLTW B EPERHS RS WS oYy L E LT,
SVl ANTICHETAEEORE L LTT 7 A FETEE L, FEEN
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TETHD Izl - AT 2EWE2ERICBECTRBNALTN S
ZEDREOT N,

Martin & Rose (2008; 99-105) %, H{Z (autobiography) Tld. B
FIC & o T HEE EGE L 2B oF RIS D DI L T,
{RF0 (biography) Tl, M EED IEMEEZ BT % - O RNER
I & o TR GEITARE S, FEICB W TEEL F2M 28 L CEE
LT3 HBSN2F S5 2 L2ERHLTWS, £/, BidT
. BRI E DT, LI & o TEINTREBRE R B &
nabZ e, AEMAAWGHI TS 2 DICR L, (RIS EEREZ -
TBO, UMBICHFEHL TV 3 2 LR EORED SR EINT L S, FIKH
BO THRE, 2 T3, oYy L Th2BETIFHEEDL HIEHRAN, #
U CHESRINEEEN L 7 7 A b OFEFESGENEIRSEENT 5, BAAY
MBI AIERERRO & I, BAANYOMIELIIRE 2 FEHRIEFE L LT
ST AHME L OV Y L TH DB EEZENE S, B ELADIH
BoY vy OVEEGLEERESGENRBICE T 2 A5k3, REFEEEICL -
T, SHWEMLT 27 7 A VB ZERET 270D B ERDTHA
9

Flo, WEHBICBWT, FELERE VORI, FEEFMICE
MAEYUTTCT 7 AMZRELTW 22T 25M . FAFITHL
ThrbPTVWEREEHOH 277 2 MEREERT 2130 hom E
DI-DICEELAGTH 5, MA T, EHEOBOEMWE T 7 2 M
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