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Toward Academic Reading (I):

From General Reading to Research Papers in Cell Biology

Masamichi WASHITAKE

Abstract

This paper is an attempt to identify lexicogrammatical characteristics that
can cause problems in understanding scientific papers written in English,
aiming to help students improve their reading skills. It uses Systemic
Functional Linguistics as a research tool and explores two academic
papers in cell biology as examples. In reading these papers, the following
lexicogrammatical characteristics that can cause difficulty in understanding
scientific academic papers are identified: lexical density, syntactic ambiguity,
grammatical metaphor, peculiar usage and two types of ‘A shows B’. This
paper analyzes these characteristics from the Systemic Functional perspective
and suggests some reading skills that English teachers can share with their
students: 1) the skill to unpack nominalization; 2) the skill to identify logical
relations; 3) the skill to recognize ambiguity in text; 4) the skill to identify
peculiar usage as technical terms; and 5) the skill to recognize two types of
‘A shows B’. It concludes that students have difficulty in reading scientific
papers not just because they are not good at English or they do not understand
‘special’ English, but because they are not familiar with the lexicogrammatical

resources of English that scientific discourse tends to exploit.

1. Introduction

The importance of first-year university experience has been increasing these
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days, and so has English learning as freshmen. Most freshmen in Japanese
universities have studied English for at least six years, but in general their skill
seems far below an academic level. Nevertheless, they are required to read
academic papers in their fields when they move up to junior (or fifth year in
six-year schools).

Liberal arts education provides a variety of English courses for students
and many English teachers have devoted themselves to teaching both in and
out class. Yet from the viewpoint of academic reading, there is room for
disagreement that their efforts have represented sufficient results. This is partly
because the policy of liberal arts education is not to improve students’ technical
knowledge and thinking, but to help students cultivate their basic academic
ability, a wide variety of knowledge and sense of values and deep insight
(see e.g., Policies of the Division of Liberal Arts and Sciences, Aichi Gakuin
University, http://kyouyou.agu.ac.jp/policy/index.html). It seems that this policy
is widely accepted, and English teachers generally teach sougou eigo (general
English) in obligatory courses even though they focus on one or more skills
such as listening, speaking, reading and writing. To discuss this matter is not the
purpose of this paper, but it is worth emphasizing that English teachers should
direct their efforts to students’ academic success; reading academic papers is
not a job for teachers who conduct English courses in liberal arts, but assisting
students in improving their skills to read academic papers can be considered
part of their job.

This paper is an attempt to show problems in understanding academic papers
on cell biology written in English. Its goal is to help students improve English
skills that are instrumental in understanding academic papers. It will start by
introducing Systemic Functional Linguistics as a research tool. Then, it will
explore two academic papers on cell biology. Finally, it will conclude with

what English teachers can share with their students to improve their academic
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reading skills (although teaching methods are not the present pursue of this

paper).

2. Systemic Functional Linguistics as a Research Tool

This paper uses the theoretical framework of Systemic Functional Linguistics
(hereafter, SFL) as a research tool. SFL views language as a meaning-making
system and meaning potential (Halliday, 2003) rather than a set of rules.
From the Systemic Functional perspective, language is a stratified resource
differentiated according to order of abstraction: it is organized into semantics
(the system of meaning), lexicogrammar (the system of wording) and
phonology (the system of sounding). The relationship between strata is referred
to as realization: semantics is realized by lexicogrammar, and lexicogrammar
is realized by phonology. For example, transform (event) in semantics is
congruently realized as a verb (process) in lexicogrammar. However, as we
will see in section 3.2, since semantics and lexicogrammar are separate,
transform can be reconstrued metaphorically as a noun, transformation (cf.
thing in semantics is congruently realized as a noun). When this shift between
categories happens, transformation has two statuses, process + thing. This
transcategorization and fusion is called grammatical metaphor (Halliday and
Matthiessen, 1999).

Another perspective on language is metafunction: ideational metafunction
is concerned with construing experience; interpersonal metafunction is
concerned with enacting interpersonal relations through language; and textual
metafunction is concerned with organizing text (Halliday, 1994; Halliday and
Matthiessen, 1999). Text analysis conducted in this paper focuses on ideational

metafunction. SFL is also a theory that has been applied to a wide variety
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of purposes (Halliday, 1994: xxix-xxx), one of which is analyzing scientific
discourse.

