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Systemic Functional Linguistics as a Useful Tool
for Analyzing Text (Part 1)

Masamichi WASHITAKE

Abstract

Analyzing authentic speech and writings in actual context is a significant aspect of linguistics.
Systemic Functional Linguistics, proposed by M. A. K. Halliday, has developed to explore authentic
language use. This present paper is part of general introduction of the theory. Its focus is on introducing
basic concepts of the grammar of clause including experiential metafunction. By discussing part of the
theory, this paper shows that Systemic Functional Theory is a useful tool for analyzing texts, any form
of linguistic products/ processes. Since the space is limited, this paper is continued to Part 2.

Keywords: Systemic Functional Linguistics (SFL), text, clause, rank scale, ideational metafunction

1. Introduction

There have been the questions that seem eternal mysteries: “What is language?” and “What is
linguistics?” Linguists and other people have answered these questions in quite different ways. For
example, for Noam Chomsky, the advocator of one of the most influential linguistic approaches, “(t)
he faculty of language can reasonably be regarded as a “language organ” in the sense in which scientists
speak of the visual system, or immune system, or circulatory system, as organs of the body” (Chomsky
2000: 4) and “a theory of language must show how each particular language can be derived from a
uniform initial state under the “boundary conditions” set by experience” (Chomsky 2000: 7). His view of

language and linguistic theory is clear from the remark as well:

Linguistic theory is concerned primarily with an ideal speaker-listener, in a completely homogeneous

speech-community, who knows its language perfectly and is unaffected by such grammatically
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irrelevant conditions as memory limitations, distractions, shifts of attention and interest, and errors
(random or characteristic) in applying his knowledge of the language in actual performance. This
seems to me to have been the position of the founders of modern general linguistics, and no cogent
reason for modifying it has been offered. To study actual linguistic performance, we must consider
the interaction of a variety of factors, of which the underlying competence of the speaker-hearer
is only one. In this respect, study of language is no different from empirical investigation of other
complex phenomena.

(Chomsky, 1965: 3—4)

However, it is no less significant to analyze how authentic speech and writings function in society.
For example, Halliday (2002: 38) insists that “(o)ne part of General Linguistic theory is a theory of how
language works” and “(t)he data to be accounted for are observed language events, observed as spoken or
as codified in writing, any corpus of which, when used as material for linguistic description, is a “text!”.”
He also claims the inclusion of context, “the relation of the form to non-linguistic features of the situations
in which language operates (2002: 39),” in the theory. Systemic Functional Theory, advocated by M. A.
K. Halliday is the linguistic theory that explores texts, any products or processes of social interaction,
whether spoken or written and regardless of the volume.

This paper introduces Systemic Functional Linguistics (hereafter SFL) as a useful tool for exploring
texts. SFL is, as its name shows, useful for analyzing texts in two ways: it is systemic and functional. In

the following sections, I will discuss what ‘systemic’ is and what ‘functional’ is.

2. What is Systemic?

SFL interprets the grammar of language as a system with a large number of options (Halliday, 1969).
In order to introduce this notion, take the following text, part of an email from my colleague? as an

example:

Could we meet and discuss it on Friday?

This is, from the perspective of the mood, a yes/ no interrogative. When she wrote this text, she could

choose a wh- interrogative; she could also choose imperative or declarative. There are, roughly speaking,

three options that are NOT chosen: a yes/ no interrogative does not exist by itself.
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To illustrate a set of choices that is in herent in language, SFL researchers use the system. Each system
starts with the entry condition and consists of two or more choices. For example, the entry condition for
the mood system is the independent clause and the first choice is made between imperative and indicative.
If indicative is chosen, it is the next entry condition and the second choice is made between interrogative
and declarative. If interrogative is chosen, the next choice, wh- or yes/ no opens. The choice moves from
left to right, along delicacy until most delicate (most specific) choice is made.

Each choice is realized in the structure. In the mood system, indicative is realized by the presence of
the Subject and the Finite; declarative by the ordering of the Finite following the Subject; wh- interrogative
by the order of Wh-element and Finite; and yes/ no interrogative by the order of Finite and Subject. These
notes of the output of choices are referred to as realization statements and expressed with diagonally right
down arrows (the presence of element(s) is represented by ‘+” and the order of elements is represented by

“A7)). A less delicate system of the mood is shown in Figure 1.

wh-
. +WH"Finite
interrogative —|
yes/ no
indicative —>| \, Finite"Subject
“\.+Subject,
independent clause —| Finite .
declarative
. Subject”Finite
imperative

Figure 1: The mood system in English

As shown in Figure 1, entry conditions are expressed as right arrows and choices are expressed as a
combination of lines that looks like a tournament. The ‘tournament-style choices’ seen in Figure 1 are read
as ‘either A or B must be chosen.’

Systems can be extended by different relationships such as simultaneous choices, circulate entry
conditions and possible entry conditions to form a system network, a series of related systems. For example,
the system network of the clause complex whose entry condition is a clause includes three simultaneous
systems: in this system network, taxis, logico-semantic relation and recursion are simultaneously chosen.
This set of ‘simultaneous choices’ are read as ‘A, B and C must be chosen.’

In taxis system, whose entry condition is taxis, there are two choices, hypotaxis and parataxis; in

logico-semantic system, whose entry condition is logico-semantic type, there are two choices with further
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choices, projection and expansion; and in recursion system, whose entry condition is recursion, there are
two choices, stop or go on, and if go on is chosen, it becomes another entry condition with which the
system starts again. A simplified system network of clause complex is shown in Figure 2.

— hypotaxis

taxis

\— parataxis

clause — projection———>|  (omission)

logico-semantic type —f

— expansion +— (omission)

— stop

recursion

—goon

Figure 2: A simplified network of clause complex

It must be noted that a system and system network show logical relations among components of
language, not chronological ones: The choice in a system is nothing to do with the flow of time (see, e.g.,
Eggins, 2004: 198).

System shows paradigmatic relations between oppositional elements in language, rather than
syntagmatic structures of texts. Therefore, SFL researchers view language as potential rather than a set of

rules.

3. What is Functional?

SFL asks how language functions in society. In other words, how people make meaning with
language. In this sense, the function of language is equivalent to ‘making meaning’ (see, e.g., Eggins,
2004: 3-4; Halliday, 2007: 60—64). Thus, a “functional approach” (Halliday, 2003) is to investigate how
language is used in society and its main focus is on meaning rather than structure.

As discussed in the previous section, meaning potential can be shown as a system and its expanded
form, a system network. The choice in the mood system and the system network of clause complex
contribute to only part of function of language. SFL propounds the theory that speech and writings contain

different functions, which can be grouped into three metafunctions: ideational, interpersonal and
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textual (see, e.g., Butt et al., 2012: 24-25; Halliday, 2014: 30-31; Halliday and Webster, 2014: 3-23;
Thompson, 2014: 30).

The ideational metafunction concerns the expression of content and can be subdivided into two:
experiential and logical. Experiential metafunction is the ability to express our external and internal world;
logical metafunction defines how groups, phrases and clauses are combined to form complexes. The
interpersonal metafunction enacts social relationships between speakers/ writers and hearers/ readers. The
textual metafunction serves to organize the two meanings—ideational and interpersonal—into coherent
text. Meanings of these metafunctions are fused in linguistic units and simultaneously realized, with one
or more meanings may be prominent.

It should be emphasized here that metafunctions other than the experiential metafunction have

distinctive meanings:

It is worth insisting on the point that all these choices are choices in meaning. Meaning is not limited
to the experiential component. It is sometimes assumed that ‘the meaning’ of a passage corresponds
solely to its factual and notional content. But this rests on a definition of meaning which is too narrow
for an adequate understanding of language, and we shall maintain throughout that all components
are concerned with meaning—that the interpersonal and textual functions of language are no less
meaningful than the ideational.

(Halliday and Webster, 2014: 15)

Halliday and Webster (2014: 15) illustrate this explanation using example texts. Following their

discussion, using the sample text, I express differences between the following texts in terms of ideational,

interpersonal and textual meanings.

Charles Darwin proposed his theory of natural selection in his book.

(a) Jean-Baptiste de Lamarck proposed his theory of natural selection in his book.

(b) Did Charles Darwin propose his theory of natural selection in his book?

(c) In his book, Charles Darwin proposed his theory of natural selection.
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(a) is different from the original text in respect of ideational meaning: the participant which participates
in the process poposed is different; Jean-Baptiste instead of Charles Darwin proposed the theory. In (b),
interpersonal meaning is different: while the original text gives information, (b) demands information.
(c) is different textually: it gives the same ‘content’ as the original one but its organization as a flow of
message is different; the original message is about Charles Darwin, whereas (c) is a message about in his

book.

4. Identifying the basic unit and its components

When analyzing texts, researchers of SFL use the clause as the basic unit rather than sentences
because texts include speech as well as writings. A sentence is the unit of writing which starts with a capital
letter and ends with a full stop. On the other hand, a clause can be defined as “(potentially) any stretch
of language centered around a verbal group (Thompson, 2014: 17)” and consists of various components
such as groups and phrases. These grammatical units in a clause can be described according to the rank
scale. Halliday (2014: 5-10) illustrates how hierarchical units in language constitute higher units. His
illustration is summarized by his followers (see, e.g., Eggins, 2004: 25-26; Butt, et al., 2012: 46-48; Bloor

and Bloor, 2013: 9-10). The following is one of the simplest statements of the principle3:

a clause consists of one or more groups or phrases
a group or phrase consists of one or more words
a word consists of one or more morphemes

(Adapted from Butt et al., 2012: 46)

It is necessary to make a distinction between the group and the phrase. As Halliday (2014: 437)
argues, although both the group and the phrase are intermediate between the clause and the word, they
arrive from different points: a group is an expanded word (it includes of one or more words) and a phrase
is areduced clause (like a clause, it consists of at least two different parts, the preposition and the nominal
group).

According to the rank scale, the sample text, Charles Darwin proposed his theory of natural selection

in his book., for example, can be described as Figure 3.
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clause Charles Darwin proposed his theory of natural selection in his book.

group/ phrase | [Charles Darwin] [proposed] [his theory of natural selection] [in his book].

[1 group group group phrase
word [(Charles) (Darwin)] [(proposed)] [(his) (theory) (of) (natural) (selection)] [(in) (his) (book)].
Q)

morpheme [({Charles}) ({Darwin})] [({propos} {ed})] [({his}) ({theory}) ({of}) ({natur}{al}) ({selec}
{3 {tion})] [({in}) ({his}) ({book})].

Figure 3: An example of rank scale analysis

Two or more clauses can combine into clause complex. However, the principle of organizing clause
complexes requires different discussion. In addition, the focus of this paper is on the clause. Thus, I leave

aside the discussion on clause complexes for now.

4.1 Assigning function roles on groups and phrases

Groups and phrases are labeled according to its function roles (what they are serving in the clause in
question). Here, looking at the sample text, I will give a rough sketch of a three metafunctional analysis.

Figure 4 shows the analysis in terms of ideational metafunction. From the perspective of ideational
metafunction, we can see the clause as process whose ‘core’ is realized by a verbal group. Thus, proposed
is labeled as Process, the essential part of the clause. Charles Darwin is labeled as Sayer, someone
who sends a message through language and his theory of natural selection is labeled as Verbiage, the
summarized message. Since in his book presents the circumstantial information on the process, it is

labeled as Circumstance.

Charles Darwin proposed his theory of natural selection in his book.

Sayer Process Verbiage Circumstance

Figure 4: An example of ideational analysis

The sample text can be analyzed from the viewpoint of interpersonal; how speakers/ writers
negotiate meanings with listeners/ readers. To partially analyze, Subject”Finite means that the clause gives
information. Compliment is the element that has the potential to serve as Subject but is not. Adjunct is the

element that does not have the potential to serve as Subject. Figure 5 shows the summary of the analysis.
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Charles Darwin proposed his theory of natural selection in his book.
) Finite/ ) .
Subject . Compliment Adjunct
Predicator

Figure 5: An example of interpersonal analysis

In terms of textual metafunction, the beginning of the clause, Charles Darwin, is now labeled as
Theme, the departure of the message. The remaining part is labeled as Rheme. Figure 6 shows the result

of the analysis.

Charles Darwin proposed his theory of natural selection in his book.

Theme Rheme

Figure 6: An example of textual analysis

It has to be emphasized here that these labels, for example, Sayer, Subject, and Theme are individually
put on the same element. As we saw in section 3, a different metafunction contributes to a different
meaning. Thus, although Sayer, Subject and Theme are simultaneously put on Charles Darwin, they
can be put on different elements. For example, in Figure 7 (the text looks somewhat awkward), Charles

Darwin still serves as Sayer, but Subject is put on Ais theory of natural selection and Theme is assigned to

In his book.
Text In his book, his theory of natural selection | was proposed | by Charles Darwin.
ideational Circumstance Verbiage Process Sayer
i . . Finite/ .
interpersonal Adjunct Subject . Adjunct
Predicator
textual Theme Rheme

Figure 7: A metafunctional analysis of modified sample text

So far, this paper has discussed SFL’s view of language. The following chapters will explore why and
how SFL is a useful tool for analyzing texts focusing on the three metafunctions in turn (Since the space

is limited, only ideational metafunction will be introduced in this present paper.).

5. Ideational metafunction

As already mentioned, ideational metafunction is subdivided into two: experiential and logical. The

one that related to the grammar of clause is experiential; logical metafunction deals with how elements



Systemic Functional Linguistics as a Useful Tool for Analyzing Text (Part 1)

‘below the clause’ and ‘above the clause’ combine to form complexes (group and phrase complexes
and clause complex). Since the main focus of this paper is on the grammar of clause, I leave logical
metafunction aside for now and discuss ideational metafunction.

We use language to express the world: the world outside of us—events and natures of persons and
things; our inner world—our feelings and thinking; and phenomena between them—our saying and
physiological behavior. Experiential metafunction relates to representing the world, i.e., ‘contents’ of
messages.

From the perspective of experiential metafunction, the clause consists of processes, participants and
circumstances. Processes, realized by verbal groups, are the indispensable parts of the clause that encode
doing & happening, thinking & feeling, saying, being & having, behaving and existing. Participants,
realized by nominal groups, are involved in Processes. Circumstances, typically realized by adverbial
groups and prepositional phrases, are optional components that convey circumstantial information on
Processes.

In terms of delicacy, there are more delicate categories in processes called process types: material
process, mental process, verbal process, behavioral process, relational system and existential process.
In terms of system network, the system of process types called TRANSITIVITY has two systems: the
process type system and the circumstantial system (Figure 8).

In the remainder of this section, I will introduce the process types and participants involved in

different process types, and then I will sketch less delicate types of circumstances.
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— —— material
\ process: material; +Actor;

(+Goal) (+Recipient) (+Client) (+Scope)

perceptive
l: cognitive
—— mental ) )
desiderative
. process: mental; +Sayer;
emotive
+Phenomenon
—— verbal

\. process: verbal; +Sayer; (+Verbiage) (+Receiver) (+Target)

+—— behavioural

process type —3 \ process: behavioural; +Behaver; (+Behaviour)

attributive

clause — \+Carrie; +Attribute

identifying
\+Identifier; +Identified/
+Token; +Value

+—— relational —

. process: relational

intensive

— circumstantial

possessive

L— existential

. process: existential; +Existent

circumstance ——>  (omitted)

. +Circumstance
circumstance

— not

Figure 8: A simplified system network of TRANSIVITY
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5.1 Material process

The process type that construes doing & happening (e.g., jumping, throwing and rising) is called the
material process. The ‘doer’ participant involved in material process is called the Actor. If something or

someone is created or transformed by the process, another participant, the Goal is required. For example:

David

is jumping.

Actor

Process

Figure 9: An example of material processes

David

made

the cookies.

Actor

Process

Goal

Figure 10: An example of material processes with Goal

There are other participants that may be involved in material process: the Recipient and the Client.

Both of participants receive benefit caused by the process: the Recipient receives goods; and the Client

does services. For example:

David gave Suzan the cookies.
Actor Process Recipient Goal
David gave the cookies to Suzan.
Actor Process Goal Recipient

Figure 11: Examples of material processes with Recipient

David made Suzan the cookies.
Actor Process Client Goal
David made the cookies for Suzan.
Actor Process Goal Client

Figure 12: Examples of material processes with Client

As seen in Figure 11 and 12, both the Recipient and the Client may occur with or without prepositions.

If they occur after Goals, prepositions are required.

Whereas the Goal, the Recipient and the Client are affected by the process, another participant, the
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Scope is not directly affected by the process. For example:

David took a bath.
Actor Process Scope
David was climbing the mountain.
Actor Process Scope

Figure 13: Examples of material processes with Scope

In the first example in Figure 13, the Process took is ‘empty’ in terms of lexical meaning and the
Scope a bath virtually assumes the verbal meaning. Different type of the Scope appears in the second
example in Figure13. This type of Scope shows the domain of what is going on: the mountain is where the
process was climbing happened but it was not affected by the process.

Since experiential metafunction is involved in expressing the world, experiential functional roles
such as Actor and Goal are put on the same element regardless of voice of the clause (Choice of the voice
is related to interpersonal metafunction and textual metafunction). Take the clause in Figure 12 above, for

example. This active voice clause can be compared with the passive voice clauses (Figure 14):

David gave Suzan the cookies.
Actor Process Recipient Goal
The cookies were given to Suzan by David.
Goal Process Recipient Actor

Suzan was given the cookies by David.
Recipient Process Goal Actor

Figure 14: Functional roles in experiential metafunction and the voice

All of the clauses in Figure 14, regardless of their voices, convey the same meaning in terms of experiential
metafunction: groups and phrases are arranged in different order, but each function role is the same; David

serves as Actor, the cookies as Goal and (fo) Suzan as Recipient.

5.2 Mental process
Whereas material processes represent our outer world, mental processes do our inner world. There
are four types of sensing: perceptive (e.g., see, hear, feel), cognitive (e.g., know, think, understand),

desiderative (e.g., want, hope, intend) and emotive (e.g., like, hate, fear) (Halliday, 2014: 256). In mental
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processes, different participant, the Sensor is involved. The Sensor and the Actor are different in that
the Sensor is interpreted as ‘endowed with consciousness’ and thus is referred to /e or she rather than it
(Halliday, 2014: 249). Another participant involved in mental process is the Phenomenon, what is seen,
liked, known, wanted, etc. by the Sensor.

The Phenomenon can be things or facts. For example:

David liked the cake.
Sensor Process Phenomenon
David heard the news.
Sensor Process Phenomenon

Figure 15: Examples of mental processes

Mental processes can be extended by projection, by which clauses are linked to form clause

complexes. Projected clauses may be direct or indirect. For example:

David thought, ‘The painting isn’t that good.’
Sensor Process Projected clause

David thought that the painting wasn’t that good.
Sensor Process Projected clause

Figure 16: Examples of mental processes with projected clauses

Exploring clause complexes needs more discussion. Since the focus of this section is to introduce how
clauses are analyzed from the perspective of experiential metafunction, I leave aside the details of how

projection works.

5.3 Verbal process

Verbal processes, the processes of saying, are intermediate between material processes and mental
processes in that verbal processes express mental actions/ reactions through the action of saying. A
participant involved in verbal processes is the Sayer. Most typically, the Sayer is a human, but unlike the
Senser, it is not necessarily conscious. For example, My watch says it's ten thirty. is acceptable. Another
participant, the Receiver may be involved in verbal processes. The Receiver is someone to whom the

saying is addressed. The message that is conveyed by the saying is called the Verbiage. For example:
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David suggested a new plan to me.

Sayer Process Verbiage Receiver

Figure 17: An example of verbal processes with Receiver and Verbiage

The participant that looks similar to the Receiver but functions differently is the Target. The Target is the

goal of saying, while the Receiver is someone who receives the message. For example:

David complained to me about his manager.

Sayer Process Receiver Target

Figure 18: An example of verbal processes with Target

Like mental processes, verbal processes can ‘project’ other clauses to from clause complexes. For

example:
David said, ‘I’ll join you later.”
Sayer Process Projected clause
David said that he would join us later.
Sayer Process Projected clause

Figure 19: Examples of verbal processes with projected clauses

5.4 Behavioural process

Behavioural processes express physiological reactions or acts that reflect mental processes, such
as sneeze, smile and yawn. Thus, behavioural processes are, like verbal processes, intermediate between
material processes and mental processes. Most typically, the only participant, the Behaver is involved in

behavioral processes. The Behaver is typically a human or at least is construed as a human. For example:

David smiled.

Behaver Process

Figure 20: An example of behavioural processes

Another participant, the Behaviour may be involved in behavioural processes. The Behaviour is similar to

the Scope in material processes in that it forms part of the processes in terms of semantics. For example:
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David gave a warm smile.

Behaver Process Behaviour

Figure 21: An example of behavioural processes with Behaviour

Elements such as at me in David smiled at me. and to her song in David listened to her song. are not
participants that are directly involved in the process. They are circumstantial elements that illustrate the

process, called circumstance. Circumstances will be discussed in section 5.7.

5.5 Relational process

Relational processes, the processes of being, express things in relation to other things by
characterizing them or identifying them: the attributive types characterize things; and the identifying
types identify things.

Two participants are involved in each type of relational processes. In the attributive types, a

participant, the Carrier is characterized by the other participant, the Attribute. For example:

(22a) David looks fine.

(22b) David’s office is in the downtown.

(22¢) David has two cats.
Carrier Process Attribute

Figure 22: Examples of relational attributive processes

In the identifying types, a participant, the Identified is identified by the other participant, the

Identifier. For example:

(23a) David is the former CEO.

(23b) David’s birthday is June 9th.

(23c¢) David owns the vintage car.
Identified Process Identifier

Figure 23: Examples of relational identifying processes

As seen in Figures 22 and 23, both the attributive types and identifying types have three subtypes: (a)

intensive, (b) circumstantial and (c) possessive. Thus, there are six types in the relational processes.
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5.5.1 Types of relational attributive processes

As seen above, relational attributive processes express relations between things and qualities. In
other words, relational attributive processes show the relationship of ‘a member of’. In the intensive
subtype, certain attributes such as surprising, cheerful and a teacher are attributed to the Carrier. The
circumstantial subtype shows the relationships that are concerned with circumstantial elements including
time (e.g., on Tuesday) and place (e.g., in the backyard). The possessive subtype expresses the relation of
possession between the Carrier and the Attribute: thus, one of the most typical verbs serving the Process

is have.

5.5.2 Types of relational identifying processes

Relational identifying processes express the relation of ‘defining.” The participants involved in
relational identifying processes are labelled as the Identified (what is defined by the other) and the
Identifier (what defines the other). Since the Identified and the Identifier are construed as equal, relational
identifying processes are ‘reversible’; whereas relational attributive processes are not. For example, The
former CEO is David. does not sound strange, although the focus of this message is changed. However, Fine
looks David. is unnatural at least as an everyday English expression. In the same way, the circumstantial
subtype and the possessive subtype are ‘reversible’: June 9th is David's birthday.; and The vintage car is
owned by David.

This ‘reversible’ characteristic leads to a different view of the participants involved in relational
identifying processes: the Token and the Value. In relational identifying processes, which participant is
Token and which one is Value depends on the relative relationship between the two entities: the Token
is the more concrete, specific one, while the Value is the more abstract, generalized one. For example,
in David is the former CEO., David is interpreted as the more specific entity and thus is construed as the
Token; on the other hand, the former CEO is interpreted as the more abstract one and is construed as the
Value.

In the reversed version, The former CEO is David., the same labels are assigned to David and the
former CEQO: Token and Value respectively. However, the reversed version does not carry the same
ideational meaning as the original one. In the original text, the former CEO is new information. In other
words, the text can be an answer to the question, “Who is David?” In this case, David is the Identified and
the Token. On the other hand, in the reversed text, David is new information. This can be an answer to
the question, “Who is the former CEO?” Thus, in the reversed text, David is the Identifier and the Token.

That is why the two types of labelling are required to discuss participants involved in relational identifying
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processes. This analysis is shown in Figure 24.

A possible question: “Who is David?”

David is the former CEO.

Identified/ Token Process Identifier/ Value

A possible question: “Who is the former CEO?”

The former CEO is David.

Identified/ Value Process Identifier/ Token

Figure 24: Two kinds of analyses on (23a)

To sum up, the difference between Identified/ Identifier and Token/ Value is this: Identified/ Identifier
depends on how a text unfolds; while Token/ Value depends on which one ‘encodes’ the other. The same

analysis can be done to (23b) and (23c¢):

A possible question: “When is David’s birthday?”’

David’s birthday is on June 9th.

Identified/ Token Process Identifier/ Value

A possible question: “What is June 9th?”

June 9th is David’s birthday.

Identified/ Value Process Identifier/ Token

Figure 25: Two kinds of analyses on (23b)

A possible question: “What does David own?”

David owns the vintage car.

Identified/ Token Process Identifier/ Value

A possible question: “Who owns the vintage car?”

The vintage car is owned by David.

Identified/ Value Process Identifier/ Token

Figure 26: Two kinds of analyses on (23c)

Understanding how relational identifying clauses work in a text is an essential part of text analysis,

especially when exploring mature written texts, where relational identifying clauses play a key role in
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identifying and defining things. Halliday (2014: 284) discusses the role of Token-Value structure:

It [The Token-Value structure] is also, arguably, the most important, in that it tends to dominate in
certain highly valued registers (such as scientific, commercial, political and bureaucratic discourse)

where the meanings that are being construed are inherently symbolic ones.

Butt et al. (2012: 77-78) also explains the significance of relational identifying clauses:

Relational identifying clauses have been called ‘the engine room” or ‘powerhouse’ of semiosis. In
fact, they perform two separate functions experientially and so we have two sets of labels. One
function is the one that provides an identity for something. (...) The second function we can show
for relational identifying Processes largely accounts for that title ‘powerhouse of semiosis’. In a
relational identifying Process clause we can take any form and identify its function; conversely, we
can take any function and identify its form. In other words, we take some token and give it a value, or
some value and identify its token. Not surprisingly, the Participant roles for this function are Token,
the form; and Value, the function. It is the function by which we can offer a new Value to a known

Token or supply a Token for a known Value.

5.6 Existential process

Existential processes express the existence of an entity. Existential processes are recognizable by the
Subject, there. However, there has no experiential meaning: it just occupies the Subject in a clause. The
only participant that is involved in existential processes is the Existent which does not affect any other

entities, nor does show relationships with other things or qualities. For example:

There are two cars in the parking lot.

Process Existent Circumstance

Figure 27: An example of existential processes

5.7 Circumstances

There are elements that are surrounding what is going on or that are providing certain situations
or conditions. These elements are called circumstances. For example, as shown in Figure 27 above, in
the parking lot in There are two cars in the parking lot. is a circumstantial element that represents place

(location). Circumstances are grouped according to their types and subtypes (Figure 28).
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Extent and Location represent place and time: in Extent, distance represents special extent (e.g.,
throughout Europe) and duration and frequency represent temporal one (e.g., for two years, once a
week); in Location, place represents the special point (e.g., in the yard) and time represents temporal one
(e.g., yesterday).

Manner represents how the process in question is done: means refers to the means the process is
carried out (e.g., with a hammer); quality, which is typically realized by an adverbial group, represents
the quality of the process (e.g., silently); comparison represents what the process is like/ unlike (e.g., like
a diamond); and degree indicates how much the process is (e.g., so much).

Cause is related to why the process happens: reason shows the reason why the process happens
(e.g., because of the rain); purpose shows what the process is for (e.g., for the sake of charity); and behalf
represents a person or thing for who/ which the process is done (e.g., for his son).

Contingency defines the background where the process occurs: condition expresses ‘if’, the
conditions that are required for the process to happen (e.g., in case of rain); concession expresses
troublesome situations or causes that lead to negative results (e.g., despite her effort); and default
expresses negative conditions (e.g., in the absence of clear reason).

Accompaniment is related to persons or things that indirectly participate in the process (thus
expressed by means of circumstances in stead of participants): comitative represents with whom/what the
process happens, and thus it is interpreted as part of the participant involved in the process (e.g., with his
parents); and additive represents the other participant-like role that participates in the process, which is
additive or alternative (e.g., as well as David, instead of Jim).

Role specifies the role of the participant: guise corresponds to the meaning ‘be as’ (e.g., as a guide);
while product corresponds with the meaning ‘become into’ (e.g., into a great composer).

Matter is agnate to the Verbiage involved in verbal processes: it is a kind of summarized message
that is mentioned (e.g., about the piano competition).

Angle is grouped into two groups according to the related participants: source is related to the Sayer
involved in verbal processes (e.g., according to Mary); and viewpoint is related to the Sensor involved in

mental processes (e.g., to Greg).
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Figure 28: A less delicate system network of circumstances

So far, this paper has discussed SFL as an useful tool for analyzing texts from the perspectives of
‘what is systemic?’, ‘what is functional?’ and experiential metafunction, the meaning that expresses the

world.Since the space is limited, I will stop discussing here and resume the discussion in Part 2.

-
2%

(adapted from Halliday (2014: 313))
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Notes

1 For definitions of texts, see, e.g., Halliday ad Hassan (1976: 1-2); Eggins (2004: 23-24); and Halliday and Webster
(2014:9).

2 Iwould like to thank her for her kind permission to use her message.

3 In the sample text in page 5, a prepositional phrase, of natural selection functions as a part of the nominal group, Ais
theory of natural selection. This means that a unit that belongs to a particular rank can be used in the same or lower ranks

to function a part of the unit. This phenomenon is called rankshift (see Halliday and Matthiessen, 1999: 259-63).
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Systemic Functional Linguistics as a Useful Tool
for Analyzing Text (Part 3)

Masamichi WASHITAKE

Abstract

This present paper is the continued discussion on how Systemic Functional Linguistics (SFL) is
useful when analyzing text (Part 1 is presented in this volume and Part 2 is on Foreign Language &
Literature Vol. 49(1)). In this paper, textual metafunction of the clause is explored, which include the
Theme, the Rheme, the Given, the New. In addition to these, this paper discusses textual dimensions
over the clause: Thematic progression and cohesion. This paper concludes that textual meaning ‘weaves’
ideational meaning and interpersonal meaning together to organize cohesive, consistent text, and that
understanding organization of text is no less important than understanding how language expresses
experiences and how language enacts relationships. The discussion on SFL as a useful tool for analyzing
text will be continued to Part 4.

Keywords: Systemic Functional Linguistics (SFL), textual metafunction, Theme, Rheme, Give, New,
Thematic progression, cohesion

7. Textual metafunction

In the previous sections, I discussed two meanings of the clause which are simultaneously realized:
experiential and interpersonal. Experiential metafunction relates to how the speaker/ writer represents the
world. Its main components are the process, participants and circumstances. Interpersonal metafunction
relates how the speaker/ writer interacts with each other. Its key concepts include the Mood (the Subject
and the Finite), the Residue, mood selection and modality (modalization and modulation).

When we use language, we organize our speech and writing as a coherent message. The function
making speech/ writings consistent and coherent is referred to textual metafunction.

In order to understand textual metafunction of the clause, it seems reasonable to start with focusing
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on the starting point of the clause, referred to as the Theme. According to Halliday (2014: 89), “(t)he
Theme is the element that serves as the point of departure of the message” and in English, it is the first

group or phrase of the clause. The remainder of the clause is referred to as the Rheme.

7.1 Types of the Theme
The Theme is related to experiential and interpersonal elements but it is different from them. Thus,

we can, for example, provide different varieties of example clause 1):

i)  Charles Darwin proposed his theory of natural selection in his book.

ii) In his book, Charles Darwin proposed his theory of natural selection.
iii) The theory of natural selection, Charles Darwin proposed in his book.
iv) What did Charles Darwin propose in his book?

v) Did Charles Darwin propose his theory of natural selection in his book?

vi) Nevertheless, Charles Darwin proposed his theory of natural selection in his book.

By illustrating these examples, this section will show types of the Theme.

In example i), Charles Darwin serves as the Theme. This element also serves, from the perspective
interpersonal metafunction, as the Subject. The Theme is most commonly overlap with the element that
serves as the Subject, unless there are good reasons to choose different elements other than the Subject.
Therefore, ‘Subject/ Theme’ is the unmarked choice of the Theme. In experiential metafunction, Charles
Darwin serves as Sayer. The Theme element to which the Transitivity function (i.e., Participant, Process
or Circumstance) is assigned is referred to as the topical Theme. Thus, every clause has to have only one

topical Theme. Figure 7-1 shows the analysis.

Text Charles Darwin | proposed his theory of natural selection in his book.

Experiential | Sayer

Interpersonal | Subject

Textual Theme: topical | Rheme

Figure 7-1: An example of Theme analysis (1)

An exception to a rule of the topical Theme is existential processes (see 5.6 in Part 1). Although there
in existential processes is assigned no experiential meaning, it functions as a topical Theme (Eggins, 2004:

313). Figure 7-2 shows an example and its analysis.
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Text There is a book on the desk.

Experiential

Interpersonal | Subject

Textual Theme: topical | Rheme

Figure 7-2: An example of Theme analysis (2)

In example ii), Circumstance and Adjunct' overlap with the element that serves as the Theme.
Although Themes in example i) and example ii) are both the topical Theme, their textual meanings are
different: Example 1) is the clause about Charles Darwin; and example ii) is the one about In his book.

For an Adjunct to occur at the beginning of the clause requires some reasons, such as the speaker’s
intention to draw hearers’ attention or the writer’s intention to make her/ his writing coherent. Therefore,

‘Adjunct/ Theme’ is considered to be the marked Theme. Figure 7-3 shows the analysis.

Text In his book, Charles Darwin proposed his theory of natural selection.

Experiential Circumstance

Interpersonal Adjunct

Textual Theme: topical Rheme

Figure 7-3: An example of Theme analysis (3)

Example iii) sounds unnatural because of the inversion, although this is a possible text. In this
example, the Complement overlaps with the element serving as the Theme. Since using this type of Theme
requires some reasons and is not common, ‘Complement/ Theme’ is regarded as the marked Theme.

Figure 7-4 shows the analysis.

Text The theory of natural selection, | Charles Darwin proposed in his book.

Experiential Verbiage

Interpersonal Complement

Textual Theme: topical Rheme

Figure 7-4: An example of Theme analysis (4)

Example iv) is a WH- interrogative clause and What serves, from the perspective of interpersonal
metafunction, as the Complement. WH- element as Complement most typically appears at the beginning
of the clause. Thus, unlike example iii), ‘Complement/ Theme’ in WH-interrogative clause is regarded as

the unmarked Theme. Figure 7-5 shows the analysis.
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Text What did Charles Darwin propose in his book?
Experiential Verbiage

Interpersonal Complement

Textual Theme: topical | Rheme

Figure 7-5: An example of Theme analysis (5)

Example v) is a yes/ no interrogative clause. In yes/ no interrogative clauses, the Finite typically

appears at the beginning of the clause. When the interpersonal elements such as the Mood constituent

and Modal Adjuncts appears at the place of the Theme, they are called the interpersonal Theme. Since

‘Subject/ Sayer’ is the topical Theme, example v) has two types of Themes.

As analyzed here, from the starting point of the clause to a topical Theme, all elements are regarded

as a series of the Theme. Since ‘Finite * Subject’? most typically appears at the beginning of yes/ no

interrogative clauses, this combination of Themes is considered unmarked (For markedness of multiple

Theme, see Halliday, 2014: 107-112). Figure 7-6 shows the analysis.

Text Did Charles Darwin | propose his theory of natural selection in his book?
Experiential Sayer
Interpersonal | Finite Subject
Textual Theme Rheme
interpersonal | topical

Figure 7-6: An example of Theme analysis (6)

Example vi) begins with Nevertheless. As will be discussed in 7.7, conjunctive Adjuncts like

nevertheless plays an important role in organizing cohesive text. Thus, this type of Theme is referred to
as the textual Theme (a different type of textual Theme, structural will be introduced in 7.4). Figure 7-7

shows the analysis.

Text Nevertheless, Charles Darwin | proposed his theory of natural selection in his book.
Experiential Verbiage
Interpersonal | Adjunct (conj.) | Subject
Textual Theme Rheme
textual topical

Figure 7-7: An example of Theme analysis (7)

The clause can contain more than two Themes. For example, in example vii), two textual Themes, an
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interpersonal Theme and a topical Theme compose a series of Themes. Figure 7-8 shows the analysis.

vii) Well, nevertheless, did Charles Darwin propose his theory of natural selection?

Text Well, nevertheless, | did Charles Darwin | propose his theory of
natural selection?
Experiential Sayer
Interpersonal | Adjunct | Adjunct Finite Subject
(conj.) | (conj.)
Textual Theme Rheme
textual | textual interpersonal | topical

Figure 7-8: An example of Theme analysis (8)

So far, basic concept of the Theme and types of the Theme have been illustrated. In the next section,

the relationships between the unmarked Theme and the choice of the mood will be discussed.

7.2 Theme and mood choice
Typical elements or combinations of elements that are chosen as the Theme depend on the mood. This
section will summarize unmarked choices of the Theme in different mood types based on the discussion of

Susan (2004: 308-313) and Halliday (2014: 97-105).

1) declarative (non-exclamative)
As illustrated in 7.1, ‘Subject/ Theme’ (as in example 1)) is the unmarked Theme in declarative (non-
exclamative) clauses. On the other hand, ‘Adjunct/ Theme’ (as in example ii)) and ‘Complement/ Theme’

(as in example iii)) are regarded as the marked Theme.
2) declarative (exclamative)

In declarative (exclamative) clauses, WH- element typically serves as the Theme. Thus, ‘Complement/
Theme’ is unmarked. For example, in example viii), What a wonderful book is ‘Complement/ Theme’ and

a topical Theme. Figure 7-9 shows the analysis.

viii) What a wonderful book Charles Darwin wrote!



BHIEBERY: ZEEAICE BIVEE 1 - 240

Text What a wonderful book | Charles Darwin wrote!

Interpersonal | Complement

Textual Theme: topical Rheme

Figure 7-9: An example of Theme analysis (9)

3) WH- interrogative

As illustrated in 7.1, ‘Complement/ Theme’ (as in example iv)) is the unmarked choice of Theme.

4) yes/ no interrogative
As illustrated in 7.1, ‘Finite/ Theme’ * ‘Subject/Theme’ (as in example v)) is the unmarked choice of

Theme.

5) imperative

If the type of mood is imperative, the clause begins with the Predicator. Since the Predicator in
imperative clauses is the first element to which experiential meaning is assigned, the Predicator functions
as the topical Theme.

If the speaker/ writer directs her/his command to ‘you’, the imperative clause begins with the
Predicator or do * the Predicator and they are the unmarked Theme. If the imperative clause is negative,

don t " the Predicator is the unmarked Theme. (see Figure 7-10).

Text Pass me the salt, please.
Do pass me the salt, please.
Don’t pass me the salt, please.

Interpersonal | Predicator

Textual Theme: topical | Rheme

Figure 7-10: An example of Theme analysis (10)

If the speaker/ writer directs her/his command to “us’, the imperative clause begins with /et s and the

element /et s is the unmarked Theme (see Figure 7-11).
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Text Let’s have lunch earlier.

Interpersonal Subject

Textual Theme: topical Rheme

Figure 7-11: An example of Theme analysis (11)

7.3 Different structures of the Theme
Having overviewed basic types of the Theme, this section will summarize common but different

structures of the Theme, based on the discussion of Thompson (2014: 153-158).

1) Thematic equative

Thematic equatives (Halliday, 2014: 93-96), called ‘pseudo-cleft sentences’ in traditional grammar
have the structure that form ‘Theme = Rheme’. As the sigh ‘=’ indicates, this structure exploits relational
identifying clauses (see 5.5.2 in Part 1) and Value/ Subject is the unmarked Theme. Figure 7-12 shows an

example and its analysis.

Text What Charles Darwin wrote | is On the Origin of Spices.

Experiential | Value Process | Token

Interpersonal | Subject

Textual Theme: topical Rheme

Figure 7-12: An example of Theme analysis (12)

2) Predicted Theme

Predicted Theme (Halliday, 2014: 122-125), called ‘cleft sentence’ in traditional grammar
emphasizes a particular element by giving the status of highlighted Theme. Since Predicted Theme is
related a different textual unit, Given + New, it seems better to illustrate this structure with Given + New
(the flow of Given-New will be discussed in 7.5).

For example, Charles Darwin wrote On the Origin of Spices. can be rewritten as It is On the Origin
of Species that Charles Darwin wrote. By this operation, On the Origin of Spices is highlighted as the
Theme and Charles Darwin wrote is presented as the New, the information that the speaker/ writer treats

as unshared with the hearer/ reader. Figure 7-13 shows an analysis.
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Text It is On the Origin of Spices | that ‘ Charles Darwin wrote.
Experiential | Value Process Token
Interpersonal | Sub- Finite/ Complement -ject
Predicator
Textual Theme Rheme Theme ‘ Rheme
Theme Rheme
Given New

Figure 7-13: An example of Theme analysis (13)

Predicted Theme is also related to the progression of the Theme in text. How the Theme progresses

in text will be discussed in 7.6.