A large number of studies have been conducted on the language of science
from the Systemic Functional perspective (e.g., Banks, 2008; Halliday,
2003; Halliday and Martin, 1993; Lemke, 1990; Martin and Rose, 1998).
Halliday’s (1993) discussion identifies the difficulties in learning the language
of science. He argues that “(t)he difficulty lies more with the grammar than
the vocabulary”, suggesting seven headings in order to illustrate and discuss
difficulties in scientific English: 1) interlocking definitions; 2) technical
taxonomies; 3) special expressions; 4) lexical density; 5) syntactic ambiguity;
6) grammatical metaphor; and 7) semantic discontinuity. These headings may
apply to the language of science in general. However, since science includes a
wide range of genres (Martin, 1992; Martin and Rose, 2006) —from primary-
school mathematical textbooks to technical books and research papers—, it is
not certain whether or not these characteristics apply to academic papers. Thus,
it seems reasonable to focus on academic papers and reconsider the headings.

In reading two research papers on cell biology, the following characteristics
that may cause difficulty were identified (three of which apply to Halliday’s
(1993) study):

lexical density
syntactic ambiguity
grammatical metaphor
peculiar usage

two types of ‘A shows B’

These characteristics are generally identified across texts. As we will see,
they are interrelated and keep laypersons away while contributing to organizing

text and constructing knowledge.



3. Analyzing Research Papers

In this section, I will illustrate characteristics that can make it difficult to
understand research papers by exploring the summaries from two research papers:
Cosgrove, B. D. et al. (2016) ‘N-cadherin adhesive interactions modulate matrix
mechanosensing and fate commitment of mesenchymal stem cells’ (Extract 1)
and Gan, W. J. et al. (2018) ‘Local Integrin Activation in Pancreatic  Cells
Targets Insulin Secretion to the Vasculature’ (Extract 2), both of which were
read in classes of a foreign book reading course for fifth year pharmaceutical

students at Aichi Gakuin University in the 2019 academic year.

Extract 1

During mesenchymal development, the microenvironment gradually
transitions from one that is rich in cell-cell interactions to one that is
dominated by cell-ECM (extracellular matrix) interactions. Because these
cues cannot readily be decoupled in vitro or in vivo, how they converge
to regulate mesenchymal stem cell (MSC) mechanosensing is not fully
understood. Here, we show that a hyaluronic acid hydrogel system
enables, across a physiological range of ECM stiffness, the independent
co-presentation of the HAVDI adhesive motif from the EC1 domain of
N-cadherin and the RGD adhesive motif from fibronectin. Decoupled
presentation of these cues revealed that HAVDI ligation (at constant
RGD ligation) reduced the contractile state and thereby nuclear YAP/TAZ
localization in MSCs, resulting in altered interpretation of ECM stiffness
and subsequent changes in downstream cell proliferation and differentiation.
Our findings reveal that, in an evolving developmental context, HAVDI/
N-cadherin interactions can alter stem cell perception of the stiffening

extracellular microenvironment [from Cosgrove, B. D. et al. (2016)]



Extract 2

The extracellular matrix (ECM) critically affects  cell functions via
integrin activation. But whether these ECM actions drive the spatial
organization of B cells, as they do in epithelial cells, is unknown. Here,
we show that within islets of Langerhans, focal adhesion activation in f
cells occurs exclusively where they contact the capillary ECM (vascular
face). In cultured B cells, 3D mapping shows enriched insulin granule
fusion where the cells contact ECM-coated coverslips, which depends on
B1 integrin receptor activation. Culture on micro-contact printed stripes
of E-cadherin and fibronectin shows that 3 cell contact at the fibronectin
stripe selectively activates focal adhesions and enriches exocytic
machinery and insulin granule fusion. Culture of cells in high glucose, as
a model of glucotoxicity, abolishes granule targeting. We conclude that
local integrin activation targets insulin secretion to the islet capillaries.
This mechanism might be important for islet function and may change in

disease. [from Gan, W. J. et al. (2018)]

3.1 Lexical Density

In both extracts, structures of clauses and clause complexes are relatively
simple. For example, the second sentence from Extract 1 and the third sentence
from Extract 2, one of the most intricate sentences in each extract, can be

analyzed as follows.
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Because these cues cannot readily be decoupled in vitro or in vivo,

dependent clause

[[how they converge to regulate mesenchymal stem cell (MSC) mechanosensing]]
is not fully understood.

dominant clause

()

Here, we show

dominant clause

that within islets of Langerhans, focal adhesion activation in [ cells occurs
exclusively [[where they contact the capillary ECM (vascular face)]].

dependent clause

(1) is structured as dependent clause + dominant clause. The dependent
clause is passive, and in the dominant clause, a rankshifted clause (enclosed
in brackets) serves as if it were a noun. (2) is structured as dominant clause +
dependent clause, and in the dependent clause, a rankshifted clause acts as if it
were a prepositional phrase. They are not intricate compared with sentences in
English textbooks for Japanese high school students.