3) Thematized comment

By placing one’s comment at the beginning of the clause, the speaker/ writer operates modality or

evaluation of the information represented in the clause. For example, by adding explicit objective modality

(see 6.5.3 in Part 2), Charles Darwin wrote On the Origin of Spices. can be rewritten as It is certain that

Charles Darwin wrote On the Origin of Spices. In the rewritten version, an assessment (certain) is given

to the proposition. Figure 7-14 shows an analysis.

Text It is certain that | Charles wrote On the Origin of Spices.
Darwin
Experiential | Carrier Process Attribute
Interpersonal | Sub- Finite Complement -ject
Textual Theme Rheme Theme Rheme
Theme Rheme

Figure 7-14: An example of Theme analysis (14)

For now, this chapter have discussed how Theme + Rheme works in the clause. To conclude the

discussion, I will show the system network of the Theme (Figure 7-15).
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Subject(declarative: non-excl./ there)
— unmarked HE WH- (exclamative/ WH-interrogative)
Predicator (imperative)

Adjunct
topical Theme —— — marked%[

Complement

Theme equative
L— structured %Epredicated Theme

clause —
Thematized comment
Finite

+interpersonal — [

interpersonal Theme — modal Adjunct
-interpersonal
+textual — conjunctive Adjunct

textual Theme ——— |

— -textual

Figure 7-15: System network of Theme

7.4 Clause complex and Theme

So far, in this section, the clause as the flow of information has been explored. Since clauses can
be combined to form the clause complex (see Eggins, 2004; Halliday, 2014; and Thompson, 2014, for
example), the Theme in the claus complex should be considered.

In the clause complex, the first clause can serve as the Theme. At the same time, there is possibility
that the beginning of each clause serves as the Theme. Thus, the clause complex as the flow of information
can be analyzed with multi-layers. For example, If you have any questions, please feel free to ask me.
can be analyzed as shown in Figure 7-16. In this analysis, /f is introduced as another textual Theme,

structural. Conjunctions such and, but, when, and if are assigned to structural.
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If ‘ you ‘ have any questions, | please ‘ feel ‘ free to ask me.
Theme, (Theme as a clause) Rheme,

Theme, Rheme, Theme, Rheme,
textual ‘ topical interpersonal ‘ topical

Figure 7-16: An analysis of Theme in clause complex

7.5 Given + New

Other than Theme-Rheme organization of the clause, there is a different view in textual metafunction:
Given-New, what Halliday (2014: 115) refers to the information unit. This small section will sketch how
the flow of Given-New works in the clause.

According to Halliday and Hasan (1976: 27), the Given and the New are “what the speaker is treating
as information that is recoverable to the hearer (given) and what he is treating as non-recoverable (new).”
In other words, the New is, literally, the news to the hearer/ reader; what the speaker/ writer wants to
introduce.

Halliday (2014: 115) explains the relationship between the information unit and the clause as follows:

An information unit does not correspond exactly to any other unit in the grammar. The nearest

grammatical unit is in fact the clause; and we can regard this as the unmarked or default condition....

Since the Given and the New is decided by the tone that the speaker chooses, Given-New and Theme-
Rheme are different units. However, most typically, the Theme is in Given and the Rheme is in New. In
addition, “(f)or written texts we can usually assume an unmarked intonation structure, and treat the last
identical element of structure as minimal New.” (Martin and Rose, 2008: 35). Thus, the analysis in Figure
7-13, where Charles Darwin wrote is treated as the New is regarded as an unmarked pattern of Theme-

Rheme and Given-New.

7.6 Thematic Progression

Although the basic unit of analysis for SFL researchers is the clause, an authentic text is composed
of one or more clauses. Thus, the progression and distribution of Themes makes an important contribution
to organizing coherent text. Dane§ (1974: 114) refers to the ways of progressing Themes as Thematic

progression (he uses the abbreviation, TP) and explains it as follows:
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By this term we mean the choice and ordering of utterance themes, their mutual concatenation and
hierarchy, as well as their relationship to the hyperthemes of the superior text units (such as the
paragraph, chapter, ...), to the whole text, and to the situation. Thematic progression might be viewed

as the skeleton of the plot. [sic]

His analysis ascertains the three patterns of Thematic progression3: 1) simple linear TP, 2) TP with a

continuous (constant) theme and 3) TP with derived T’s.

1) Simple linear TP

A fundamental pattern of Thematic progression is that the Rheme of the precede clause becomes the
Theme of the next clause. For example, the following shows part of the Thematic progression analysis of
Watson and Crick (1953) (Figure 7-17).
1)

A structure for nucleic acid has already been proposed by Pauling and Corey.

Theme Rheme

The — kindly made their manuscript available to us in advance of publication.
y y p p

Theme Rheme
3)
. / . . . . . .
Their model consists of three intertwined chains, with the phosphates near the fibre axis,

and the bases on the outside.

Theme Rheme

“4)
In our opinion, this structure is unsatisfactory for two reasons:
Theme Rheme

Figure 7-17: An example of Thematic progression analysis (1)

Danes (1974) refers this type of Thematic progression simple linear TP. The schematic diagram of

simple linear TP is presented in Figure 7-18.
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Ti — R
!
T2(=R1) — R
l
T3(=R2) — Rs

Figure 7-18: Schematic diagram of simple linear TP (Adopted from Danes, 1974: 118)

2) TP with a continuous (constant) theme

Another fundamental pattern is that the same one serves the Theme in a series of clauses. For example,

Figure 7-19 is the result of the Thematic progression analysis of part of reading by Andy Hopkins and Joc

Potter (Animals in Danger, Oxford bookworm Library, p. 1).

)
The tiger is the biggest animal in the cat family—
Theme Rheme
@)
Siberian tigers are sometimes 320 kilograms.
Theme Rheme
3)
They V¥ need trees, water, and other animals for food.
Theme Rheme
)
They ¥ usually move about by day,
Theme Rheme
(5)
and they ¥ go a very long way when they are hunting.
Theme Rheme

Figure 7-19: An example of Thematic progression analysis (2)

Danes (1974) refers to this type of Theme progression as TP with a continuous (constant) theme.
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The schematic diagram of simple linear TP is presented in Figure 7-20.

Ti — Ru

!
T — Rz

!
T — Ts

Figure 7-20: Schematic diagram of TP with a continuous (constant) theme (Adopted from Danes, 1974: 118)

3) TP with derived T’s

In the discussion of TP with derived T’s, Danes (1974) introduces a hypertheme, the Theme of the
superior text units. By a hypertheme, a particular Theme is distributed to the clauses that compose the
text. This type of TP is referred to as TP with derived T’s. The schematic diagram of TP with derived T’s

is presented in Figure 7-21.

[T]

Ti — Ru
T - R2

Ts — Ts

Figure 7-21: Schematic diagram of TP with derived T’s (Adopted from Danes, 1974: 119)

Following Danes’s (1974) idea of hypertheme, Martin (1992) develops his idea of hyper-Theme and

macro-Theme. Martin (1992: 437) defines hyper-Theme and macro-Theme as follows:

... a hyper-Theme is an introductory sentence or group of sentences which is established to predict
a particular pattern of interaction among strings, chains and Theme selection in following sentences
[...]. On the basis of this definition of hyper-Theme, the term macro-Theme can be defined as an
sentence or group of sentences (possibly a paragraph) which predicts a set of hyper-Themes; this is

the Introductory paragraph of school rhetoric.
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As Danes’s (1974) mentions, the three types of TP may combine and often make complicated
organization by various insertions or asides.

To conclude the discussion of Thematic progression, I will illustrate how Themes progress in text,
using part of the reading on the history of English written by Bright Viney (the beginning part of Chapter
5 ‘Middle English’ in The History of the English Language, Oxford Bookworm Library, p. 21).
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Text macro-Theme | hyper-Theme
Paragraph 1 Paragraph 1
(1) 1In the four centuries that followed the Norman Conquest, (1)

the English language changed more than in any other time in its
history.

(2) Thousands of words from French came into the language,

(3) and many Old English ones left it.

(4) At the same time the language changed grammatically, mainly
by becoming simpler.

(5) The English used in this time is called Middle English.

Paragraph 2

(6) One way the grammar grew simpler was by losing some of the | (6)
different endings for nouns, adjectives, and pronouns.

(7) For example, by the fifteenth century the plural noun ending

-(e)s was accepted everywhere in England,

(8) although some plurals with -en survived (children is one of
them).

(9) Other noun endings which have survived are the s (the boy s
book) and the s’ (the boys’ books).

(10) Adjectives and nouns also lost their grammatical gender,

(11) and the became the only form of the definite article.

Paragraph 3

(12) The main change to verbs was to the past tense. (12)
(13) Some of the Old English verbs began to end in -ed.
(14) For example, the past tense of climb was clomb,

PlR——

(15) but the word climbed also began to appear in the thirteenth
century.

(16) In the fourteenth century, most of the thousands of verbs
which had entered the language from French also formed the
past tense with -ed.

(17) Sometimes the change went the other way,

(18) so knowed became knew,
(19) but usually -ed was used.
(20) There are still about 250 ‘irregular’ past tense verbs in English,

(21) but this is only about half the number that there were in Old
English.

bold: Theme underlined: clause as Theme

Figure 7-22: An analysis of Thematic progression of ‘Middle English’ text

In the first paragraph, (1) serves as hyper-Theme, which deliver Themes to the rest of the following
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clauses in the paragraph. The whole of the first paragraph serves as macro-Theme, which delivers hyper-
Themes to the following paragraphs. In the paragraph 2, (6) serves as hyper-Theme, which delivers related
Themes to the following clauses, (7)—(11). In the paragraph 3, (12) serves as hyper-Theme, which delivers
related Themes to (13)—(21). There are couple of simple linear TPs but no TP with a continuous (constant)

Theme is found. Figure 7-23 shows the schematic diagram of the analysis.

Paragraph 1: hyper-Theme

[macro-Theme: T1 — Ri]

T — Rz, Ts — Rs
(T as a clause)

Ts — Ra Ts — Rs
Paragraph 2 Paragraph 3
[macro-Theme: Ts — Rs] [macro-Theme: T12— Ruz]
T7 — R7, Ts —/ Rs T R
(T as a clause) B Re
To — Ro Tia— Rus
v (T as a clause)
Tio— Rio, Tii— Ru 1
(T as a clause) Tis (=R14) | — [Rus
Tie—|Ris
Ti7— |R17, Tis — Rus, Tio — Ruiog
(T as aiclause)
T20— Ra2o
(T as a clause)
l

T21 (=R20) — Rai

Figure 7-23: Schematic diagram of Thematic progression of ‘Middle English’ text
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7.7 Other elements to make text cohesive
In addition to Thematic progression, a variety of textual elements serves to make texts coherent,
known as cohesion (see, e.g., Halliday and Hasan, 1976; Martin 1992; Halliday 2014). Cohesion works in

the four ways in English: reference, ellipsis and substitution, conjunction and lexical cohesion.

1) Reference

Reference relates to ‘identification’ in two ways: identifying persons and things in material world
(exophoric) and identifying elements within the text (endophoric). For example, when we point a table
salt and say, “Pass it to me,” the reference, if is exophoric. However, when we say, “Where is this from?”
after receiving the table salt, the reference, this is endophoric because the salt is already introduced in the
conversation and can be identified within the text.

In endophoric reference, predominantly used type is anaphora, which refers to what is already
mentioned/ written in previous part of the text. On the other hand, one that refers to what is being introduced
in upcoming text is cataphora. Cataphoric reference is not common but structural cataphora, which

works within the same nominal group is common. For example:

ix) On the Origin of Species was written by the naturalist, Charles Darwin.

In this example, specified element, the naturalist is identified within the same nominal group, the
naturalist, Charles Darwin.

Both exophoric and endophoric have three types of references: personal, demonstrative and
comparative. Personal includes pronouns and specified nouns (most typically, the + noun). Demonstrative
includes this/ that and these/ those. Comparative makes references by providing contrasts. For example,
the same in the same book I bought yesterday and more in We need more creative ideas.

A type of reference to be noted is homophora, which is typically used as exophoric. Homophora is
the type that members of a community can identify by referring their ‘common knowledge.’ For example,

the sun, the president and the manager.

2) Ellipsis and substitution
Ellipsis makes the text cohesive by omitting reference elements. For example, in Daniel finished his
paper, but Michel didn t., finish his paper after Michel didn 't is omitted.

Substitution does not directly refer the element in question but put an item that takes place of the
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element. For example, in Daniel bought the book and Michel ordered the same one., the same one occupies
the place of the book without referreing it.
Both ellipsis and substitution work at the three ranks: the clause, the verbal group and the nominal

group. For example:

Have you finish the paper? —Yes. (ellipsis; clause)

Do you think Daniel finished his paper? —I think so. (substitute; clause)
Do you want to have lunch with us? —I want to. (ellipsis; verbal group)
Have you finish the paper? —Yes, I have. (substitute; verbal group)
Daniel finished his paper, but Michel didn’t. (ellipsis; nominal group)

Daniel bought the book and Michel ordered the same one. (substitute; nominal group)

3) Conjunction
Conjunction works to illustrate relations between clauses/ clause complexes, by using conjunctive

Adjuncts*. There are various types of conjunctive Adjuncts. For example:

x) Charles Darwin made his voyage on HMS Beagle. Then, he proposed his theory of natural

selection.

xi) Charles Darwin accomplished a variety of achievements. For example, he proposed his theory of

natural selection.

xii) After his voyage on HMS Beagle, Charles Darwin published his journal. Furthermore, he

proposed his theory of natural selection.

The characteristics of the conjunctive Adjuncts, Then and For example and Furthermore are different
in that Then is related to phenomena outside of language use and For example and Furthermore concerns
constructing relations between parts of the text. Halliday and Hassan (1976: 238-244) uses the terms,
external to refer to the relation outside of the text and internal to refer to the relation exploited for
organizing the text (see also Marin, 1992: 178-180).

In addition to the types of external and internal, conjunctions are characterized by logico-semantic

relations. Halliday and Hassan (1976) sets four categories: additive, adversative, causal and temporal. Martin



Systemic Functional Linguistics as a Useful Tool for Analyzing Text (Part 3)

(1992) classifies logico-semantic relations into four: additive, comparative, temporal and consequential.
Halliday (2014) reorganizes these categories according to expansion: elaboration (describing in detail),
extension (adding information) and enhancement (modifying by time, space, causes etc.). In order
to ensure consistency with the concept of clause complex?, this paper adopt Halliday’s (2014) idea of
expansion.

According to the types external/ internal and elaboration/ extension/ enhancement, the examples

x)—xii) are analyzed as follows:

x) external; enhancement
xi) internal; elaboration

xii) internal; extension

Halliday (2014: 611-622) describes system of conjunction with copious examples.

4) Lexical cohesion

Lexical cohesion refers to the use of the lexical item that relates to the preceding one. There are five
primary types of lexical cohesion: repetition (e.g., the earth — the earth), synonymy (e.g., picture —
painting), hyponymy (e.g., violin — instrument), meronymy (e.g., PC — keyboard) and collocation (e.g.,

experiment — laboratory).

7.8 Summary

In this section, I have discussed how textual meaning works in the clause and beyond the clause. The
term, text is derived from texture: how a cloth is woven. Textual meaning ‘weaves’ ideational meaning and
interpersonal meaning together to organize cohesive, consistent text. Understanding organization of text is
no less important than understanding how language expresses experiences and enacts relationships.

Since the space is limited, I will stop discussing here and resume the discussion in Part 4.

Notes

1 For labelling from the perspectives of experiential metafunction and interpersonal metafunction, see Part 1 and 2
respectively.
2 “represents an obligatory order of elements: for example, A*B means B must follows A.

3 Danes’s (1974) research is on Chez scientific and other professional texts, but he also suggests that the TP patterns his
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analysis ascertains apply to German and English language.

4 The term of conjunction used here is different from that of school grammar. Here, conjunctions work between sentences
(in written text). How clauses combine to from clause complexes is beyond the of this paper.

5 For the discussion of expansion and clause complex, see Chapter 9 of Eggins (2004), Chapter 7 of Halliday (2014),
Chapter 7 of Thompson (2014).
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Does a Reading While Listening Approach Decrease
Anxiety for Language Learners:

Reflections on a Research Topic

Heather DOIRON

Abstract

This paper explores a research reflection process based on the notion that a reading-while-listening
(RWL) approach activates student sources of self-efficacy and consequently mediates a reduction in
foreign language anxiety (FLA) in the English as a Foreign Language (EFL) classroom. The first part
of this paper will briefly discuss what is known and unknown about the topic and will be followed by
sections on the current state of affairs, filling the gap, methodology, and will conclude with a summary
of the information discussed.

Keywords: reading while listening, foreign language anxiety, self-efficacy sources, constructivist
frame of references, pragmatism

Introduction

Drawing on the disciplines of English as a foreign language (EFL) and educational psychology, this
study aims to determine if reading while listening (RWL) as an approach decreases Foreign Language
anxiety (FLA). My teaching experience as an EFL practitioner in Japan resonated with research based on
FLA and student hesitancy to speak English in EFL classes (Alnahidh & Altalhab, 2020; Rafada & Madini,
2017; King, 2013). Additionally, research asserting that many Japanese students’ pre-tertiary EFL six-year
teacher-centered classes are often taught in Japanese (King, 2013) provided further understanding as to
why my students were generally reluctant to answer questions in English or even willingly participate in
student-centered target language classroom activities In response to personal experience and classroom
observations of the gradual development of student efforts to communicate in English after using RWL,
this reflection on a research topic investigates the potential of RWL to improve self-efficacy and decrease

FLA. The first part of this paper will briefly discuss what is known and unknown about my topic and will
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be followed by sections on the current state of affairs, filling the gap methodology, and will conclude with

a summary of the information discussed.

What is Known, and What is to be Learned

FLA is defined as a language learner’s reflexive adverse reaction to the development of the language
learning process (Horwitz et al.,1986). An FLA Indonesia-based study reported reduced anxiety after using
RWL in English listening classes (Rozak et al., 2019). RWL! is a type of listening support that matches
spoken form with written form and helps develop auditory discrimination and word recognition (Osada,
2001; Vandergrift, 2007). RWL is cited as an efficient practice to enhance vocabulary (Brown et al., 2008;
Webb & Chang, 2015), improve listening comprehension (Chang, 2009), facilitate text comprehension
(Chang & Millet, 2015; Woodall, 2010), act as scaffolding for reading comprehension (Taguchi et al.,
2016) improve pronunciation (Imran, 2021; Cakir 2012), and refine prosody and intonation (Kirchhoff
& Mision, 2022). These academic gains become more meaningful when considering that many EFL
learners have little opportunity to hear or use English outside the classroom, which, according to King,
often results in students who are unwilling or unable to speak in English (2013). Student reticence to
use the target language seems highly understandable if EFL programming provides little target-language
exposure. For example, a potential impact on reticence could be in the long journey from Japanese Kanji
to the Roman alphabet, which aligns with Saito et al.’s statement that “language learners often experience
reading anxiety when trying to decode or interpret a non-native language text” (1999). Research claims a
significant correlation between self-efficacy and beliefs in language learning and recommends that future
studies investigate ways to enhance the English self-efficacy of language learners (Genc et al., 2018).

A combination of the abovementioned research proposes a connection to RWL as an intervention to
influence the development of higher self-efficacy as a strategy to reduce FLA. Based on Bandura’s four
efficacy sources: mastery experience, vicarious experiences, verbal persuasion, and physiological and
affective states (1977, 1997), the use of RWL provides EFL students with more exposure to English and
could hypothetically decrease FLA and consequently motivate EFL students to engage more in the target
language. With RWL’s ability to link word to sound, the decoding process provides an opportunity for a
mastery experience. Connecting word to sound facilitates vicarious experience, by providing a model
which can help raise student confidence. Verbal persuasion through validation of others or confirmation
through the recording as a model can also give a sense of enticement. Thus, through RWL, EFL readers

get a break from the tedious work of decoding and experience emotional and physiological states that
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benefit learning.

This proposal of RWL practice within the reflective process of Bandura’s four sources of self-efficacy
to help EFL learners and teachers identify and decrease FLA provides a process that may provide research
opportunities in learning contexts beyond EFL. Research may also find an interesting topic in Japan’s
Department of Education’s 2024 policy to equip EFL elementary and junior high schools with digital
textbooks, which explicitly specified digital books for their “helpful text to voice” features (Shimbun,

2022), which further validates the role of RWL in EFL learning.