Instead, lexical density is high in both extracts. Lexical density “is a measure
of the density of information in any passage of text, according to how tightly the
lexical items (content words) have been packed into the grammatical structure”
(Halliday, 1993: 76). It can be measured as the number of lexical words per
clause. On an average, the score is around 1-2 in casual speech and around 6-10
in technical writings (Halliday, 2002; Halliday, 2004b). For example, since
the first sentence in Extract 2 include 10 lexical words and a clause, its lexical
density is 10. Average score of lexical density in Extract 1 is 7.9 and in Extract
2, it is 6.4. This is no wonder because when we move from everyday discourse

to technical writings, grammatical intricacy tends to decrease, while lexical
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density tends to increase. However, this can be a problem in reading texts. As
Halliday (1993: 76) points out, the difficulty in the language of science depends
not only on the particular lexical items but also the lexical density in that it
can cause grammatical ambiguity. For example, integrin activation in the first
sentence from Extract 1 can mean ‘integrin activates something’, ‘integrin
is activated by something’ or ‘integrin activates itself’. Another example is
even trickier; enriched insulin granule fusion in the fourth sentence from
Extract 2 can mean ‘more insulin granule fuse into something’, ‘something is
increasingly fused into insulin granule’, ‘insulin granule fuse into something
more quickly’, ‘something is fused into insulin granule more quickly’, ‘more
insulin granule fuse into something more quickly’ or ‘something is increasingly
fused into insulin granule more quickly’. There are various reasons for the
ambiguity, but the main cause is, as already illustrated, that clauses are turned
into nouns (Halliday, 1993: 78). This issue is deeply related to grammatical

metaphor, which we will explore in the next section.

3.2 Grammatical Metaphor

As briefly mentioned earlier, grammatical metaphor is the expansion of
meaning by choosing different options in realization: choices in semantics and
lexicogrammar can be congruent or metaphoric. For instance, a sequence (a
representation of a series of related experience) is realized by a clause complex
congruently, but it can also be realized by a clause metaphorically. Figure 1

shows the congruent pattern of realization:
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Figure 1: The congruent pattern of realization

semantic unit | isrealized by | grammatical class example

John stayed home because
sequence N clause complex . !

it was rainy.
figure N clause John stayed home.
process N\ verbal group John
participant N nominal group stayed
logical relation N conjunction because

adapted from Halliday and Matthiessen (1999: 236), examples by the author

Grammatical metaphor includes both class shift (shift between grammatical
classes, e.g. a process that is metaphorically realized by a nominal group
instead of a verbal group) and rank shift' (shift between grammatical units,
e.g. a sequence that is metaphorically realized by a clause instead of a clause
complex). For example, since culture of cells in high glucose in the seventh
sentence in Extract 2 is construed as a figure, it is congruently realized by
a clause, but actually, it is metaphorically realized by a nominal group; the
process culture is metaphorically realized by a noun; cells that serves as
participant is metaphorically realized by prepositional phrase instead of a
noun and serves as Qualifier> of the nominal group culture of cells; and in
high glucose metaphorically functions as Qualifier instead of congruently
functioning as circumstance of a clause.

The two types of grammatical metaphor, nominalization and metaphorical
shift from logical relations characterize both Extract 1 and 2. Here, I will briefly

describe these phenomena and analyze the texts.

i) Nominalization
Nominalization is a shift to thing: quality, event and even a series of events
are ‘packed’ into a nominal group. Halliday (1994: 352) explains nominalization

as follows:
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Nominalizing is the most powerful resource for creating grammatical
metaphor. By this device, processes (congruently worded as verbs) and
properties (congruently worded as adjectives) are reworded metaphorically
as nouns; instead of functioning in the clause, as Process or Attribute, they

function as Thing in the nominal group.

Types of grammatical metaphor in which elements are realized as noun is given

in Figure 2.
Figure 2: Types of grammatical metaphor (shift to noun)
semantic element grammatical class example
quality to entity adjective to noun unstable = instability
process to entity (i) | verb to noun transform = transformation

will = prospect, try to = attempt,

process to entity (ii) | verb (auxiliary) to noun can = possibility/ potential

circumstance to " with = accompaniment,
. preposition to noun - .
entity to = destination

relator to entity conjunction to noun so = cause/ proof, if = condition

adapted from Halliday (2004: 41-42)
As has already been pointed out (e.g. Halliday, 1993; Halliday, 2004b; Martin

and Veel, 1998), nominalization is a characteristic in the language of science.
It can be a problem in that it increases lexical density and ambiguity, but it also
makes a significant contribution to organizing scientific writing.