Current State of Affairs

Contemporary EFL studies on speaking anxiety, set in Saudi Arabia (Alnahidh & Altalhab, 2020)
and Turkey (Yal¢in & Incecay, 2014) repeatedly recorded the word fear in qualitative data gathered based
on student feedback on making mistakes when speaking English. A study of Indonesian high school EFL
based on reading anxiety also reported several findings that used the word fear in relation to making
mistakes (2017). Fear also appeared in interviews of low-level Japanese EFL students who worried about
being ridiculed by more proficient students for their lesser-developed speaking skills. A quantitative
survey also identified peer pressure based on determining factors that likely increase speaking anxiety
(Inada, 2021). Another Indonesia-based EFL study on FLA and listening found a decrease in anxiety when
using RWL; it recommended further empirical evidence on the use of listening supports in EFL contexts
(Rozak, 2019).

The global expansion of English into educational curriculums will naturally have more foreign
language learners, and a certain percentage of those learners will encounter FLA. As noted by Brown,
language anxiety is complexly intertwined with self-confidence (2007), and low self-confidence can
develop into low self-efficacy behaviors. As stated by Genc et al., a high sense of self-efficacy helps
recover confidence after failures (2018), which is paramount to success when learning a foreign language.

EFL settings using RWL have produced positive student response (Kirchhoff & Mision, 2022; Imran
et al., 2021; Rozak et al., 2019). Research on reading comprehension found that RWL was a favorable
intervention for decoding but supported a shallow understanding of a text. (Knoop et al., 2021) which
challenges previous research claiming that RWL increased reading comprehension (Chang & Millet,
2015; Tusmagambet, 2019). An RWL problem that could also impact learning was recognized in a need
to correct mismatched reading levels and audio accompaniment speeds (Stephens, 2011). As stated by

Kirchhoff and Mision, “keeping up’ with audio narration restrict students’ freedom to read at their own
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pace, look up words they didn’t understand, or take short pauses with ease” (2022, p. 9). Also, Kirchhoff
and Mision’s mention of the influence of digital libraries (2022) aligns with Imran et al.’s call for the
support of governments to facilitate the necessary technological elements of RWL in schools (2021).

A commonality found in current literature is the use of technology (Kirchhoff & Mision, 2022; Imran
et al., 2021; Chen & Hsu, 2022; Rozak et al., 2019). This makes sense when considering education’s
2020 catapult into online learning, which brought a plethora of technological awareness and technological
options available to facilitate RWL and other online learning opportunities.

The scarce amount of literature directly connecting RWL, FLA, and self-efficacy is understandable
when considering their seminal beginnings. While RWL as a function has been around since humans could
read, modern technology makes RWL a far more accessible learning option for EFL learners. On the other
hand, research founded on significant contributions to the recognition of FLA (Horwitz et al., 1986) began
less than 40 years ago, which preceded Bandura’s (1977) seminal article introducing the concept of self-

efficacy.

Filling the Gap

RWL’s impact on FLA and how Bandura’s (1977) four sources of efficacy influence the self-efficacy
beliefs of foreign language learners is presently under-investigated. As stated by Cohen, motivation to
research can be based on an “awareness that a particular issue or area has been covered partially or
selectively in the literature, and a wish to plug the gap” (2017, p. 154). Encouragement to pursue this
research developed after finding that RWL decreased FLA in English listening classes (Rozak et al.,
2019).

Building on Rozak et al.’s work (2019) via the exploration of correlations between RWL, FLA,
and self-efficacy, EFL students and teachers can learn about the language learning process. Addressing
problems of RWL practice, such as Stephens’s identification of mismatched speeds (2019), identifies the
challenge of reflexivity. As noted by Attia and Edge, within a reflexive approach, the pursuit of findings
sometimes uncovers influential questions that were overlooked by the initial research question (2017).
In this sense, the precise matching of RWL materials could hypothetically engineer more autonomy and
success for learners, resulting in higher self-efficacy, which could hypothetically decrease FLA. Otherwise,
mismatched RWL materials could contribute to poor self-efficacy, resulting in FLA. Also worthy of note
is research on RWL’s inefficiency in supporting comprehension (Knoop et al., 2022); yet research has

identified that with appropriate scaffolding, RWL has the potential to support reading comprehension



Does a Reading While Listening Approach Decrease Anxiety for Language Learners

(Taguchi et al., 2016) for many learners, RWL’s first step can be to give students exposure to the target
language, increase self-efficacy, as RWL helps break down the decoding process and decrease FLA
enough to give student’s enough confidence to look at the text again or multiple times for comprehension

purposes.

Methodology

The resources listed in the previous section inform the process of solving this paper’s problem of
practice as it draws on pragmatism’s resolution-oriented elements (Cohen et al., 2017) and situates the
research design and collection of data as an actively seeking approach to finding a positive pro-learner
correlation between RWL, self-efficacy, and FLA. Pragmatism’s focus on experience compliments this
paper’s constructivist frame of reference, which “requires researchers to focus on the processes that lead
to the construction, constitution, and character given to independent objects and the relationships between
them” (Hammersley 2013, as cited in Cohen et al., 2017, p. 23). Pragmatism draws out a problem’s
fundamentals and helps determine the reality of a situation. As Egbert and Sanden note, pragmatism’s
“matter-of-fact approach to life” (2019, p. 36) anchors research positing that native speakers usually
have verbal skills before developing reading skills, in contrast to EFL learners who simultaneously learn
oral and literacy skills (Stephen, 2010). The combination of constructivism’s ability to work within the
participant world aligns with pragmatism’s “observable consequences and success in practices, with
links to experience...rather than theory” (Cohen et al., 2017, p. 36), thus facilitating the exploration of
simultaneous learning, which validates a direct connection to the supporting role of RWL. Pragmatism
accommodates a fusion of approaches (Denscombe, 2008) and works well with the “pluralistic element
of a traditional literature review” (Efron et al., 2018), which allows my research to draw on different
disciplines that include resources based on RWL, FLA, and self-efficacy as outlined in earlier sections
of this paper. In tandem with pragmatism, sources are interpreted through constructivism to mediate
conclusions to build, as stated by Egbert and Sanden, “a more comfortable reality” (2019) that decreases

FLA.

Conclusion

The reality of this research originated in my experience as an EFL practitioner in Japan and my

observation of habitually reticent EFL students’ gradual willingness to speak in English after using
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RWL. Their reticence drew a likeness to FLA, and their gradual development of confidence in speaking
English after using RWL drew parallels to better self-efficacy about learning English. While scholarly
literature informed RWL, FLA, and self-efficacy, even the most current literature offers little connection
between RWL, self-efficacy, and a decrease in FLA. The methodology of this research question, based on
a problem of practice, seeks a conclusion that builds on learner experience and identifies the correlation
between RWL, self-efficacy, and a decrease in FLA. It is hoped that the completion of this study’s findings

will promote future research in this topic area.

Note

1 RWL is also known as audio assisted reading, and while it can be facilitated with a proficient reader, in this paper

references to RWL are facilitated by technology.
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I. EU&IC

AV THRTAVHANERANA Y + £ A+ 72270 (Heinz Insu Fenkl, 1960-)2 0 B 15
HI/NE TIMEE L 7z - 72 Wb o Wy (Memories of My Ghost Brother, 1997) O#%3121, |
HFEMEDOTEANAA A (Insu) 2NZRICHED | Ko S HEN 7 RFEEMCES TP DI L
— NTHD> S GHE»Mirh s, HEr2oz2iin 2 Bz, BEHORRE CRAMEZ T &
5, RRAEDORR P 6monizlcdThd, THRAKE? THEEREEEZ! BREIMMTo
T, REAPRRE > TBA DAL, W, DT LIZE-> TR L% 0, BHIORXZ AL,
[BEOHFICWE] BTWMELL LA 0ELRBESI 0567, (245) DX 5icth
F2RRDLEEDFFF, HEATH B4 v ZDOEEHOETIC AL TIEwnay, B LAZD
FHIE, TAVDANTHELBORDEETEH R, BoOPIBEEZTH20EPH S, A
VAD TERBER, ~NLETLNTWE, TOLdic, BWELE T AV HDORETHET 54
A AFYFEABL T, MAEZLEENEL LToRE2H-> T3, ATk, e
WHBEEZHAVL TV L,

TOTRTAVANDTLEBICE T, MNFEBETVEPLEEL T ILEELV
ETIE R, Y27 F « Fx > (Juliana Chang) 1%, RKEREOMLEL2ES, (LH L FKES
MEDT 52 MR 2T VT RBROREO TR T, TEbkbE, RELALDSE
DOIEE L FE 2 EHW W 2T 0w3, TehbsoTEbkbidftEoficnwc, 72,
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WeLE D TH %, (Chang20), F72, A—F =~ + F% > (Sucheng Chang) 7 3> -
7$—72 (Kyeyong Park) 1, #HEOUVLSFEREI 2 MR L 203 6 SR HEIHICE KT 5
TITHRT AV AN BHIHARIC oW T, 5 IEE VS BICHE L 7 A Y AT oA E K
NT 2720, RADPLEOGIEI D IChrhrb 6T, B AP RL 2 AEMCRAIICIRS #
W, AEIHRNE E L CITEIT 2 2 LIRS N T WA 2 L 2B T w3 (Chan xiv, Park
141),

TMEE L 72> 7 WBBD BV ORKETA v ADNEXRT TP NDL E 205,
ok, L D7V TRBERDOTELDEIITMNFEL LT T EBRDIINT W B,
Lo L, RAEGOELRFELIET A VA TR, 19602 5 T0ERHIHIC 2> 1 T OEE D
LN 8 FHIXTH B, 51T, IMEATHIARMEME TEHSCEE ) 1T 5 &5 UMk
95), HRENOKREEMADTYERERENA TS, A Y21, 7YV TEHEORET AV
EHEEoRH L ofIcEEFNFELOTTH, TV TALBEL T AV ROFELZETT
X527 (Lee, “The Black Amerasian” 8) T»H 5%, D & 5 Iafhs, KEAMBEICHEL
TEIREX Y VI THEENT L, RENICEXRT 2 £ TH, PPHOEOHM ERANICKD
TR BROBEE VS, ZoDBR OB A»BESNTWV S,

TR E RCAR B L, ERCHi» N 2 KEIEM 20 & EGHE LT, EWEIT
B &% 250 IRIICE P N BEALEOBIEICE R T 2R EZ %L mwY, LiL,
TAIPTVTHIAVAbE, NBEE L TEEEZT>T0D, KRLTIE, A ¥ AP
Friic, Eok5NE L LTS TW L OrEET B, 2 L THERITOMA, B
FREE 7 2 ) A O CEELRKEEAZHIFETH - I L 2R T LR, i &7z 2E/R
TEIPCEP B4 REEEAL T 5,

II. NEEUVLTOERES

A v AFIDE» S, A OA4%2 XL BIET AN TH S EHIRIC, A2 DRFED %2 RA
WMOFORI ENTELAE LTI N TS, BlZIE 403, fEfithor v - v
(Gannan) 2SR TELLZREZHE L 2, 72V hoBHiciEB2iEsn-C L2 E
BOEMT %, 2L T MORENCS 2120 03E %2 LT THRATY L ) BEZEL, —FEICKE
ERLZOKFEBICEHEONG, L2 LHEZOL ) A5 2 LAL, TRATELICAKD
AR BT e, k2 EToicEeiT 5 (10), D& 5 Rioiig ) & LI,
b D ABICNLTDAL ST, COVRRCEAEST 2MELbIcbmIonTs b, i/
FELTOHWESL D FFTwL,
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A VALIICES LT BE AW, MEANTHZR, RROWRE, fEhfkor v F o
6 NTh D, 1613, MHERMFHUCKIEDTRO HRARESREL, ZoB BTN WVIZ
EDANADPTEL ol b WHRE L BEAEZ 2 0EBO—HEIC, BEPLHEVRI DAD
HHETHAEFEZ LTS, A V2AORBZT AV HETH Y, FREFTICAET
v o7 - FrkA ), BREAIRDMILI N/ AN (Okazawa-Rey 3) ICHEAART
BT Wb 7zd, BEALRICR-TLBZLIEB WV, Z2OEI%54 VA LIORBEDES L
OHF TR 2 D1F, ZHEPEC TR 2 LA TV E/HTH S, HICES THE—DRAD B
TH BN TICALHE, BICMEBEPFRRTHL L b ARABICR S, 2Dk, A
VADRERNVFUDBATEBEERE, BNV AEEUTEDL L OMEECREERTO &
WS ZENFNORE 2RI LR L CHEA L A5 ETE R E - T B,

A Y ADBE A v F iF, HICKEREMIOBEW RS S ETw B, BHIIUERTH b, K
BOBEZ, 7 AV D EOFEEL WS FEEZAA L CBEATZE R E BT, 2h o 25
HOIMINZ b BT CRRIEHEITo T b, —HTHY T IE, Bt LTEREKR0
i, KEEMO S — i CELOERDbET S, COTAD X DI, MR, KEEM R CE)
CME PR o Tz, 1960FEMIFKEX v v IR ER LR THL, T3 HFAME
DD, WENICET S NAFHEMICERE T2 6 T2 TADDOT AU h Kb 2 HFICEEH%
YVTTWwWizy (Yuh 21), 2L C, 2O &I Bl b0 micid, AR cAIGEE
BB IN7- L0, RKEROVERICZ-EE, RUEELZVEBNEEL Tz (K
151), A v ZADOKEEHS, Teeeeee R, FA2 b3+ oBESLEZ LTV, TchEctHLUE
OBKkSZINETENE, ML [Hrrv] BHSCEE2 P TELDIC, ) (14) LA v
ZDREFITENTWE & HIT, Wb d e, PERFRIIELZ RO THTE Mk
LERAKRTHDZ LN B, L L, HEBHMAIAHETE R 2 2boT, B+
BEEFEZERNTOARLI LIE, —FRISICL0uYE2E L, KEX v v TR TR Z#D
BLTWL EZAPLHEBIRZ %,

AV RF, ZDEIBES LI L TOZRICREERTHGEZ BFROEA THRO 35, fh
NEICHR DI L2RET 5,

I promised to myself that when I grew up and became a dark-haired GI, I would make lots of
money and buy everyone everything they wanted so they would be happy always. We would have
servants so Emo [Insu’s aunt] wouldn’t have to work in the kitchen; Mahmi [Insu’s mother]| could
not stop going to the PX to buy things for other people; Hyongbu [Insu’ uncle] would have his

American cigarettes and whiskey. And my father, by then, would surely be a great general with
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white hair and a beard instead of only his short yellow hair. ... Then they would give me a green
uniform and a cap—I would be a GI. I could go America to see many, many PX’s, NCO Clubs, and

all the tall people in green with their sharp, pulled-out noses. (19)

KEHEMOFEDOERICH D, 7 AV A5 EEEALME L ORI H 2 A5 2 BIRIEE £ 723
AL CwinAg v A%, M, EORMERGNE T A VAICHET 5 Z LDXRIEICEEZ
bleoTEEZDL, LPL, THIEFHFWIEST A VAN RDEWS T ETRE Y, 4 VAN
RO ESOEE, KED X 5 7t “yellow-haired GI” & 13575 % “dark-haired GI” & L CAH{& T
&5, BEMEL 7 AV MO T Z MR - MEHOMNEICZE ZLEHEL TV
AN s,

CDEI %A Y ARHBIC, MNAEDOIZBITIBTEEZ T 52 Lidd Ll kv, HilZIE,
P EERE E WA B TE 520, BMEAOREL 7 AV HANTH 2RXB O CHERZT
Y. LLZNRTTiERL, MEL T AV AT bEINE, &b FEXZRGH CIHN#EE%
fToCTWw3,

I, R L CBOBTHEB 2T Y, KHIcEN SN CTEMOBRBEZHN DR, 1 v
AFHBORIC, 7= oD T 2BOEEHET 2, ik, R EMON LT
DIEFEZRICREL TS I 2L TEY, HFHZLAVES B OEDEINTY S,
—7C, XED, HMEATH 2 HHEHICHAD T2 2 Lick L CHfERZETwE T L
HERMBTnS (69, 131), ZO7dEE, ZOHBToAZNHSECEELEVILE
FRIEHML, “AOMZEROFFO-dic, REAOEEENEL» H6ESZ 5 LA D,

“Hwuk you, maddahwukka! Hwuk you! Eat my shet!” I waved my ice cream in one hand and thrust
the middle finger of my other hand into his crotch. I heard the GIs laughing and a loud “Hey!” from
my father behind me. Then, before I quite knew what had happened, I was lifted into the air, my ice
cream splattering on the sidewalk, and I felt a terrible, hot pain on my backside again and again. I
heard the loud slaps of my father’s giant palm against the thick leather seat of my pants and his
tremendous voice, saying, “Don’t you ever do that again, you son of a bitch!” and just before my
vision blurred as I burst out crying over my father’s shoulder, I saw Mahmi’s taxi driving off down

that street. (74 BRFHIIEHZ D b D)

D7 DI L7ATHTH 2 I hhrb b, ITHROBOEELZ 724 ¥ 23, L
LB WL LM, MEHT, LirL, REO—XD 51, 1 ¥ 2A0MmiEHS Mialih
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5, WOHAOFIET, P LEFL 02U RTONTPESEEEL LS LT 5%)
5, TO—HOHKRED, HIMTIREEB THo LI T EDPMRTE 5,

RiT, 4 Y ARFHEAREE T AV AL L OB THNEGEZIT> T2, HORHIKTDH 5
Ay FET AV AEOTED EZILIRT 255, BUEMSHEHELZES Lo, BIEOKAGL
HIcAHEET 2, A Vv AHY, ZORTORNGEEREICIILET? SHEEREZILTw, &5

CHIRE L 2 ECEERZRL Ol v o, EBICEN RS OB RERDNE

Timz T OREHEICHEL O, RNAZRIEBET 24 v 2%, 2oREPRES
ETDICRET N, BE&E2ZIWE 72T TR, WMEELoh v FrPEEE2 TS
ENTEDL LI, HLOMOUINImERICHEL, A IE D, ZOH%, IXDPEAT-ELEZ
5Nz TEELEY 2 AFv—) 232 (30), TOL5IHIIMNEL LT, ~KDLD 2
FFTHDTH 5,

L LAED6, BHABEL L TOEBEZTVIHRO L LIE, HAGPFLEL TV L)
ﬁ\%E%&?ﬂUﬁﬁ%%@ébﬁtk%«&@#mﬁwfwé&wi%%mﬁﬁ%ﬁmo
ZNE, EPEZLBHEDTAT T4 T4 LAOPHICNLTIRAZTA Ty T4 74 O/
TITNPELCT0ED5TH D, FlZIE, FICHEADT LS 6008 5 HE AR Tk
ﬁﬁ?%UﬁA?%%:k%\@@%E%k%;b%%ﬁ%@ﬁ&%?ﬁ%ofwézkﬁé
“Hello, give me cho-co-late” & 7> 5 2rbh, FlAE & DEVEEL B (17)Y, 72, FHEADH
ROBLITH LT “... like you Yankees” (40) & 52 Z &1k, A v ADHEANE ZEL B L0
FTLDERTH D, SHIC, HIEIHNOHBET Lot BHOHZ Wiz L, 58
EDOEVWHEMT D, ZL T, ZOEI RV DOANL LOERIINT AL 6, HE%E Tk
ZH) THBHERELTWVS (19), 2DEIITA VY RIE, TAT VT4 74T AR %L %24
ABHE, MINEFEELTOEHEZBELBOTWIDTH 5,

I, fhsr& & WS ES

SIETOA v AL, BEATH 2 RHPROBBOI THA A ZHEILTWws, LHL6
HicTe b b, —ANRICHED | KEREHMICHEET 27 AV DY - A7 —VABOIRD 5, KE
K, XREELTOT AV AL, ZRIED I 2 2B LVCEE L VI | APERBIREZ
HELIBED T WL,