A way to ease this difficulty is ‘unpacking’: the process that re-words
metaphorical wordings into more congruent wordings. For example, culture
of cells in high glucose illustrated above can be unpacked as the following
3.

clauses®: someone cultures cells in high glucose or cells are cultured in high

glucose. Figure 3 shows the analysis.
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Figure 3: Example of unpacking text

original text culture of cells in high glucose
grammatical class/ nominal group
grammatic_al function noun/ Thin prepositional prepositional phrase/
(metaphorical form) € | phrase/ Qualifier | Qualifier

) clause
grammatical class/ .
grammatical function verb/ noun/ participant | ProP 0s1tt10na1 phrase/
(congruent form) Process (Goal) cireumstance

(Location)

someone cultures cells in high glucose

unpacked text: example cells are cultured in high glucose

It may be noticed that unpacked text does not have the same meaning as
the original one and looks clumsy. It is not the case that congruent forms are
the orthodox, unmarked way of meaning; grammatical metaphor is not just an
additional, different way of meaning but it is an inherent resource in language.

Nominalization works in combination with other phenomena in grammatical
metaphor. The next section will observe how nominalization and metaphorically

realized logical relations work together.

ii) Obscure Logical Relations
Through grammatical metaphor, logical relations which are congruently
realized by conjunction can be realized by other grammatical classes. For

example:

Excessive consumption of alcohol is a major cause of motor vehicle

accidents. (adopted from Butt et al., 2012: 97)

In this clause, a logical relation is realized by a noun cause. Here, this
message includes two nominalizations Excessive consumption of alcohol and a
major cause of motor vehicle accidents. The logical relation can be realized as a

verb and of course congruently as a conjunction:
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People who drink too much alcohol and drive often cause motor vehicle

accidents.

If you drink too much alcohol when you drive your car, you are likely to

have an accident. (adopted from Butt et al., 2012: 98)

It should be noticed that in these clause complexes, nominalized events
are ‘unpacked’ (Halliday, 2004b) and realized in more congruent forms.
Grammatical features including grammatical metaphor tend to work together
rather than happen as a single phenomenon to form a semantic tendency.

Figure 4 shows types of grammatical metaphor in which logical relations are

metaphorically realized.

Figure 4: Types of grammatical metaphor (shift from relator)

semantic element grammatical class example
relator to entity conjunction to noun so = cause/ proof, if = condition
. L Lo hen =
relator to quality conjunction to adjective ¢ eE sub;equent,
so = resulting
. . then = follow, so = cause,
relator to process conjunction to verb

and = complement

conjunction to
preposition/ prepositional
group

relator to
circumstance

when = in times of,
if = under conditions of

adapted from Halliday (2004: 41-42)

Other elements may be metaphorically realized. Figure 5 shows the principle of
metaphoric shit.

Having overviewed the phenomena of transcategorization concerning
grammatical metaphor, it should now be possible to illustrate unpacking texts.

The following analysis may serve as an example:
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Decoupled presentation of these cues revealed that HAVDI ligation (at

constant RGD ligation) reduced the contractile state and thereby nuclear

YAP/TAZ localization in MSCs, resulting in altered interpretation of ECM

stiffness and subsequent changes in downstream cell proliferation and

differentiation.

(from Extract 1)

In this sentence, seven nominalized expressions are found: Decoupled

presentation of these cues, HAVDI ligation, constant RGD ligation, contractile

state, nuclear YAP/TAZ localization in MSCs, altered interpretation of

ECM stiffness, and subsequent changes in downstream cell proliferation

and differentiation. In addition, it includes three logical relations that are

Figure 5: Direction of Metaphorization

relator

circumstance

process quality thing example

quickly —

congruent metaphorical speed

transform —

congruent metaphorical .
& P transformation

congruent

with —

metaphorical .
accompaniment

congruent

SO0 —

metaphorical
P cause, proof’

was/ used to —
previous
government —
governmental

congruent metaphorical | congruent

congruent

with —

metaphorical .
accompanying

congruent

before —

metaphorical .
previous

congruent

instead of —

metaphorical replace

congruent

metaphorical S0 — cause

congruent

metaphorical

when — in times

of

adapted from Halliday and Matthiessen (1999; 246-247, 264)
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metaphorically realized: revealed, thereby, resulting in and subsequent.

It has to be mentioned here that technical terms are not metaphorical form
but congruent form of wordings; they are complex virtual things whose
metaphors are dead and cannot be unpacked (Halliday and Matthiessen, 1999:
261; Halliday, 2004b: 38-39). For example, ligation is a technical term that is,
for example, defined as “the joining of two DNA strands or other molecules
by a phosphorate ester linkage*”. Thus, its agnate terms HAVDI ligation and
constant RGD ligation are regarded as technical terms and cannot be unpacked.

The following shows the result of unpacking (Figure 6).

Figure 6: Unpacking nominalizations in Extract 1
Key to figure:

original text

grammatical class/ grammatical function (metaphorical form)

grammatical class/ grammatical function (congruent form)

unpacked text: example

Decoupled presentation of these cues

past participle/ Classifier noun/ Thing prepositional phrase/ Qualifier

adverb/ circumstantial (Manner) | verb/ Process | noun/ participant (Goal)

these cues are presented (to cells) separately

revealed

verb/ Process

conjunction/ Conjunctive

since/ because




17

reduced

verb/ Process

adverb/ circumstantial (Quality), adjective/ Numerative in nominal group

less (adverb)/ less (adjective)

contractile

state

adjective/ Classifier

noun/ Thing

adjective/ participant (Attribute)

verb/ Process

become contractile

thereby nuclear YAP/TAZ localization in MSCs

adverb/ adjective/ noun/ noun/ prepositional

circumstance | Classifier Classifier Thing phrase/ Qualifier
prepositional prepositional

conjunction/ | phrase/ noun/ verb/ phrase/

Conjunctive circumstantial | Actor Process circumstantial
(Location) (Location)

so YAP/TAZ localizes in nucleus in MSCs

resulting in

preposition/ Minor Process

conjunction/ Conjunctive

so

altered interpretation | of ECM stiffness

Iéaiztsg)%r:rmple/ noun/ Thing prepositional phrase/ Qualifier

adverb/ circumstantial

(Manner)

verb/ Process

noun/ participant
(Carrier)

adjective/ participant
(Attribute)

(cells) interpret how much ECM is stiff in a different way
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cell proliferation and

subsequent | changes | in  downstream . o
4 8 differentiation

prepositional phrase/ Qualifier

adjective/ noun/ —

Classifier Thing adjective/ nour/ Classifier | noun/ Thing
Classifier

conjunction/ | verb/ conjunction/ | noun/ participant verb/ Process

Conjunctive | Process Conjunctive | (Actor)

then so how cells proliferate and differentiate change

As a result of the analysis, the sentence may be reworded as:

Since these cues were presented to cells separately, (we saw the
followings): HAVDI ligation (at constant RGB ligation) becomes less
contractile, so less YAP/TAZ localizes in nuclear in MSCs; so cells
interpret how much ECM is stiff in a different way; then so, how cells

proliferate and differentiate change.

This looks clumsy and unnatural and does not keep the meaning that the
original text has. Experts do not need the process of unpacking. However, this
process can be a solution to the problems that students face when they read

scientific papers on, for example, cell biology in English.

3.3 Peculiar Usage

Technical discourse tends to use general words as technical terms. Since
specialists are too familiar with these usages, they often seem unaware of
them. Perhaps these usages might be unconscious technical terms. Examples
identified in the two papers are shown in Figure 7.

This may be not a matter of English teachers, but they can at least encourage
their students to consult with science dictionaries or to ask questions to their
teachers in their field when they come across the words that look general, but

the usage is peculiar to a given field.
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Figure 7: Words whose usage is peculiar to (cell) biology

item definition in the field of cell biology
the process by which a multicellular organism, beginning with
development a single cell, goes through a series of changes, taking on the
successive forms that characterize its life cycle’
. effect/ action that specific stimuli produce (a possible
presentation ) Y
interpretation)
interpretation | response to specific stimuli or matters (a possible interpretation)’
. . th hich diff f cells arise, leadi 11
differentiation e process by which different types (; cells arise, leading to cells
with specific structures and functions

3.4 Two types of ‘A shows B’

Research papers often use such sentences starting with: we show ..., we

conclude ..., and our findings reveal ... in order to present their aims and

contributions. For example, the third sentence from Extract 2 can be analyzed as:

3)

Here, we

show

participant (Sayer) | Process: verbal

dominant clause

that within islets of | focal adhesion

Langerhans,

exclusively where they
occurs | contact the capillary ECM

activation in § cells (vascular face)

circumstance

participant (Actor) | Process | circumstance

dependent clause (Projection)

This type of relationship between clauses are called Projection: dependent

clause is ‘projected’ through dominant clause.

Howerer, this type of verbs may function as a different process. For example,

The graph shows the result of the final exam. can be analyzed as:
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“)
The graph shows the result of the final exam
participant (Identified) Process: relational participant (Identifier)

In (3), the process show functions as verbal; processes of saying with

dependent clause as projected idea, while in (4), the process shows functions as

relational: processes of being. A significant difference between the two is that

(4) indicates a relation between the two entities (the graph is a sign of the result

of the final exam), whereas (3) does not.