EF. TAVAY A=V EBLT, A VARZD LD kBEREOTICELN TV BHET
ERTCWIZEICT S, EZDFHANEBLELLH>MULDIEE, KBTHD, KiFA A
R L THED? S, FEOHEAZT, v F—2BICMHIT 22 L2ELTw5, flziE, (v
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ADEREGL D OWEFEEFE TS, 320 E, RELH/IET S (68, 69), £/, —fichH
WCHD T BBRCE, A 7L 74— %f5FEOT =TV ~F—% A v ABE LT3
(128), RASFIREDEE BT 2FHIZ, A > 223, FRIE7 2V Az sz> ARz 3
LEYEATHAREDTH D, ZNIE, KBB4 v 20 HICEF2ARBICENRTTE, S F
¥ —7F « %792 (Rudyard Kipling) D/ T 4y (Kim, 1901) % T EICHEZEH?5 D
HHTE2, ZOWEOTAANF LIF, HEHEA Y FEA XU R EWVD ZoDSYUITIETIAA
DBOERELTOLDETHY, HIFEMICRDE, 4V FICRILENTZAAD D DHERITA
T 5, 2 LTRKIC, EMBOEICED 24 XU Z0HHEEO B L hoTWw, TF
7—F %4 —F (Edward Said) &, T¥ 45 2% MEEROHEEROFMN 2 IE2LE £
RLTCw2) FRTHLI AT S (270), DX v ZADLHEIF, HA& I IERTE]
fliciiox i, A v RAZELREDE LI ATV S,

EPICDIET, A v RET7AVAANE L COHCERESR T L2EATOH, TFAET XY
v A7 =T, ROWRIZOWTADPHEREEZS I EEL TV, 252050 THIE
EEMTOIAID OB LAE2EL, £O0E2LEPCKAOH,. AVIlOT-EbbIcED
b BRI M3 H B EEL Tz, FAlE, 7T AV DICEAPERTEEDOL S b0 H
BEELTORDRE gy (92) LS4 v ADMEMEASIE, AZMBETOMA, 72UV HDT
EAWINT 22 LICRL, SuHEEzHL Tl EAERTES, LrLZo%k, TRALE
BOTELEDE S, FMIIMETL D BEWRETE ST DTH S, (92) LAHT
MA 2 &5, HOMMBIIBHEL Zr TN bDTH o,

A4V RBFET, ™ALy EVWHILTBI L, 72U H0EKE2TG, BEHEICEHE
ST LERYER, £, BEREEFTEICHKML SEEEZT. TNHIKANERKANEERL T
WL EWI K IIT, FTBRET AU AMIRD 5N BETEREEERX D, FkEL S, HE
EELOBAEEETHL LKL, HIES, LA VYRR, BEORGEE THVFE,
(116) L &HF 2 %M, MEMEEZHEEL 25 LT 2RANCEEMEZR L, BLOoES 2L
e Tws, FlzEmE, o7 25070l bks LT AHON» R WEATICES

L. BEFEEZKFECUE, 72U AN L CEEEZDL (115), £/, 77VHRT AV
ANLBEEADTELTHEY 24 L& (James) & i THRZRICROFIT TV 20D k9 7
(114) —BEOMBEE RO CEES O 7 5 v aicqkb, HRY s, S5, 1AL
VA LA ADPMEEICH IR E R T 25H T, 6 BReE AN AB o< F I —%
AIAPHAOT, 22 THSHEORNEZRT 2D & 512, HEHRD S bIT/NEY 2 PVIAL
72V A%2L 0 EFE, U2 - H x> (Erik H. Erikson) (%, "&3E L7z B0
el cF&S THER, S hModkirhTs) (115) ZLr2lRs, ZAFEZET

g%\_ﬁ
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L Th B, TAUAICALERY NS Z LICEMERL, BT, 2okt v R
3, ¥LDEI R AYEELRD LTV,

BT, A VARREMEZBEL DS, 72U HEEHREALEE OIS 2 /EERMR
KOWTHREL TV, 4 YR, KPR EREEM) SEI T &S LT 2kF2»56. KidiE
EATH BRI T2 L 32T b iz, 7AUAANLE L TORDWEN %2550 5 HAET
HHEB-OTWBIEZRELES (131), ~HT, ZDLIBEZ2FHFORICHE L., Brk
FIHMONENTOFEREMEIC LRI TS, MIFBELTWS (73), £72A1 v R
F. BELROEIRE L, ZORMETE LUEBOLEHEL v 5, Bl HETE
ipo B, S6R2ETERUI o B, ZOTE2HEL THD 20w ofiiz
E2T, BEERIEL-DTH 2, REOMysErhiz£EHEZMHAL, T2TcBWV»TEN
D& S WS O b2 RHZ R o, 4 v ARMERZIEL, D OHL (244),
I 6, RERDPHICRELTEL, P —Eb S tDhWwH 2 Y A+ (Kuristo) @
RN Z2DOHFTA v RiE, BPREHEE2 T 572010E, ROEDOFEDLTIERWVY
VA MEFRE B TGRSR ERMD, RIIZ, 7V R PZ2IVEBRICTET 28D, {1
EHMEREZ NI RS T & 2RATLD, MEFBETELTERL, ZEERESTL 32 LR
Polebwd, A VADKPZHELTwE EZEXLNE—FHT, RiZ, TAUhEOFEL
VI R RFE S 5 e OREERBEEZ R L TV b,

TDESRBERIEZ. AV ADRERORIE TR E ZRTIER WV, 2, FRICEET S
F % > 2 (Changmi) ORERIZ, T EDL 2B ENTERVLT A Y HEDOEREZOLEILD
2720, REILAPABERBELHL, MTRT22L2MBT3 (209), £72Y 24 L XDRHE
. TAVAEOBELERIEE T 27201, HEOT LD EELIES (211), IHIKA VA
DREHHIRAT > F 2 id, T AV ATOBHICHIBEEIESSI N, BEORAYELICEET L
2EIRT 2 (24), Thbb, MLkbo k) nEBOBREALE R, ¥k, "RIEORFNE
2T 572012y (Park 120) 7 A U HANTH B RIHELE S 2 2B RTICED»NT
W7=DTh b,

Ok BMEORREEBIERT 2 EHICEREET 24 v R1E, T AU A A~DFEMGIZEIL
W, LA, MEOBTES 22K b EFECEIHROTWL L, InELns, T
PR THAR I L ZE T ol, LPLENEZHALT LD, ORI, RoMFC—
ATH ETFL R o T FERZHEATLNLDE) (121) EwS kHiT, 4 v RAFFERITE
BD5, RO &S ICHEMONENTORFZEZIRO TV L, 2N, TEXEZ T2 M&M F =
L= T AVSHMOBFE, N—v—FaaL -0V —DF L EREMOELETH
WOt B E, HMOSMIITES TEHEADOH D A VI Ol TS LI MPNEBTH S
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(183),

REBLE AU 21T C Lid, A Y AP@REAIICAE 2 EREbE T3 X H I bitAlh
b, EBICHIET AV AEHEAANRICEY LS, BBRTITNAFR D OBEADTED 2
HERABLICHkS, HE2H6ICERADETVRS (247-8), L LZ0#Bs ERIGED, 7
AYAEDNACESTVWEIHEZHE TS L ZA05, MIZEBEICHATET A ENTET
BOREVWEIEEZ OGNS, ZOXI BEEIRECEK» LRPEDOE, RONTBWI T L
%L 2%, T LTHEEEFET ZEICIZ, T2 TROBENICOWCEETHEORE ) (264)
DEI 7, RANCLFHSEZBELETETCIKR2DTH 5,

IV. S5R2BHE DRI

KEX v v TR LCEA VR, PEFERTICT AV ANEED, EXT 2HE
3, OB, A v AREENTIED D DA v ADHE TRHTH 3 IR ELE, b
REOHMTIEL, kb NV, ZEMTHE LW EE-25TH D (239), —J7THER
X, ERTHRICERT 2 LickhrRIIHL, bIFPEF IRV, LrL, MELETIICETE
LTFMUAEA Y ZADR 2V ZA M2 ULHT E LS Fie B2 aE, EXRCHHFLTVS
(268), TD &5 HBMBUHES T, 4 VY ADIKILH 72T EDBRENT L BEFTBRD DD
HETH5b,

When the time came I went not with a struggle but like a dutiful son. I went the way I had seen
Korean prisoners march to their execution in movies about the Japanese Annexation, with

determination and grief and a sense of hopeless purpose. (269)

But there was no other way. Sitting there one day, flooded in sound and tears, with the scent of
tragedy and nostalgia mixed together in my memory, with the bitter taste of metal and blood in my
mouth, the texture of sorrow at my fingertips, shadows falling over the darkness of my heart, I was

helpless and prepared to leave. (270)

4V ADWERADBWIZ, WHOD D EIZEL>TWwD, FEEICHE, "k, S EE
FD L BWEEoTwRIE2M>TWREDE) LBRTWD (269), %75 HEfR» 5
., EKRICHT 2 HHOEL ACHEERE, WHrHoWwRIEEZEL TlE-oE b L TV
e EMEARN D, LaL, "MEEZET) © THiE ok S cAGOREEZMLAL TH



NAVY A VR T2y 7@ TE L 5o B vty B 3N

FELIZE WS 5k, AT 2 L LHTHHAED, MAFL L TOFEBICIENE LB
el LDMEHITE B,

ZnioiE, A VADPERCHLTINEEDELAZRRTORELEL A9 D, £ OHEHIZ
7 AU H LEEOBRERE A S A, TAV D EHEOEE LTRAEL Aok I EWEL
b5, MEOMTT ATV 7 vOFELLLDNERT 2RFEHEL CELI Lo, HERH
AL T, MNAEHARPRL 2BEEES L) iAoz L bEx bh &
9

A VRE, BLDTASOT DT ESLLLBMINE Lo, BiEEL R 2 E2HEL
Tw3, HlziE, 4 v 2F, NMEEJBFEERTEL B3V 24 LRICO>WTHIZT S (229)9,
ik, AADT XV AR EFHEZR LR OBREHESO, 77U HZ0IM%EF L &
TV A LXZWHESELI LI, TThTEREWIEEE, 2L, LELEFE AL
(230), F7:M51F, @EORKAY ¥ 2T koMo E2ZIT w3 (171-3), XE%E T =
FFLAEFTEL LYy = (Jani) &, BHEDHI T AV A RORERSOTB L, T AY
Ny e AT = ANAFIEO6ND, ZOBE, HOFETEAODTFEDL L LDFEREDLRY
T LICRNM S BEBLIE, BROERD S 4 ERFE T 5, RICEER SN Z O 4 FRIZERE D
HOEHLELND LR, HIEFHELS LTRTEL o T, Y¥Y DDA 62 A
VAPBRRICZ DERICI b A HEEIEZ, Yy oBESS L Tb@bhi e b
DTHHH, I6lc, A v AF, KHICETREENLBZICIEL LD, 20k, HTFLELT
KL 2 U A FOFEIZEM LY, 20 2 MEA v 20BOfIclEE LTESBLTED,
1 v 2 EGUREEB2ER D SRS T L LTHirh s (246-7), L., ZDELER
T2H0, A VADPEEFNERDbHICZI»EELHL T AREHEVEVLHITHOEETH
%,

CDEIWBHEL R -T7 ATV T v DT EL b EHBMTHA Rk, Teeeee DAL A
F, Tl o tMELBIc LT Tho7-, (201) &, 2%, WEL LTESET M5 L0
FEAGOLETHL S,

Everyone so quickly tried to forget. The ghosts of the drowned maid and the drowned baby, the
ghosts of all my friends who had gone forever—I often saw them in my dreams and they were

always so lonely. (201)

CONEIWIE, MELELSTFEDDODEER, AR TIRENELGND I EPRENT WL
o WEPITA YV ADRIZ, ZVAMDI EZE TChodiE, LILEET, ZOFEERZEL-
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722 EICLT0D (258), 7Y 24 LADRHZ, HADT AV AL L OEICKHED & 5 7ol
ERholBICE, "V A LAOR) EENR S EICHERERT 211), LA R -
F a7 (Grace M. Cho) X, 7 A VU A DOiFETEREPIERICHEAET 2EFTICE W CIME IR, #d
DRHIP, HEL VI TR ZRBIPERTEAR SN, HEOMBRERL 0B LER
NTWw3 (31), L2rL2ZL—2R K> (Grace Kyungwon Hong) 12 & % &, ZEIZ5EAITIH
ATWBRTE R (49), 2L T 7V —+ 2—F > (Avery Gordon) (X, MZE AL L
LT C i3, 20k 5% THRREAAIENME) 2T 2 LR EFALTCW S (17),
TIb, MEZRS RS LI, DEEDELNEA VAZ, LhDIFRADNR
kLB TFELDREEAIARL T EFEEL L WR D,

ZLTC, AVARTFELDORWEZHODICT A2HETH LT TR, Ll oFEbB L
FRRICNETH D, BWHEETH D, HPWBIBHEIIE T, DVELSE D O A4 ORFRZEH
IO, WEE2 EFLED T ZDICHEOMEZBE S EVICE I 22B8 I LT
Hb, £, BENCH 7 AV AR SEGMERSNLWVIRWTT, B2 X ZHE LIRS
NHEVETDPH, TAT VT AT ARNT 2ALEEICECHEITITC02LIATOHD, 56
I, ESHREEERITH BICb b 6T, THEORIE) (264) O & 5 LRFEHKEEEL WL
TECILRDEIIE, TELDPHEREM LoYELABET 22T, TEHLLEIEFRL
WKL LT Thr EDEZLND,

A VAR OYH, BLAZE LG5, BIEL Lo BEIALZOT L b DA
BOEDPRT0E, ZNRITHL, HHE0EE2—AOLDOYEEL LTEWET, 2L T,
RBICAFGOYREEZB ORI Las s, THREOHT, SAdEuH Lz, vl T2 2
9.1 271) EREUTWwE, A VAN ZDEHIL, AFZ2EG0E 0T Eb b2 EhTEL
HUR 28EE, 2o icHesEThb, HARANCHL TS EDTE 25D
ROIEFE» 6 TH D EBbND,

V. &0bic

KX TlE, 4 Y ADOERBETITON S MMNEBICEEZ L, ERETofkss, BEN T
MEE L THEZEN T OGEBRE2EL L TE T,

FEET 2NV, A VI Ea—DRT, L REE R ZBICEEICOWTHER LIRS Z
LARARTHED (Leyshon), ZHRIFTEARNA VRICHEARBZILEDEIICEZOND, 4 VR
WA, RAOCRERKEZBELHT XS R AL LT 5D, FmcidRZTFED
Th b, RMEWD., FONPHOEO M LI, RAICE DL TEA > EOEED 5 bl



NAVY A VR T2y 7@ TE L 5o B vty B 3N

b2 _EOMEII > TwBE LI, 4 VAHPHETES LTwHiceaTzEEL v
TebZEZABILEHLY, LL, 20X BT ELOERBT, MAELLVEREL LS,

7 xv Vi, fERNTE S DAL OYEER IS e h3 6, 7V 7T o IR E DT
EEFE/HDICL T2 (Kim 3, Lee, “An Amerasian Rewriting” 338), Z D HiED—> L LT
Wik, SO MNEL R 822 8o, A VADEI BT EDLLDLRER D
TH»9,

xE
1) AREFHORZTRCHAHFICL2HDTH 5,

2) BENA VY A VA T2y, BEICEEFNBERZBI LB, RIKTRA Y, ZLTTAY
ANEFESTANERTH B, HIET V7 RT7 AV AL SN B/NSEZ T Cld e < FIEEE CTHIM
SN A OFFR/NGL, BEZEIRL 7 AV AICEZA TV LRI, 7YY a Y —ofFEES 75 BEEmA
Wchzd, 727 0iE, PR TTROERED, REEZZEET L, RIBYLY Yy — v A LEESR
FOICHFRA E L THEEARE, 2087 A VAR, BEZ= 2 — 3 — 7 N RPEPGELRHC A %
HoTwd i ko, HWICHBOEOMCIG2EE, —DOHMICIEELBVEL LEK STV D,
ZD XD BMEHPEL - B/, TIE L 2> 72w o By (Memories of My Ghost Brother, 1997)
T& 5% (“Heinz Insu Fenkl”),

3) flziE7 ¥ ar ) (KunJong Lee) 13, 7 A UAHEDRELHICE>THYF D& S BliERIZ. B
L EDO A E LTIRA OGNS Z ik, KHX v v TNTUiRELE21T5 NYD— Ntz 570 -
722 L&A T WD (Lee, “An Amerasian Rewriting” 332), %7:2'L t + »$—2 (Geum Hee Park) (X, 7'~
F A Y ADRG EOBIRT b EBICILNGEVIAE N A ERICE, T AV D ORERMFEECT A U S L
FESEL 2 EBUR, MENORREHIC L > T MEw sy x v ¥ =ik (120) OEEDSEATHZC
LICER LTS,

4) ZOWRPIE, T 23 - ¥4 (Myung MiKim) @ “A Rose of Sharon” OH1¢, 3 b Fo Ly FENA DG
EADT &b 7z b icfhifltnic S KT 2 R0 ML T w3,

5) BMEAFNE, 72V AENTERI 2 AREE T7 0 7OMTLEDIESI N, TA Y HAD G5 38
EHEBEEL. 7 AV AADA I 2 =7 4 O TH AFEIC & 2EMNPHIT) LTwicl LxlRTws (277),
e, 7vvay - Vi BEEFNOT TIVAROTAIVTVIE, TAVAICE-T THEIENSN
T & 72, (Lee, “The Black Amerasian” 8) Z L ICEM L TW 3,

6) MBEARSHBRICETELTERTITAIVTYORIF, aVTRT AV IAMERF v v % - U —
(Chang-Rea Lee) DfEd: THmts 08Ty (4 Gesture Life, 1999) D5 N¥ = — (Sumy) & & H% 5,
HIffIcE I N7 7Y AR0ME I ALY =—ix, MERICANSNZE, BFLLTT AUV ARKEST
ZEREIPNTH S,
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YV y, V7 - HE TARFA—M—TA T T4 71747 - 4 20y MAREGR, BEH
. 19734F,

IEAT T5 a2V T7RT7AUALEOTRN—WR LS N RE» S h 2 CmE b0k, 7Y
TRTAVAXFRFEND DTy IWATAT, MRS, RS, 20114, 85-103 K,

YA —F, 2F7—F - W& DULemETER B8 KNMEE—-R 297 3E5E. 19984,

FMEAA T 128 St & RIft——21#fd o A0 2015 T7 2 U ASCER AR iR 5
B x Ta BIFRIR, 2006, 261-80

Ml DRESS MR R Y b o — 2T E Ry EIEASCER, 20124,



Py« ¥ —71 HARGERD R
—aBi EFICB T AIREON) 21— a v—

ATz, H Ty - X Fh—7 -7 -7 - <wvFxy OFFROELD LWL O DE
B, AR LR L OBIROREAHS»ICT 22 L2 BN E T 5, SHIE, FRiC
LSBT AR, FcB U 2B oM IE T2 2 & E L, HBNSRE T 2R,
HRD 5 BFERTHOEARDIE > ED EbpoTw 3 RV (19154F) . EFRHR (19274),
ERD 5 FKHER (19484F), 2R (19584F), 4B (20014F), FKINFR (20054), Z L
THMER (20124) 2 oEEFIAL TS, B, FF 194140 Marin fRz v 5, F7z,
PEEEIRD TR Y« R —7g @ EDBEARICLUZ &) Omsby 3R &, FRADBEARIC L7 &
9 Motteux iz HWTHIKT 5,

Foo—FER ER A BERo Y - a v

. BFDOHK

BT OFFICIIFHICRED X ¥ 57 9 —IcRHT 2R TH o720, RERADMEM:AH
Hbobhizb T2, HAFECE - AMOBEINEEICHD, ZEZEELTRFY - ¥ h—72
“yor EFEELIZLE, 2Nk Th L, LRI, THE) R, TRE, LRI L THE
DZFIHREIERT D, —H., b7~ AOERLEVZ 2V rFaodflicBoTid, HED
BREGTHDLIEEARTOCHHIBEL ZUOFPMEICZ>TLETH A, TD,
BELWELE, OAZLRIEE L OFEDICMOAREROBEHDOO LD Lo THHE Tl
v, ZNTNOFEZ, HAFEOREEZEY 26, 40 TRy - ¥ h—T7 ) 24z
7ZLTw3,
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I-1. Y>F3 - XUYOOHR

T, EEY U Fa - VORI L TwE R, LU, BT 2 ORIk T Eo,
FYy e Xh—=—TIKEF0L 306N THEL L CREEDKICHZIT25HTHD, TNIEEAT
HEFY - X R =TI LTHELNBFHT, Y FadFE—FHLER5,

Z U ITFESLTH % Marin BRZFENT 5,

—Mire vuestra merced, seflor caballero andante, que no se le olvide lo que de la insula me tiene

prometido que yo la sabré gobernar, por grande que sea. (Marin, 1, p. 185)