These different usages of ‘A shows B’ are identified in Extract 1. The fourth

sentence from Extract 1 can be analyzed as:

(%)

that HAVDI ligation (at ;.’esultmg mn altereEdCM
Decoupled constant RGD ligation) interp retatz;n 0{
presentation | revealed | reduced the contractile state Szﬁ ness an dsu siquent
of these cues and thereby nuclear YAP/ gezngesl m o;vns rejm

TAZ localization in MSCs, 21l pro z.fe;ja ton an

differentiation.
Identified Process: | Identifier [rankshifted circumstance
relational | clause]

On the other hand, the last sentence from Extract 1 can be analyzed as:

(6)
Our findings reveal
Sayer Process: verbal

dominant clause

stem cell perception
that, in an evolving HAVDI/N-cadherin of the stiffening
. . can alter | ™ o
developmental context, interactions extracellular
microenvironment.
Circumstance Actor Process Goal

dependent clause (Projection)
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In (5), the process reveals shows the relation between the two participants,
Identified and Identifier (Identifier is a sign of Identified). On the other hand,
reveal in (6) function as saying and projects the dependent clause. In addition,
as we saw in 3.2, the Process revealed in (5) is a metaphorical realization of
logical relations; (5) implies a logical relation (cause: reason), whereas (6) does
not.

Verbs such as imply, indicate, show, demonstrate, signify, suggest may
function either as verbal or being (a sign of) (Halliday, 1994: 142), and the
borderline between the two are not necessarily sharp. However, in order to

identify ‘vailed’ relations, this analysis is worth conducting.

4. Conclusion

The five lexicogrammatical characteristics, lexical density, syntactic
ambiguity, grammatical metaphor (nominalization and obscure logical
relations), peculiar usage and two types of ‘A shows B’ have been analyzed
and discussed. The results of the text analysis have brought us the following
question: what can English teachers share with their students? It does not seem
reasonable that they try to be English teachers of their students’ specialty:
teaching technical terms and reading technical papers together are not the main
job for teachers conducting English courses in liberal arts. It also does not
necessary to teach terms and theory of SFL; it is just an unnecessary burden to
both students and teachers. However, it might be useful for English teachers to
be familiar with SFL (this does not mean that they have to be SFL researchers.).
It seems reasonable for English teachers to share with students the
lexicogrammatical features that may cause problems in reading academic texts

and skills to overcome the difficulty. Items that English teachers can share with
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their students, in terms of the discussion in this paper, are listed as:

1. the skill to unpack nominalization

2. the skill to identify logical relations

3. the skill to recognize ambiguity in text

4. the skill to identify peculiar usage as technical terms

5. the skill to recognize two types of ‘A shows B’

Students have difficulty in reading scientific academic papers not just
because they are not good at English or they do not understand ‘special’
English, but because they are not familiar with the lexicogrammatical resources
of English that scientific academic papers tend to exploit. To provide students
with practical assistance, identifying causes of problems and taking efficient
and possible measure are the two wheels of a cart: analyzing texts in order
to identify the characteristics of the language in a given field is an important
mission of linguists and developing teaching methods to share skills in order to
overcome difficulties that arise from the characteristics is an important mission

of English teachers.
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Notes

1 Note that rank shift is not always metaphorical. For example, in But whether
these ECM actions drive the spatial organization of f cells, as they do in epithelial
cells, is unknown. (from Extract 2), the clause whether these ECM actions drive

the spatial organization of [ cells serves as a participant although it is still a
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clause. Also see 3.1.
2 According to Halliday (1994: 191), a nominal group is interpreted as:

those  two splendid old electric ~ trains with pantographs
) | Epithet ) )
Deictic | Numerative Classifier | Thing | Qualifier
Attitude | Quality

3 A clause consists of a process, participant that takes part in the process and
optional circumstances. Each element has more specific types. For example,
English has six types of Process: material, relational, mental verbal, behavioural
and existential. Each process includes accompanying participants. For example,
process of material includes Actor and may include Goal. There are nine types
of circumstantial element: Extent, Location, Manner, Cause, Contingency,
Accompaniment, Role, Manner and Angle.

Oxford Dictionary of English (ODE), Second Edition revised (2005).