HrF a3l EOVBIcHB Py - FR—FICH L Tusted DIFHZMF > TEFHE LT T3,
X o THARFEROWHEEPHEAR LA S, ST, CORFAZHAREICT 25 A THEHITREE,
72T OHETEDL, BRIUEBNZEE2ZT CEVEVEETH I v FarEivo
EEODPVETDIONE WS MK, BFOUCIZEN > 72 d 7R, SAPCT VAR, VIETE
PNTWBEH, Sl L7 XS ICHABCIZEG A\ YO ANKEERAT 2320 HENH 57
b, Fv X F—700fL b bS5 IREDEELRH LN,

FTEHKRT 28RoF RO B VR ERTH 5, KA L L7 Omsby Uk, FXED7% 0
MEICEEICRLAEDDTH B 720, A4 VERE AREIC Ormsby RICH Wb @ 23D D &
I RFHFRZIF oA, ZNEHARFEICE LR ERROY v F 2 0FEI2 LI, PIED
HoixdbEoHLALT, ORRH/NEFEOCHEE Lo EFHAOYE VIR TH B,

XTHrvFa—- - rHiE, FACEALPODOTED. TREBTOENSE, BEHFSED
BHELZZIOEEBED I LEIENARI KGR DT TEL NG IhEL L, FARICKED
AL (bL) REHERD 2 EBHEETHED,, (F L. pp. 47-48)

LaLl, FEXDSRI0EER TR E N, WL %R (Motteux SREZJEARL LT 3)
5 QHENTH 2 FHRHRTIE, UBEKHP2HORICHH2 LS54 THb ) oRBDHZT S
ns,

'BEOTT &, AOEOREBITOEMNE. ) LY v Fa— - U FREACAIDOTE
O, THATLREDOILZBNELSIVE Lk, ZNEHELENAR I IKKAEITT
BAABRSVEE, ILTHLETEIP0R, bLIZLEIDP2I»ZDOEEIRDZ L
PHEE T &, L EAMTARKRECETHSE S Ld,y (FRH, k. p.59)
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\

COBRFATIESD D I6 WD, BEREOBFATIE T~k ® T~lEX FEIH,) Lo
LEESFEHESNTEY, {EHLBFE» 0 T, BRLEZOHOHTH I v Fad iy s
750 R2EBLTOABTIATH S LBbNS, HFHICH S, WOERTH 5 KHR
Be, fid 2, FEBORICH, T~ AREZ, R TRE2ELE, RED, FERICIIR
ol—HBOHO DL REHRLHO, HHLOVOIBICUTY T4 2BRLEZEFHRBL &
HoTw3, KM, &, FEO=FEZRTASL L, KB THRICKE 2R IR
W,

H

d, BREOELEE, BILowTHERLAZE >kt Bhhikoich, [vo
T ABLEZ L, ble, FRIFERKZABTH, D2 XICBRDTAEEE 16, (K
H. EF (—). p.171)

ThAREETOHMIEF L, BOIHNELLEZIoHED I LIRIENRATLEI VL,
EFNEFERODPVERETH, BHREPALIRDTAELZELS &, (£, H—%&. ».
106)

Mz, BECEHTOBIE., BOSIKHWRLEE BN L, EIDENRZITLE
R, BUHIZ, FRIEETHVLETHIERALIBDTAELELLR., (B, HiE
(—). pp.137-138)

EC AW, HBIGEFICEER S N7 KN EROR TR, > F 3 Ot h O RBUIR I
5NTWw3, ZOROLDOIZ TR TT L, TTHhVL, T TThW) Lok ETEE
EEICECESTH Y FaDAREZEILTWS, ZRICkDh, HERBOHER v Hw»
bWz To—H)b) RERHLKUIZPPENDEDDOD, S THEIC &> TP T AWk
LEL L THATTORT WV EWLS R H 5,

TEBRE. BREORLOBBEE. BEhiikhob2 0Tt L, BNEOA v 25D L,
EABRTHIPOROTYH, EHLALIBODTCAEZ TS, FKN, #iE L. p.98)

TonTdrwn, BEOELEOHNKE, WEOREDZt2ENBZVLESICHEVWET L, &
ARICREL EHIBRDTHAEE T 6, (AR, HifE. p.87)
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o, PNROV v F a FEANDMEFEOHME LTH X2 FED B oltd T4 v
A5 EB-oTEBY, EAPRLLHELZERDLPSTZOEEHICL TR T2 8
2B, OV, od, MHEEFALHEL HEO P BY Vv Fa0BEREET ST
LBTED,

[-2. RY - -FR—TEDOREE

RiT, Fv ¥R —FL¥rFa02ilebiid 2, iifm8ED, Fr - ¥R —THEHEE
EALERECEZT 264y — v T, HA G AFEICHERESIMEICHITLE -2 FA
EYUFa o rGHTORD LD,

91k Marin iR 5 5H L7 JEXTH 5,

—iVélame Dios!—Dijo Sancho—. ;No le dije yo 4 vuestra merced que mirase bien lo que hacia,
que no eran sino molinos de viento, y no lo podia ignorar sino quien llevase otros tales en la
cabeza?

—Calla, amigo Sancho— resprendié don Quijote—; que las cosas de la guerra, mas que otras,
estan sujetas & continua mudanza; ... mas al cabo al cabo, han de poder poco sus malas artes
contra la bondad de mi espada.

—Dios lo haga como puede— respondié Sancho Panza. (Marin, 1, pp. 192-193)

Teryhohgyg EVrFa—dE207%, THNBIFAOREESLHL, BFIED
BIBHILICBREODTRINERHE, APHIFS FICHL ETRARL v, £
2, HOFIZHNEFRAULI LD THEHEOTEIATET DR, IO LERENE
DIRZELEIDHAD000

Frx585%, yrFa—kg k., Frv-XFx—7E3ED7%,

TRZ & D b OEIBELABROD D EHRDDOER, - L2L2F )N
KIS . BB FNHT T NEDH DV Z g

FESYZZIHIHD 720D TIEIDET Loy &V v Fa— - U FUEEDR, (FL
p. 50)

Jeib U7z & 51T, Ormsby & A XA ViEE PR D EEICGRL Wiz, TZTOR EDOFR
b (HEHFICREPHEESEDELT) PRVEXEZOLFAREICL TR IHIRE, 77H
LD “Calla, amigo Sancho.” % “Dios lo haga como puede.” (X, J&3ET % “Hush, friend Sancho.”
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“God order it as he may.” LFRENTW B2 F ERICIE T H ok A=A VEES LB
AHNTE,

FrZhFEdh, EHLRZ! ) L. HrFa, s, 8BOAMIL, LaRZ5ZL%Ek
I AR, BECHLFIARIELS, EFILTRAD, HAR»ZRENH S
WoTBAMTRADED, DHDEo7 I LRIT K

MRooLlew, bLOKOYYFa, &, Fr-Fih—7, "TELT, W SHFEL
DY, —HEOEEHD ZRDBDL R, - VEICRTEN, FoOo0KMiH 2 DRIDE
I ERS AP THD E 7,

TP B TEIC RSP I L2 LTAREZIET LI, &, v Fa - SvHRERL,
CkH., 1E/E (—). p.177)

KHEHS XL ZnkbBEICRLTWS, AFEEIZEY, ThLOKROY v Fa, Tl LT
CEERZET I, Evolz, ORICHBARS VELLWLWERBADLZOF FHLAEBICESHRZ
LENTHZDT, TH50oFLHILICH £ DHIRAD R WEEF EH 2 - CEMEEZEZ 52
b L, KAMEEDRE F “amigo” HHLH TIEFSFRHL T 5,

i, Fr-XFh—70“Cala” %, KH, 2H, FEEIHENBROGHSOFELMH > TR
FHLTw2720, v FalcNLPePRENZHIRE LD, 2FENICELD ETRERIE- &
DREINTW S,

TH 9, Bilrhd, EREENTIET, "EoLodHb AL, AHEL L, RNIFH2
oI, HATTHRENE > TEHATTDE, (5L 5,8—¢
TZ90HTh, BALDODILZREL EB>TwARDIC) ETFABRED -, HIBICHh-

T, fARES B2 THBOEINR 0, {5 3EbLDE, - LhL., T35
BERHTH O, REOEZORDOMELS LA, WhkBITFED, OO TIEL
2]

Tz DB OTRICERLIB—FhE, BHX5CH2THVEL x5 (FKN. HiE
. pp. 102-103)

A EEH ) EH v FarEolk, /THFDRIZZILZILTEBLAEIVESES
7o TRATTD, HOFICBRZL LR DNEI->TAABTRWIREOMEZ X525 742
W, FEEFOBELZEE>7ZTLEIIC? ]
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My kv, KEOYYFa, EFY - FR—TD0A7, MicbELTCELES D
DIEFFEICHRDORZBS DR, - P, DVICIENOE L kil d b ARl o FEDRiIC
MEHRZLERDD

bt EHrFa - RURIER, (BB, BifF. p.87)

KN OFFUIAHS L IFEERICLTED, EXOBVEILEZZ0F EFHAGEICT 52D TR
B, ROBEREMA CEREHET L CHAGE L LCERALTOIRICT 5 2 L2 ERL
TV, 2070, FXEZED R WHIFETHiTo 72 b, BICEWREMA 72D LTw 2 EFT
%\, HARNITIE DD b Iz { W “Calla, amigo Sancho.” ICF L ClE BB LD L2 EEEH-
TEBDLZDIC) E—XOFRTILET, FrY XFx—T0EEBEZLOVHEICLTVD, %7z,
5L %8— Lo i CHIRICH 2 RELDSHFTICHIZD, HAGER S TROD 50
XA E MEOPPEZEE 2 HT, MR s dbEbeduitibih—FLkhkoTwd, Th
ERT 2Ry - X R —T70HFICS {55, LwIHEPIFbLNTED, Y Falox
FROBHESED N T WD, £, KNEATHLS TELHFEOXREEZROL > TT, &
EHLTHALS LD LI REVICLESL )T Y LEFROBIMZEHL TV & 51T,
FHREE BICEED D> DA BB S mAFOIGH L X v,

EREIRTIEEE L WHX AR 2% 0 AW E L WHAE?EbN TV T, L oFEROE
Iz & > THEAPLTOIRTH 5 2 L HFHEZ, KNDERD, “Calla, amigo Sancho.” DEH
FANMAETE AL PLhborVORICESIZ N TB Y, KH, &M, FBoFictirT,
Fyv-Xh—7tHrF a0 ETHEESOOHEMSh T3,

W OPDROAFE I L CHER L 72235, SREPKEHT 284 » FEPFORMRUT LI
BloTwb XIS, LIt EBLEbRVWE S, HELLOERTIEH 2 PEEIC
HEncwizh Lok, FEOXEABELLEL S S, AXA VHFFORE LS wWHL %2 T
ELRTHANCD O DL T BB TE 2 &5 TRMES NZKH, 2H, FEORM, %
L CEEDOIKN, FRRTIR, FUCEETH L LD bHAPCT I 2ER L, HTH
KEBLELTCHRLR KR TH S L EHUINIHEAICH S, £ FY - Fh—T LV Faon
BIRIED ., k& 0D ETRERENENTED, 2H0o/ktmdbitALT IO LR BT
HA9,

II. SFODLLE
KIT, RXIHAIN TV AEFORBICHO>WTHIRT 5, &Fid. RET2EE0ERFRY X



PRy - dh—75 HAGERD BN

LIEDOHE L W I TERCUCHR T O S b T WiedTh b, Sk, HifES
HEXD, Fr - X R—7EREDLEHCOER E eV, BFZ220 2850 T, ILEF
D—ANTHBT v b= BT CHEHIPELIZFEO-HZWMOHTE LT 5,

Abalanzase al sefiuelo
Mi fe, que nunca ha podido,
Ni menguar por no llamado,
Ni crecer por escogido.

Si el amor es cortesia,
De la que tienes colijo
Que el fin de mis esperanzas

Ha de ser cual imagino.

O 7y =40 BOEDDHED 41T, RETITHEP LR DFHT, ZOMTIES &
HEo6HFHOETH D, ZOHDERDMIRNDHrND &AL “fe”, “cortesia” DEFL L, “Ha
de ser cual imagino.” DR TH 5 5, FICZ ORICEH L 0o KR 2 KT 2 L, 2 Offi
b oL HFEEICRL T2 DREAHEHDOERTH 5 KHDONZ,

ZOBEDITERTIDLBDD,

bLOBwiE, FENniweET

HPLBALT, AH6IENTET

FLEOb Do K,
RIS & Wb b 72 513,

Zi 7z DMEEE TS DR S h,
bLOFHEDITEDL LI
#ZLohs B &, GKH, ERE (—). p.211)

FTHDLOTHEIICEFTAFDOY X LD 5, CORXOXEDY X LEZDF FHATE
WEEDPAD2DEIANETH 2D, ZORODVDICHAARFELLTOY R LEEZHLSD, bbb
RTVRICE STV EDHDR B, 201241 TRy - R —F3 BREELLEZERL, K
HOSRICOWT TZ DO XES 5 2 4D 5 & b IFFFDOEDIC T HER O JAWEH 5
PNTHETHL WV EF LTS, 7, FXERUTHTRLZ D, “podido”, “llamado”
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DiEE T~LT) ORVEBELTERLEZDT BRI LT, AL VEDEHSDUXLLTEBED
ErL T,
T T OAKHNERAEL LT, hOFRZ ERE L T <,

fHic L B0 iET25H5DD
FEOEVIFEE—ELRD DT
BENh &S LHEEh &S L

—EETrlLEblitil,

BhITrPFEdoiksid

BEOBIIDEITIFHART S

FEORLEDITEDL LI A

HIAMEEWL EBD ., (B, 8k (—). pp. 194-195)

FEFUZAKHORICKEPIC—ELTEH, EANICEO» D P T INEHINTL S, F
BI3AETH 5 KHPLEHORESHEICL TR0 T, ROFEMIIUREEZL D, LEL.
“cortesia” % T, LRI, Zhed T, ERITDLICHEORD KRE LHENA S
N, HEDZFWO D7z dZboTL B L5l

ZL T, RILEDOHTH 55, HEEOKHFEICHEDICHEETHLIPO I THLD
HHEDITEOL L) PEEQLELERTHLDH, 253 THVDOLB P I5LR>TL
FoTWw3, ZOMK, FEHIF THTALICHEOLEEBD ) &, FEOHREEB Y OfERICR 2
ZEERMHEICRL TV S,

e TR & SHORE R 5,

FLRTIBABI LD

PELLBERI LD

EbdItirEbiEn

B3 oo L,
RIS T EHEL» 5

B0 FITbrlo

ZOHLHBNDE ELRE

HaroTrbhids L, (&H, %, p. 151)
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B (T 2) FsEornE (»F) T,
FEOMEETHE TR VERDP 5,
LTl fEEg (Z0) o9
ESWLWTEDRE (T0) 50,

il

FIEL VLD DR 5 I,
BHIOME L Wil

AZES 5, FAOKOHIRE (hA'D) %
AOMSEZLIC: 65, (HERE, pp. 149-150)

SHIFIBR U 72K, FEREERS L RAKRABE O URIC R > Tw 55, HAAIC
BlAa0BESERAFNCEZ 22 L1k, DIV Y XLEEERLZ LTS, KH, FER

SHRE DR IZ, - OEOEAIDFT “Abalanzase al sefiuelo” IZ & 7z 2% . HORHBIC
Lo TERLNTHA I, HOIEFDOTFEMS LD, OB TH 2 Y XLELEFEEFICNT 58
WS LoNITr2zELA LD LEDON S, ZTETRNMLAEZAORERZVT NS “fe”
Z THu, 2 THv, ERLTWS, KES” DRELTIEI ) Vo 2RBIZRRERICU
WA, TRBHFELELAROTCHBFIIEZ 2 ZNEFNOREDTERTH 5,

HERBEOREIE, HEEZARROEHRD WIGEWHREEICIRT —4 T, Z2odaké4zE 225
EL, RAICE S TEXDIEDL D DL W0WEIAZDPDRT LA TWL S K2, HilXIX,
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Lures to faith are they, those glimpses,
And to faith in thee I hold;
Kindness can not make it stronger,

Coldness can not make it cold.

If it be that love is gentle,
In thy gentleness I see
Something holding out assurance

To the hope of winning thee. (Ormsby, p. 28)
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Hope sometimes glimmers through the gloom.
A flame so fierce, so bright, so pure,
No scorn can quench, or art improve:

Thus like a martyr I endure;

For there’s a heaven to crown my love. (Motteux, I, pp. 107-108)
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Recollections of a Grunt in America’s
Draft Resistance Movement

(Part One: A criminal offense)

R. Jeffrey BLAIR

In the fall of 1969, I entered California Institute of Technology expecting to major in mathematics. It
was a turbulent time. The War in Vietnam was raging on and soon spread to other parts of Indochina. What
had once been the protests of a few individuals against Johnson’s war had grown into a mass movement
against Nixon’s. My freshman year began with the largest nationwide day of protest to date—the
Moratorium to End the War—and ended with the shootings at Kent State and Jackson State Universities.
The deaths, the images of students running for cover, brought the war home to colleges from coast to
coast. History was staring us in the face. We had to ask ourselves, in the words of Neil Young’s song Ohio,
“How can you run when you know?” By the end of 1970, my academic interests had gravitated to history.
In the spring of 1971, I left school.

I took a leave-of-absence to get involved in the Draft Resistance Movement, but eventually returned
to earn my undergraduate degree in history. My graduation thesis covered the American Civil Liberties
Union’s legal battles against the injustice of the internment of Japanese Americans during World War I1.
My keen interest in legal issues surfaced again in graduate school, where my scholarly paper (required for
graduation) reviewed federal case law in the United States concerning choice of language. Both papers
were subsequently published here at Aichi Gakuin University (Blair, 1999, 2000, 2001, and 2002).

This article and the one that will follow give a firsthand account of a single case coming out of the
United States District Court of Hawaii: United States of America vs. Richard Jeffrey Blair. This legal
battle spanned a year during which both the political situation in Washington and the military situation in

Vietnam took U-turns. The stories intermingle.
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June 1972, on a sunny afternoon in Honolulu, U.S. Marshals bring me into court for arraignment.
Five days later, the Watergate burglars are arrested and arraigned in Washington, D.C. (Silbert and Causey,
1992, p. 65). Nixon easily defeats Senator George McGovern that November, but his presidency has
started its long slide toward resignation.

Soon after Nixon begins his second term, Kissinger signs the Paris Peace Accords. By the beginning
of April, the last American combat troops have been withdrawn from Vietnam. Before the month ends, the
Watergate investigation expands to include a coverup in the White House (Silbert and Causey, 1992, p.
72), and I am tried and convicted for the destruction of my two draft cards.

Finally, at the end of June 1973, the President’s authority to induct men into the Armed Forces
expires. July Ist is the dawn of a new age. The draft has ended and will be on hold up to the present. The
prosecution of Selective Service violators, however, continues. The next afternoon, I stand before Judge

Martin Pence to be sentenced.

Fifty years have passed. The images of American combat troops crossing rice paddies and winding
their way through dense jungle have become historical icons, so have the images of protesters setting fire
to their draft cards. The final call-ups, in December 1972, were for men born before 1953. 4/l the men
who have lived under the threat of military conscription are now over 70 years of age. The window of
opportunity to capture and preserve firsthand accounts of our stories of induction and resistance is closing.

Encyclopedia Britannica (Ray, 2023) states that 200,000 men were charged with “draft evasion” and
8,000 were convicted. This vague term is inaccurate, misleading, and demeaning. Most Selective Service
violators were charged with failure to report for or to submit to induction. A few of us were charged with
mutilation, destruction, or non-possession of our registration and/or classification certificates (commonly
known as draft cards). Not one single person was ever charged with “evasion”. While some violators
evaded arrest by fleeing the country, many resisters were very accommodating in providing evidence of
their violations—showing up to induction stations to refuse, turning their draft cards in to the government,
submitting letters to draft boards of their intent to violate regulations, burning their cards in front of
witnesses and cameras.

Not all ground troops in Vietnam, of course, were inductees. The short, two-year enlistment of
draftees, however, meant that they were most suitable for positions that did not require extensive training.
Foot soldier fit the bill. New recruits typically spent the better part of a year in training. That left a full year
of service, just enough for a single tour of duty in Vietnam as a grunt (foot soldier).

My role in the Draft Resistance Movement was of the same duration, two years (July 1971 to July
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1973). Then I returned to my academic life as a history student. During those two years of resistance, I was
not a leader. I didn’t organize a single demonstration or rally. I only gave two public speeches: one inside
the office of my local draft board, when I set fire to my draft cards and one in federal court, when I was
sentenced for their destruction. You could say that I was the grant in the war against military conscription.

In this paper I will be relying on my memory with the aid of newspaper articles (Honolulu
Advertiser, Star Bulletin, and Another Voice) and unpublished legal documents (see Appendix). I hope
my recollections will add a little bit to the historical record, suggest questions for further research, and
point future generations of historians toward some primary sources. The complete transcripts for (a) the
hearings of pre-trial motions and (b) the one-day trial are preserved in the Hawaiian and Pacific Collection
of Hamilton Library on the Manoa Campus of the University of Hawaii. Interested researchers might also
contact KGMB-TV, KITV, and other Honolulu TV stations about news reports, especially the 6pm news
for November 2, 1971, which included film of the draft cards being burned.

My story is unusual for a resister, because I was raised in a military family. My grandfather George

Blair enlisted to fight in the Spanish-American War (1898). He mustered out when that short war was over,

Camp Cresswell, Pa., July 28, 1917 Coblenz!, Dec. 14, 1918
Col. Robert M. Blair (age 9 months)  Major George Blair

Col. George Blair (as a major) on horseback, in the center
Anna Love Blair, wife and mother crossing the Rhine into Germany
Maj. Russell Blair (age 11) with the 3rd Army Advanced Guard



FRFBERY: BEMICE BIEE 1 - 2665

but re-enlisted later and made the Army his career. He accompanied General John J. Pershing on his 1916
expedition into Mexico to chase Pancho Villa. He fought in World War I (photos on previous page). He
and my grandmother raised two boys—Uncle Russ and Dad (Robert M. Blair). Both were graduated from
the United States Military Academy at West Point and followed in Grandpa’s footsteps.

Uncle Russ graduated with the Class of 1928. His two boys—Cousin Russ and Cousin Bob (Robert
H. Blair)—accompanied him on assignments that included Hawaii in the mid-1930s and Costa Rica during
World War II. They both enlisted in the army soon after high school, entered West Point upon completion
of their military service, but transferred to other universities before graduation. Cousin Bob took ROTC
(Reserve Officer Training Corps) classes and continued his military career as an officer in the U.S. Army
Special Forces, including at least four tours of duty in Vietnam.

Dad was appointed to the United States Military Academy, left, attended University of Pennsylvania
and University of Hawaii, returned, and graduated with the Class of 1942. Six months after the Pearl
Harbor attack, he and his classmates went straight to their regiments and off to war. More than half of
them, including Dad went into the Army Air Corps. He remained in the States and helped train pilots. Soon

after the war he was transferred to the Philippines, where he met and married Mom.

Rita Francis Connelly in Italy
with the Red Cross during WW 11

My mother Rita F. Connelly had joined the Red Cross after America entered World War II. She
served in Italy until the end of the war, then she was transferred to the Philippines. When Mom and Dad
married on December 10, 1947, the war was over. Peace had come two years earlier, and the World War I1
draft (September 1940 to March 1947) had ended. It seemed like a good time to raise a family.

They returned to the States, to Fort Knox, Kentucky. Even before their first child was born, however,
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a new draft was enacted. Robert M. Blair, Jr. was born four months later. The Selective Service Act of
1948 would be extended again and again for the next twenty-five years. My three brothers and I grew up at
a time when our country was always gearing up for yet another war. The next war came just seven months

after my brother Russ was born at Fort Meade, Maryland. The Korean War broke out on June 25, 1950.

Portrait of the Resister as a Young Man

I was born a year later. By this time Dad had been transferred to the American sector of West Germany,
so [ was born in Munich. Mom was hoping that I would be delivered on the 4t of July. I emerged a month
prematurely, but managed to land on another holiday, Memorial Day 1951. Twenty days later the draft got
a new name, the Universal Military Training and Service Act.

After Germany, Dad was assigned to the Pentagon (headquarters of the Department of Defense), so
we moved to Arlington, Virginia. My younger brother Greg was born at Fort Belvoir, Virginia. Some of
Dad’s work was in collaboration with the F.B.I. He was rewarded with a letter of commendation from J.
Edgar Hoover and an autographed copy of The F.B.1. Story. A television series with the same title became
very popular. As a preteen I read the book from cover to cover and decided that that would be a nice job.
I would someday replace Hoover.

Dad bought a small house in a nice neighborhood close to Oakridge Elementary School and Gunston
Jr. High. I started first grade at Oakridge, but halfway through the year Dad was transferred to the Military
Assistance Advisory Group (MAAG) in Taiwan (Republic of China). Eight injections and a long plane
ride, with stops in Alaska and Japan, brought us to Tianmu, a suburb of Taipei, surrounded in those days
by rice paddies.

It was January 1958 when we arrived. In late August, China decided to retake Taiwan, starting with
the outer islands, near the east coast of the mainland. While my parents could hear the heavy shelling in the
distance, my brothers and I were too busy playing kickball to notice. We remained blissfully ignorant of
it and the nuclear crisis that ensued. We didn’t watch Chinese TV. Instead, the whole community went to
the movie theater every Friday night. The main feature was always preceded by a newsreel. That was my
only source of information about events in America and around the world. Those newsreels didn’t leave
much of an impression on us kids.

In May of 1960 Dad was transferred to the 3 Armored Cavalry Regiment (the Brave Rifles) at
Fort Meade Maryland, where he took command of the First Squadron. He rode a tank at the head of his

squadron down Pennsylvania Avenue for President Kennedy’s Inaugural parade?.
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On Wednesday nights my two older brothers and I went to the indoor range on post for target practice
with .22-caliber rifles. The program started kids in prone position, then they worked their way through
sitting and kneeling positions to standing. I earned NRA (National Rifle Association) medals for prone and
sitting positions: Pro-marksman, Marksman with a first-class bar, and Sharpshooter with three of the nine
bars. At Christmas I asked Santa Claus for a .22-caliber rifle of my own and got it3.

During the summer of 1962 we moved back into our house in Arlington. I finished elementary school,
where I had begun, at Oakridge followed by three years at Gunston Junior High School. At home we did
not watch the 6 o’clock news on TV, that time was reserved for family conversations around the dinner
table. Although I was aware of the Cuban Missile Crisis, I didn’t feel threatened by photos of launch pads
in Cuba. There were two events that made much bigger impressions on me—the Kennedy assassination
and The Beatles.

My last class of Friday, November 22, 1963 was math. It was cancelled, and the entire school sent
home early. All four television stations carried nothing but news of the assassination, Oswald’s arrest
and murder (on camera), and then the funeral. Kennedy was buried at Arlington National Cemetery.
The cemetery, much smaller and unfenced in those days, was next to the small Catholic church on Fort
Myer’s South Post that my brothers and I attended with Mom every Sunday. We often strolled through
the cemetery after mass, both before and after Kennedy’s internment. Grandpa (Colonel George Blair,
1879-1975), Uncle Russ (Major Russell Blair, 1906-1996), and their wives now lie in graves on a hill
next to the Eternal Flame. Cousin Bob’s (Major Robert H. Blair, 1935-2017) final resting place is also in
the cemetery.

In February 1964 Beatlemania hit America—the music and the hairstyle. This was the beginning
of the Counterculture and a huge generation gap. I had been playing trumpet since fourth grade. I added
a few guitar chords to my musical repertoire and learned how to play “House of the Rising Sun”. More
than music, however, mathematics became my passion. For three years my teacher Mr. Buttermore fed me
math books and let me study in the back of his classroom at my own pace. I went from algebra to calculus.

Current events and politics remained underneath my radar. The Vietnam War expanded after an
imagined attack in the Gulf of Tonkin on August 4, 1964. I was oblivious to the moral issues raised by early
anti-war protesters and civil rights activists and the images of their struggles. My civics teacher showed
us televised images of Selma’s “Bloody Sunday” that had occurred on March 7, 1965. He said, “This is
what the Russian government tells their people America is like.” I honestly thought it was fake news being
used as communist propaganda. Nothing like that had ever happened in my America. In September 1965

Gunston Jr. High was integrated. It went very smoothly and suddenly from an all-white school to one-third



Recollections of a Grunt in America’s Draft Resistance Movement

black.

Dissatisfied with his work at the Pentagon for the Defense Intelligence Agency, Dad volunteered for
an overseas assignment. The family wasn’t allowed to go to Korea with him, so for nine- or ten-months
Mom was left in charge of a house, full of boys (ages 11, 14, 16, and 17). It was during this time that the
Vietnam War suddenly came home to our family.

Cousin Bob, now a captain in U.S. Army Special Forces, was medevacked to the Philippines and then
to Walter Reed Hospital. This happened on his third tour of duty in Vietnam. A bullet had grazed his skull,
sending pieces of bone into his brain. On his previous tours as a “green beret”—celebrated in the mid-
1960s in Barry Sadler’s ballad—he had been involved in special cross-border operations and the training
of Montagnard tribesmen. Robin Moore had tagged along with him, gathering material for stories that he
put in his bestselling novel. Their close friendship, forged in combat, lasted decades.

A metal plate in my cousin’s head and meds allowed him to lead a normal life, and even to return
to Vietnam for yet another tour of duty. When he got out of the hospital he bought a new sports car,
a white Corvette Sting Ray, and almost immediately got into a crash. The car was totaled, but he was
unscathed. He had a scrapbook with small black and white snapshots of his life in Vietnam, including
enemy casualties. War lost all its glory, when [ saw dead soldiers with their intestines hanging from entry
wounds. In one photo, I noticed a rotten log lying across a narrow jungle path. Upon closer inspection, |
realized it was a human corpse.

When Dad finished his tour in Korea, the Army asked him where he would like to go next. His answer
was Hawaii. He had attended the University of Hawaii in the 1930s, while Uncle Russ was stationed there.
The small island of Oahu was and still is home to numerous military bases, not only Pearl Harbor, but
also Hickam Air Force Base, Fort Shafter, Wheeler Air Force Base, Schofield Barracks, Kaneohe Marine
Corps Air Station, Camp Smith, Barbers Point Naval Air Station, Bellows Air Force Station, and Fort
DeRussy. Dad flew to Oahu in September 1966 and the family, without Brother Bob and me, joined him
at Schofield Barracks in January.

Until January, my brothers Russ and Greg continued school in Arlington. Bob and I enrolled as cadets
at Virginia Military Institute (VMI) and Culver Military Academy (CMA) respectively. General Spivey,
the Superintendent of Culver, was a classmate of Uncle Russ’ at West Point. When my uncle retired from
the Army, he found a teaching position in Culver’s foreign language department, where he taught both
Spanish and Russian.

I had wanted to join Culver’s famed Black Horse Troop, but scholarships for troopers were

unavailable because of the extra costs involved. Mom signed me up for the Band, one of six companies
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in the Infantry Battalion. The next three years of my life were regimented (Gignilliat, 1916) and busy—
always in uniform, marching to meals, taking classes, working out with athletic teams, studying in the
evenings, marching while playing trumpet in parades on the weekends. Afternoons and weekends were
devoted to athletics. I earned two varsity letters for Canoeing and one junior varsity letter each for Cross
Country (2 miles) and Wrestling. There was no time for TV. Our only entertainment was Saturday night
movies at Eppley Auditorium which the entire corps of cadets attended.

By my senior year I had risen from plebe to cadet Sergeant and, temporarily, a platoon leader. Culver
teaches leadership by putting cadets, specifically the senior class, in charge with minimal supervision
from adults—the Commandant’s Office, counselors, and barracks inspectors. A year earlier, Jay Miracle
had asked me to room with him and Jeff Marxen. He became company commander, Marxen became First
Sergeant. As a hall officer, I inspected rooms on a regular basis. I was tough. I wrote cadets up for any
infractions I found and passed the reports on to Miracle. He was smart. He threw them in the trash. No
demerits, no extra duty. Marxen and I were partners on the Canoe Team. In November Nixon was elected
President, and Culver’s Black Horse Troop again pranced down Pennsylvania Avenue in the Inaugural
Parade, as they had for Eisenhower in 1957, Kennedy in 1961, and Johnson in 1965.

On Memorial Day the entire Corps of Cadets marched to the chapel, where we listened as the names
of all the alumni who had died on the battlefields of two world wars, Korea, and Vietnam were read
aloud. May 30, 1969 was my eighteenth birthday. Immediately after the service ended, I reported to the

Commandant’s Office and registered with the Selective Service. Ten days later I graduated.

Starting in 1967 I spent all my summers at home in Hawaii (See photos* on next page). We lived
at Schofield Barracks in the middle of the pineapple fields. Wheeler Air Force Base was right across the
road. Four minutes before reaching Pearl Harbor on December 7, 1941, Japanese planes had flown across
central Oahu, destroying most of Wheeler’s fighters before they got off the runway. Mom’s sister Martha
Toner and my 1-year-old cousin Susan were there with my uncle James “Buzz” Toner, Jr., a pilot in the
Army Air Corps. After the attack, Aunt Marty and Susan were evacuated along with the other families by
ship to San Francisco.

During that first summer we moved from Schofield to new quarters on Fort Ruger, a tiny post on the
back of Diamond Head (now the campus of Kapiolani Community College). It was a short walk to the
beaches of Waikiki. This would be my summer home during high school and my first year of college.

In the summer of 1969, my draft cards arrived in the mail. The Commandant’s secretary had forwarded

the paperwork to Local Board #53 in Plymouth, Indiana at the beginning of June, thus the official
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registration date was June 2. Plymouth sent all the necessary paperwork to Local Board #2 in downtown
Honolulu. They issued me a Registration Certificate and a Notice of Classification (see Appendix 1). |
now had a Selective Service Number, 52-2-51-462. Fifty-two designated the State of Hawaii; 2 was the
local board number; 51 the year of my birth. Four hundred and sixty-one men had registered before me, so
apparently about 900 to 1,000 men registered each year with my local board. My Notice of Classification
showed that I was a college student, II-S. It would be renewed each year as long as I made satisfactory
progress in my studies.

The summer between high school and university was a quiet one. I didn’t even notice the Woodstock
Festival or the first Moon Landing. I was occupied with my first job and my first romance. I worked as a
busboy and later as a dishwasher at Fort Ruger’s Cannon Club. From the slopes of Diamond Head, it had
a beautiful view of Waikiki, the sunset, and Honolulu City lights. My romantic interest that summer was
Sherri, the 16-year-old daughter of one of Dad’s West Point classmates General “Big Tom” Rienzi and his

wife Clare. I was young and Island life was good.

Culver Summers in Hawaii Caltech
cadet with my family student

College, Counterculture, and Protest

In September 1969 I traded in the cold winters on Culver’s Lake Maxinkuckee for the mild climate
of Pasadena. Life at Caltech was casual, free, and not yet coed. I maintained my Culver routine: breakfast,
classes, lunch, more classes, sports, dinner, and evening studies. Since there was no canoe team, I joined
the wrestling team.

The war came into sharp focus the next month. Protest was in the air. The Nixon administration had
initiated a plan in April to “Vietnamize” the war with phased withdrawals of American troops. Troop

levels started to come down from a peak of 543,400. Too little, too late. On October 15, anti-war forces
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organized the largest nationwide day of protest to date: the Moratorium to End the War. Even student
groups at an apolitical school like Caltech sponsored an on-campus rally. Professors led group discussions
about the historical background and moral issues. A few student activists promoted the idea of draft
resistance. The draft remained a major concern among young men. They were being drafted oldest first up
to age 26 (or 35, if they had been deferred) whenever they were graduated, and their student deferments
had expired.

Nixon countered with a speech appealing to “the great silent majority”. The Selective Service System
responded with a new system—a lottery that would reduce the period of maximum exposure to one year,
the calendar year that a man turned 20 or lost his deferment. On January 15t of the next year, he would
be placed in a newly created category (I-H) with a lower priority. With very little likelihood of being
inducted, the pressure would be off. He could start to plan his future without governmental interference.

The First Draft Lottery took place on December 1st. Every registrant born before 1951 was assigned
a number from 1 to 366 according to date of birth. Many college students, especially seniors, watched
the spectacle on TV. My brother Russ was lucky. November 24 was inside the 230t blue capsule to be
pulled out of the large cylindrical fishbowl. Brother Bob’s number was even higher—264, but having gone

through three years at VMI, he was legally required to serve in the Armed Forces after graduation.

When the year 1969 came to an end, 283,586 men had been inducted. Eleven thousand seven hundred

and eighty U.S. troops had been killed in Vietnam.

1970: Call-ups by Lottery for Men Born before 1951

In May, the war suddenly escalated, as did student protests. U.S. troops invaded Cambodia. Ohio
National Guardsmen invaded Kent State University and shot into a crowd of protesters, injuring a dozen
students and killing four. Student (and faculty) rage spread across the country. Twenty-five hundred
colleges, including Caltech, went on strike. A similar tragedy occurred at Jackson State University in
Mississippi ten days later. My freshman year quickly came to an end.

Brother Bob was graduated from the University of Hawaii. He had transferred there after three years
at VMI. Because of the transfer, he had not spent the previous summer in Basic Training. The Army
neglected to send him this summer and approved his request to join their JAG (Judge Advocate General)

program. They sent him to law school at the University of North Carolina at Chapel Hill.
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I spent the summer thinking about draft resistance. Radical priest Daniel Berrigan embodied that
spirit for four months—April 9 to August 11—as a fugitive, eluding arrest. The FBI is reputed to have put
him on their List of 10 Most Wanted>. On January 25, Time Magazine put him and his brother Phillip on
their cover.

The Second Draft Lottery, for men like me who were born in 1951, took place on July 1st. The
number assigned to May 30 was 209. Would I be faced with induction? How high would next year’s call-
up go? How high would this year’s call-up go? We would all just have to wait and see. In the meantime,
I traveled around the country, a lot of it by thumb. First, I hitchhiked up to Travis Air Force Base for my
annual flight home for military dependents, visiting friends at Stanford University and San Francisco’s
Presidio along the way. I spent half of my summer in Hawaii, then returned to Pasadena to act as an
observer for the Clean Air Car Race®. I helped chauffer a committee car from Caltech to MIT, where the
race was to begin, and the 50 cars entered in the competition were to be tested for emissions. The rally
from Cambridge to Pasadena took seven days.

By this time, I was determined to completely disassociate myself from the Selective Service System.
The first step toward Peace, it seemed to me, was to stop forcing people to go to war against their will.
Sure, the Constitution grants the federal government the right to raise an army, just as plantation owners
in the South had a right to raise cotton. Nobody, however, has the right to use slave labor, not in the cotton
fields nor on the battlefield. Involuntary servitude was wrong before the Thirteenth Amendment was
enacted, not because it was enacted. Military service is NOT service unless it is voluntary. Otherwise it is
servitude.

While riding the subway the other day, I happened to see a button on a woman’s purse. It said, “I’'m
already against the next war.” Everyone should adopt this attitude. Not only must war be justified in the
minds of Congress and of every soldier, but it should also be the option that causes the least amount of
harm for whatever benefit it delivers. Theirs IS to reason why, before they start to kill and die. War should
be the /ast resort of governments and individuals. Turning the other cheek IS an option. Such self-restraint
needs to be considered. Japanese call it 2 (gaman).

Assuming that, as a resister, I would be sent to prison for two or three years, I decided to cross the
country again and pay a visit to friends from Gunston and CMA. The opportunity came on Labor Day.
Caltech wrestler Doug Wood had graduated and was driving to graduate school. I could help him drive to
the University of Illinois and hitchhike to the East Coast from there. My college roommate, Joe Bajorek,
wired $100 to me the next day when banks opened. I hung out with Doug for a couple of days, then set out

on my own.
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First stop, Culver Military Academy in Indiana, free room-and-board for alumni. The Class of 1971
was now in command—and the Commandant. In the dining hall I had a bit of a spat about the dress code
for visiting alumni with Col. Estey—fictionalized and immortalized in Tin Soldiers (Leonard, 2006) as
the Viper. I enjoyed catching up with the seniors at meals and after taps had sounded. Then it was time
to continue my journey eastward to the coast. Met my Culver roommate and canoe partner Jeff Marxen
in Van Wert, Ohio. Visited with Mr. Buttermore at Gunston and checked out my old neighborhood in
Arlington.