Life: the science of biology p. 393

Furuno, Tadahide (e-mail communication, September 28, 2020)

Furuno, Tadahide (e-mail communication, September 28, 2020)
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Life: the science of biology p. 393
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An EFL Learner’s Continuum

Heather DorON

Abstract

Corrective feedback within the structure of Gibbons’ process based on
teacher mediation and mode continuum (2003) provides an integrated
approach to language learning that can potentially suit the language learning
needs in many Japanese EFL settings. The first section of this paper will
provide a brief overview of literature in reference to: error correction, teacher
mediation, mode continuum and a common Japanese EFL setting. The final
section of this paper will identify and analyze nonstandard features of one
Japanese EFL student’s interlanguage and also address the issue of facilitating
error correction, through the use of Gibbons’ integration of teacher mediation

and mode continuum.

Error correction often strikes up debate in ESL/EFL teaching communities.
In many Japanese EFL contexts, few opportunities exist for students to
speak English outside the classroom. This reality is further augmented by
“considerable linguistic and conceptual distance between teacher and students,
especially when they do not share the same language, assumptions, and life
experiences” (Gibbons, 2003, p. 248). Using the constructs of teacher mediation
and mode continuum, this paper proposes the facilitation of error correction
as a co-constructive process between student and teacher which provides the

necessary focused practice and proper consultation to help Japanese EFL
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learners develop practice skills to maintain English language learning.The first
section of this paper will provide a brief overview of the literature in reference
to: error correction, teacher mediation, mode continuum and concludes with
a description of a Japanese EFL setting. The final section of this paper will
identify and analyze nonstandard features of one Japanese EFL student’s
interlanguage, while error correction is facilitated through a modified version of

Gibbons’ combined method of teacher mediation and mode continuum.

Error correction

Error correction is a form of information intended to restructure or reteach a
student’s incorrect answers. Panova and Lyster (2002) list seven types of error
correction: recasts, translation, clarification requests, metalinguistic feedback,
elicitation, explicit correction,and repetition (p. 582—583). The authors also
recommend that it is best to use various types of error correction rather than
focusing on just one method (p. 592). In a Japanese EFL setting, Sato’s study
on the effects of error correction in the form of recasts indicated student
recognition and repair of errors, culminated in a higher quality of student
writing (2012). Another EFL study based in a Japanese university, which
examined the practice of teacher error correction in the form of recasts reported
student requests for more learner autonomy in order to address their own errors.
Results also indicated that teachers should be more competent in explaining
grammar issues (Deng, 2016). Arguments have been made against error
correction based on ineffective teacher feedback strategies and poor student
response (Truscott, 2007, Zamel, 1985 as cited in Deng, 2016).Yet, in support
of error correction, Lightbrown, and Spada (2001) state that if students are not

aware of their errors, they may not see how their errors differ from the teacher’s
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discourse (p. 212). A similar paradigm is suggested by Ellis, who states that ...
in both structural and communicative approaches to language teaching, [forms
of error correction are] viewed as a means of fostering learner motivation and
ensuring linguistic accuracy” (2009, p. 3). With such limited access to practice
speaking English, the Japanese L2 classroom needs to be a place that facilitates
student use of the language, as well as provide examples of proper use of
language; as stated by Norton “learning cannot proceed without exposure and
practice ... the more exposure and practice, the more proficient the learner will
become” (Norton, 1995, p. 7). An argument which further supports the use of
error correction can be found in Nation and Yamamoto’s integrated approach
to language learning, which suggests that “time on task” is essential to the
mastering of language (2012). In layman’s terms the authors state that in order
to improve skills, a certain amount of practice time is required in order to make
an effective difference (p. 180). Practice time in the form of error correction can
provide students with a map of where to take the next learning step because,
without error correction, how can students determine what they need to learn,

or if there is any improvement in their language learning efforts.

Gibbons: Teacher Mediation-Mode Continuum

Drawing on Vygotsky’s idea that learning originates in social interactions
(Louw et al., 1998), Gibbons’ introduces Vysgotsy’s sociocultural perspective
of mediation by contrasting the relationship between lawyer and client to the
relationship between teacher and student. The difference being that the client is
continually dependent on the lawyer’s mediation of legal language. In contrast,
Vygotsky believed that teachers mediate student learning while facilitating a path
to student autonomy (Gibbons, p. 249). Gibbons’ use of Vygotsky’s reference
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10 Supporting Students in the Move from Spoken to Written Language

spoken written

language accompanying action language in reflection

embedded in physical context; independent of physical context;

shared knowledge and assumptions distanced in time and space

dialogue (interactive, jointly constructed) monologue (sole responsibility)
spontaneous, fleeting, ‘first draft’ planned, frozen, edited
flowing (‘grammatical intricacy’) compact
lexically sparse lexically dense
congruent nominalised