Most of my friends were back in college and classes were starting. I thumbed around to their colleges:
Culver roommate Jay Miracle and Brother Bob at UNC-Chapel Hill; Carl Hemenway at Yale; Freddy Lutz
at Rhode Island School of Design; Steve Bachmann and Bill Daley” at Harvard; Lew Erwin at MIT; Rick
Grossman, Terry March, and Wilda Anderson at Cornell. I sampled a class or two at each university. By
the time I reached Ithaca, New York, [ was a couple of weeks late for my own classes in Pasadena and tired
of traveling. I thumbed to Chicago and flew student standby? as far as I could go, Las Vegas. I arrived with
only a dollar and a quarter in my pocket. I lost the quarter in a slot machine at the airport and saved the
dollar in case I got hungry. Long wait for a ride, but it was a good one, within walking distance of school

and my off-campus apartment.

My Caltech friends were happy to see me in class. Administrators wondered why I hadn’t called
them. This was 1970. Information technology was still at a primitive stage of development. The grading
system at Caltech, for example, had yet to be computerized. There was, of course, no Internet, and long-
distance calls were prohibitively expensive.

Joe Bajorek and I occupied the front half of a small house, like the Pasadena residence in the movie
Kill Bill. We were both biology majors. He was on the football team, and I, on the wrestling team. In
my weight class was a student who had left school, completed his military service, and come back. Russ
Crenshaw had been captain of the team during the 1965-66 season. He was an excellent wrestler with a
strong upper body from his military training and from using crutches when he wasn’t wearing his artificial
leg. It had been amputated above the knee after the Battle of Hamburger Hill. He always beat me in the
team wrestle-offs, bumping me from the 167-weight class up to 177. The next year he transferred to a
university in Oregon. Sad to see him go. He was very popular and highly respected.

Wrestlers often work hard to cut weight, so they can wrestle in a lighter category. For a week or
two we had a tall, skinny student come workout with us. His local draft board had ordered him to report

for a physical exam. He wanted to make sure that he would be underweight, so he could keep his 4-F
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classification (physically unfit for induction). He succeeded in dodging the draft. The whole classification
system was geared to providing legal options to induction, thereby channeling young men into universities
(I1-S), grad school, and jobs of national importance. General Lewis B. Hershey, the Director from 1941—
1970, had spelled it all out in a memorandum (Hasbrouck, 2022) back in July 1965.

On October 231, Hawaii State Senator Larry Kuriyama was gunned down in his driveway by an
underworld hitman (Hawai’i State Senate, 2014). The assassination left an opening in the State Legislature
that would be filled in a special election a year later. Brother Russ was graduated from the University of

Hawaii in December with a BA in creative writing. This race would be his political debut.

When the year 1970 came to an end, men with lottery numbers from 1 to 195 had been called up
for induction and 162,746 had been inducted. Six thousand one hundred and seventy-three U.S. troops
had been killed. Though American troops were being pulled out of Vietnam, the war had raged on and
expanded into Cambodia. Campus protests exploded in the wake of the Kent State shootings. Doves® in
the Senate had been unable to rein in the Nixon administration. The McGovern-Hatfield Amendment to
set a deadline for an end to the war was defeated in September: Hawks 55-Doves 39. McGovern’s brutally

frank speech shocked the Senate, as intended.

1971: Call-ups by Lottery for Men Born in 1951

At the end of the first term!? of my sophomore year, I switched my major from biology to history, but
concentrated on my wrestling. When the season was over and second term had ended, I was ready to take
a break from school and determined to sever all relations with the Selective Service System. My lottery
number, 209, was higher than the highest number called up in 1970. I was unlikely to be called up for
induction, but I did NOT want to be a part of Nixon’s Silent Majority. I decided to return my draft cards
and took a year’s leave-of-absence (March 1971 to March 1972). I did NOT notify my local draft board
that I was no longer a student. My failure to do so in writing within ten days was my first violation of the
Military Selective Service Act, but it would not be my last. I kept my II-S classification, spent third term
doing make-up work in an economics class, and followed the news.

The big news in May was the attempt of antiwar protesters to bring the federal government to a halt
by blocking the bridges and roads that federal employees used to get to work. This was before Presidents

and Congressmen routinely brought the government to a standstill during battles over the budget, and
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it shocked the Nixon administration. D.C. police (5,100 officers) were backed up by 2,000 National
Guardsmen, 4,000 paratroopers from the 82d Airborne Division, and 4,000 other federal troops. They
arrested anyone that looked like a protester, more than 7,000 on Monday, another two thousand were
arrested the next day for sitting down in front of the Justice Department, and 1,200 on Wednesday at a
rally on the steps of the Capitol. It was the biggest mass arrest in U.S. history—more than 12,000 arrests
in three days. Brother Bob was arrested at the Justice Department sit-in. He quit law school and returned

to Hawaii.

Aloha to the Selective Service

I flew back to Hawaii that same month. I had read Goliath (Harris, 1970), The Resistance (Ferber
and Lynd, 1971), and In the Service of Their Country: War Resisters in Prison (Gaylin, 1970). I was
psychologically prepared. Mom knew from my letters that I was planning to return my draft cards, and
she was worried. She had Dad take me to see an attorney, but the young Asian graduate of Harvard Law
School had no advice to give about a crime that had not yet taken place.

I looked for Hawaii Draft Resistance at the Church of the Crossroads but found they were no
longer active. Dana Rae Park and Nick Reidy had finished serving their prison sentences. Gene Parker,
John Witeck, Jan Haffner, Rodger Brooks, Jay Wallrabenstein, and Ashley Brown had been declared
“delinquent” and moved to the head of the line for induction. When the Supreme Court (396 U. S. 295)
ruled that the Selective Service was acting illegally, their cases were dismissed.

John Witeck had founded Youth Action. He and Gerry LaPage were working with G.I. resisters,
men in the military who went Absent without Leave (AWOL). After a month had passed, they would take
sanctuary at a church or even the local draft board office, surrounded by their supporters. Jim Albertini and
Jim Douglass and their group called catholic Action also participated.

Elaine “Woodie” Schwartz had founded the Honolulu branch of American Friends Service Committee
(AFSC) and had worked closely with Hawaii Draft Resistance. Now AFSC was offering draft counseling
services from a small office in the back of a garage at the Friends’ Meeting House, located at 2426 Oahu
Avenue in Manoa Valley. The program was under the able direction of the Program Secretary David
“Murph” Henkel. I joined Jean Howard, Mary Neilson, and the other counselors, mostly middle-aged
women who wanted to help young men stay out of the war.

Henkel mentored me and, in cooperation with catholic Action and the People’s Coalition for Peace

and Justice, organized a small demonstration at the downtown office of the Local Boards #1, 2, 5, and 6 on
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July 1st. Coleen McGrath (age 18) and a 17-year-old Kalani High School girl drew two hopscotch courts
on the sidewalk in front of the building: (a) Liberation Hopscotch and (b) Selective Service Hopscotch.
They were arrested for loitering, but soon returned to the demonstration (Borreca and Unknown, July
2, 1971). We delivered a birthday cake to celebrate the birth of freedom from the draft. The President’s
authority to induct men into the Armed Forces had lapsed for the first time in twenty-three years. It would
take Congress three months to extend it.

The Island of Oahu, with all its military bases, had been the Pacific HQ for the Defense Department
since 1947. In the summer of 1971, the anti-war movement in Hawaii was focusing on protesters within
the Armed Forces. Albertini’s “catholic Action” (with a small ¢) was conducting AWOL sanctuaries. |
joined them.

On July 13t two AWOL sailors from the Coast Guard and their supporters took sanctuary inside Our
Lady of Peace Cathedral in downtown Honolulu. George Lee and Vincent Williamson had enlisted in the
Coast Guard to avoid the possibility of combat duty in Vietnam. They didn’t realize that the Coast Guard
was involved in the conflict and were shocked when they received orders to go there.

Plain clothes military police came downtown to patrol the perimeters of the church. They did not
enter. Honolulu Police officers arrived in the evening. When it was time for the church to close, they asked
the head priest if he would like them to arrest the protesters for trespassing. The priest consented. The two
sailors and thirteen of their supporters—men and women—refused to leave until Honolulu Police made
it clear that we were, in fact, under arrest (Borreca and Unknown, July 14, 1971). Then we all filed out of
a side door into a waiting paddy wagon. Brother Bob was watching from the sidelines, looking after his
younger brother. He let our parents know what had happened, so that they would not worry when I didn’t
come home at night. No handcuffs, just a short ride to the police station. Photos, fingerprints. The police
took away our belts, gave us each a blanket, and put us into holding cells. The lights were on the whole
night. Comfortable temperature, so I used my blanket as a pillow with one fold covering my eyes to block
out the light. The next morning, we were taken to State District Court for arraignment.

We all plead “not guilty” to charges of criminal trespass—a misdemeanor!!. We asked to be released
on our own recognizance (without bail) and to have a lawyer from the Legal Aid Society of Hawaii
appointed to our case. The trial date was set for November 3. We protesters were released and free to go,
while the AWOL sailors were released into the custody of the military police. Brook Hart and his assistants
at the Legal Aid Society were among the nation’s best public defenders according to a magazine article
published at that time. Jim Blanchfield was assigned to our case.

Mom was still worried about my desire to return my draft cards to my local board. She told me that
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I had to make a choice between (a) draft counseling and (b) resistance, that I wouldn’t be able to offer
my draft counseling services from prison. She was also concerned that I would take this action alone, the
government would lock me up, and no one except my family would care. It was a bleak picture that she
painted, so I continued (a) counseling, (b) visiting the local board offices to look at the public information
that they kept on registrants, (c) publishing Hawaii Draft News, and (d) checking the pending criminal
docket in federal district court for information about draft cases.

Several local draft board offices, including mine, shared office space on the third floor of the Bethel-
Pauahi Building. When I visited, I would go to the reception counter in Room 307 and ask the clerks for
permission to inspect a large logbook in the adjoining room. It contained a list of registrants with some
basic information about each. The clerks were always cheerful and friendly. We built a good relationship,
without knowing each other’s names. They did, however, learn to recognize my face, which later enabled
them to identify me in a photo lineup. Destiny would lead me to burn and return my draft cards at the
reception counter. Then seven months later, FBI agents would find and arrest me in the adjoining room.

I also paid routine visits to the Court Clerk’s office in the Federal Courthouse. Docket sheets are
available for public inspection. Like the draft board office, no names, cheerful friendly service. One of
the law clerks was a young man, not too much older than I. After checking the docket sheets for any new
selective service cases, I would report about them in Hawaii Draft News. Little did I know that this is
where [ would discover that [ had been indicted by a grand jury and that a warrant had been issued for my
arrest. The young clerk would be the one to read the jury’s verdict at my trial.

I still hadn’t figured out how to communicate my opposition to conscription and disassociate myself
from the Selective Service System. I considered filing for conscientious objector status and started to write
a statement detailing my objections to the draft. 1 was not really seeking the I-O status of a CO, of course,
and assumed that it would be turned down. I never finished the statement.

As a counselor I read through the regulations of the Selective Service and happened upon one that
might be interpreted to prohibit registration on holidays. In early September [ wrote letters to the Hawaii
State Headquarters of the Selective Service and to Culver Military Academy arguing that my registration
on Memorial Day violated government regulations. I heard back from Hawaii (Sep. 30), the new CMA
Commandant Captain Carl Steely (Oct. 12), and Verda Romig (Oct. 25). They all assured me that I was,
indeed, legally registered.

One day my draft counseling took me to the State Headquarters, where I came face-to-face with the
State Director, Col. Henry C. Oyasato. He immediately told me that he was busy, didn’t have much time.

Before I left, however, he put an empty piece of paper on the table and said that if I really wanted my
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registration cancelled, I should put it in writing. Elated, I started to write out a request. About halfway down
the page, I realized he had no authority to grant the request. “You can’t do this, can you?” Suddenly his
demeanor changed. He started reminiscing about the old days, like he was looking forward to retirement.

I listened to his human side. Forty-five minutes later we parted.

Meanwhile all summer long, Brother Russ had been running in a field of about 12 candidates for
the State Senate seat left vacant by Larry Kuriyama. The election was held on October 1st. The winner,
Joe Kuroda, was impressed by his young rival and hired him as a legislative assistant. Thus began Russ’

political career.

I still had my II-S student deferment (see Appendix 1). It was due to expire automatically on
September 30, but did not. Selective Service Headquarters in Washington had suspended all processing
for 30 days, after publishing new regulations in the Code of Federal Regulations. The announcement to
resume operations came on November 204,

Oblivious to all the twists and turns of these legal technicalities, antiwar activists were planning
another AWOL sanctuary at the draft board office for that very day, as part of an All-Souls’ Day protest.
Many of us from the Cathedral sanctuary decided to be arrested again. We would thereby be due in two
courtrooms at the same time—one for arraignment and another for our trial. A young man named Melvin
was going to burn his draft card. Knowing that [ wanted to turn in my draft cards, one of the organizers
suggested that I join him. Anxious to make my move and happy to support another resister, I immediately

accepted the invitation.

All Souls’ Day at the Local Board Office

On Tuesday afternoon November 2nd things went according to plan. Gerry LaPage had written a
solemn service for the occasion. News reporters and a TV film crew were there to record the event, “but
the words that explained the event [were] overlooked by the men and women with cameras, pencils, and
microphones (Jones, 1971).” Reverend Larry Jones did convey those words to his readers in a special
Sunday article for the Honolulu Advertiser. From the back wall on the other side of the counter, State
Director Henry C. Oyasato and local board clerks looked on. As cameras clicked away and film rolled,
Melvin Sanehira and I set fire to our draft cards, both our registration and classification cards. My flame

petered out quickly, burning away the edges where I had signed my name, and not much more. We left the
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charred paper on the office counter.

As closing time approached, protesters sat down around George Hall, an AWOL sailor from Pearl
Harbor. Military police had arrived in plain clothes. The State Director suggested that they wait in another
room just down the hall and have some coffee. Their attitude was too lackadaisical. We were being taken
for granted. John Witeck announced a change of plan—a roving sanctuary. Everyone filed out of the third-
floor office and down the emergency stairwell. The MPs heard the noise and ran in pursuit, but too late.
Protesters dispersed into the downtown streets and pedestrian mall. George was whisked away, AWOL for

another month. No arrests were made, and I returned home in time for dinner.

It was a hamburger dinner, on trays, sitting in a semi-circle around the television. Mom and I
happened to be facing each other. Family conversation, 6 o’clock news in the background. Mom caught it
out of the corner of her eye, two men burning draft cards. She was stunned. “Did I just see what I thought
I saw?” We had a private talk. Somehow, she thought I had promised not to return my draft cards. Wishful
thinking on her part, I had made no such promise.

The next morning a photo of our charred draft cards appeared on page 2 of the Honolulu Advertiser
(see Appendix 1). My name was clearly visible—Richard Jeffrey Blair on the registration certificate and
J. Blair on the Notice of Classification. Only a corner of Melvin’s card remained. It was clearly a Notice
of Classification (Form 110), but no identifying information had survived.

No time to relax, [ was due in State District Court. The thirteen Cathedral defendants and our attorney
James Blanchfield appeared at the appointed time. We were charged with a misdemeanor, so there was
no jury. After about an hour of testimony, Blanchfield suggested that we could make more of an impact
without him. As a lawyer, he would be restricted by his position as an officer of the court. We accepted his
advice, fired him, and informed the judge that we would each be representing ourselves—thirteen amateur
lawyers. Some more testimony, then the judge informed us that his brother was a priest at Our Lady of
Peace Cathedral. Would we like him to remove himself from the case? At first, we said no. After a little
more testimony we said yes. He did better than that. He noted that Honolulu Police had initiated the arrest.
The priest did not ask them to remove the protesters until they had suggested it. The judge dismissed the
charges. We were free to go.

Though I was off the hook legally, I lost my ride to work and then my job at Corbally’s Cabinet Shop.
Dad told Mom that I should leave the house, but Mom refused to kick me out. So, I continued to enjoy the
comfort of a home and family. When Special Agents Malone and Bender paid a visit on November 17, 1

was out. Mom asked them to come back the next day, and they did.
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I let them ask their questions: “Would you like to tell us why you burned your draft cards?” No
comment. “Did you burn your draft cards?” Still no comment. Then they showed me the two cards in a
plastic zip lock bag, each one black around one edge. When I refused to identify them, they left. I had
confirmed that I was officially under investigation. Anything I said to the FBI could be used in court. If it

came to trial, I wanted the witnesses to appear—to testify and undergo cross examination.

I continued to question the legality of my registration in a letter dated December 15t to the Headquarters
of the Selective Service System in Washington. Two weeks later General Counsel Walter H. Morse replied
“for the director”. He said that Title 5 section 6103 of the United States Code of Federal Regulations
(CFR), which I had cited, did not apply. My registration was legal.

About that same time, I received a letter from my local board. I assumed that it contained a new
Notice of Classification certificate, that my II-S student deferment had been changed to I-A. That would
make me “available” for induction, but very unlikely to be called up. I did NOT open the letter. I had just
gotten rid of my draft cards. I did NOT want a new one. I would feel compelled to return it and, thus,
commit yet another felony. I simply wrote “return to sender” on the envelop and stuck it in a mailbox. |

never heard from my local board again.

When the year 1971 came to an end, men with lottery numbers from 1 to 125 had been called up
for induction and 94,092 had been inducted. Two thousand four hundred and fourteen U.S. troops had
been killed. Congress had repealed the Gulf of Tonkin Resolution and put some limits on Nixon’s war
powers. In June the New York Times and Washington Post had managed to publish the Pentagon Papers,
a classified study of the course of American involvement in Vietnam’s civil war.

Melvin and I had made a very clear statement to the Selective Service System. Several criminal
offenses had been committed in the process: mutilation, destruction, and non-possession. The FBI was
gathering evidence. To prosecute OR not to prosecute, that was the question ... that the Justice Department
had to answer. The ball was in their court. The story could have ended right here. Melvin’s did. Mine did
not. Recollections of a Grunt in America’s Draft Resistance Movement (Part Two: The legal defense) will

cover 1972 to 1974—my indictment, arrest, trial, sentencing, and appeal.
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Notes

1 Koblenz is spelled with a K in German.
His portrait has been preserved in the Inaugural Collection in the John F. Kennedy Presidential Library—Box 016.

Since I was only ten years old, it was registered in my father’s name.

E-NEVS I )

The photo on the left was probably taken by my classmate Robert Ireland. The photo on the right appeared in a

publication of California Institute of Technology.

5 Daniel Berrigan’s name does not appear on FBI’s List of Ten Most Wanted fugitives posted on Wikipedia.

6  The Clean Air Car Race was more of a rally than a race.

7  Bill Daley and John Ingram were my roommates for part of my plebe year. Richard Hough and David O’Berry were
my original roommates. I roomed with Jay Miracle and Jeff “Mox” Marxen for the two years after plebe year.

8  Inthose days students could fly stand-by for half fare.

9  Popular terms for pro-war and anti-war politicians were “hawks” and “doves”.

10 Caltech had a trimester system: three terms—fall, winter, and spring.

11 Misdemeanors are crimes with a maximum sentence of one year or less, while felonies are those with a longer
maximum sentence.

12 The photo of the burned cards at the bottom of this page was published in the Honolulu Advertiser, page 2 on November

3, 1972.
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Appendix

Burned cards and statement!2 ... Appendix 1
Four cards, one seems to have expired before being burned.
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Appendix 1

On Memerial Day 1969 we, the cadets of Culver Military
Academy, marched to the chapel to listen as the names of
all our »a_.Iliﬁxﬁi that had died on the battlefields of “two world
Wars, Korea, and Vietnam were read aloud: T couldn't help
but to feel a sense of uneasy community with the men whose
names I heard. This day was my eighteenth birthday. Shortly
after this chapel service I reported to the Commandani's
Office and submitted to registration with the Selestive Service.

In the course of the next year, the impaet of three
events changed my life and its commitments. The National
October Moratorium introduced to me the suffering and destruction
that has been taking plaece in Vietnam, the same suffering
that occurs in all wars. (Strange that my three years of
Jr. ROTC instruction had not touched upon this aspeet of war,) o i
The following May brought with it the invasion of Cambodig
(and Kent & Jackson State Universities). I began to see
responsibility for the illegitimate destruction of human life
within the civilian govermment as well as the military, -
In early June a magazine interview with Joan Baez openned up
ny eyes to some non-violent alternatives to armed confliet.
Since then T have slowly developed a commitment to a life
of non=vioclence,

Today, on All Souls' Day, as we again pay tribute to the
memory of all of the dead, I make public my commitment to
life. No longer will I SUBMIT to Selective Service procedurce
I refuse to0:1) keep S5 informed of changes in my "status" ~
2) retain possession of "draft" cards |
3) submit to SS physical examinations |
i) sumit to induction
5) destroy humsn life ) ) 15
|
|
i
]

Rather than serve A
my country and all of m
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i TH my body and my
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