Fig. 10.1 The mode continuum

Figure 1: Supporting Students in the Move from Spoken to Written Language,
Derewianka, (2016, p.167)

to the teacher as a mediator (2003) bears a resemblance to research which
suggests that the L2 teacher’s role is to gradually pass over the responsibility of
language learning to students while the mediator/teacher stands back and offers
guidance when necessary (Nation and Yamamoto 2012; Jensen, 2008, Lantolf
and Thorne, 2007). From a systemic functional linguistics perspective, Gibbons
describes mode (reading and writing) continuum as the student’s journey
from” expressing their firsthand experience in oral language to ... expressing
academic knowledge in writing (p. 250)”. Derewianka’s description of mode
continuum in figure 1, illustrates the move from spoken to written language
as “language accompanying action at one end, language as in reflection at the
other, and with a variety of intermediate states along the way” (2016, p. 167).
Combining the constructs of teacher mediation and mode continuum,
Gibbons’ research which draws on two ESL elementary school science classes
(examining the laws of attraction) shows evidence of an increase in student talk-

time and a decrease of teacher talk-time. Also the study implicated an increase
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in student autonomy in the correct reconstruction of student discourse and is
illustrated in figure 2 (Gibbons, 2003, p. 264). Using a mode of continuum,
Gibbons (see Figure 2) demonstrates how a teacher mediates a student-
centered approach to learning that allows students to observe their language
skills develop in “real-time” (2003). Figure 2 also demonstrates a group effort
to bring “... students firsthand experience in oral language to [the expressing]
of academic knowledge in writing” (p. 253). Additionally, figure 2 clearly
illustrates how the teacher acts as a guide with her students, and engages in
minimal teacher-talk, yet mediates just often enough to encourage and increase
student talk.

Similar to the work of many researchers, Gibbons promotes exposure to language
learning skills while encouraging students to notice grammatical points such as

articles or verb-ed endings (Gibbons, 2003; Nation and Yamaoto, 2012; Schmit,

Turn Student Teacher Figure2

2  Beatrice: em we put three magnets
together/ it still wouldn’t hold the
gold nail

—

tell us what happened

can you explain that again?

w0

Beatrice: we/ we tried to put three
magnets together . . to hold the
gold nail . . even though we had
three magnets . . it wouldn’t stick

—

tell us what you found out
2 Michelle: we found out that the
south and the south don’t like to
stick together
3 now let’s/let’s start using our scientific
language Michelle
4  Michelle: the north and the north
repelled each other and the south
and the south also . . repelled each
other but when we put the/ when
we put the two magnets in a different
way they/ they attracted each other

Figure 2: Mode continuum demonstrates how a teacher mediates a student-centered
approach.Gibbons. (2003,p.264)
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2010; Lightbrown and Spada, 2001; Wajnryb,1990). The opportunity for students
to be aware of their developing language exemplified in Gibbons’ process
shares a similarity with Schmidt’s noticing hypothesis in which the author
states, “people learn about the things that they attend to and do not learn much
about the things they do not attend to” (2010).

Gibbons use of scaffolding also promotes noticing, in that students see within
the continuum the difference between their first attempts at speaking and their
final product, which illustrates a more refined academic approach to speaking
that is much closer to academic writing. Furthermore, it should be noted
that Gibbons’ use of signaling as a way to invite students, to encourage the
reformulation of language further aligns with noticing as the teacher (mediator)
draws learner attention (2003) to parts of language learning that students need
to attend to (Schmidt, 2010).

Gibbons’ process for teaching content in the ESL classroom in a group-
oriented, student-centered and teacher-mediated manner also aligns well
with Rebecca Oxford’s social strategies, which cite that vast L2 learning
opportunities are available in “asking questions, asking for clarification, and
asking for help ...via interaction with others ... (Oxford, 2003, p. 14; Ehrman
et al., 2003, p. 317). While Gibbons’ process (2003) focuses on ESL instruction,
its emphasis on “... understanding the dynamics that motivate ... inter-group
dynamics (Ehrman and Dornyeil998; as cited in Ehrman et al., 2003, p. 322)

provides great potential for application in Japanese EFL settings.

A Japanese EFL setting

In Japan, the origins of foreign language instruction and the influence of

the grammar-translation method dates back to the Meiji period (1868—1913).



31

From that point on, foreign language teaching in Japan emphasized reading and
writing. Language instruction basically remained the same in Japan until the
late 1980s (Yamaoka, 2010) when in the spirit of introducing communicative
language teaching into the education system, the Japanese government hired
foreign language assistant teachers in Japanese high schools (Nishino, 2008,
p- 29). The transition was not so easy, because, for many Japanese high school
English teachers, the grammar-translation method was all they had ever known
in terms of English language instruction (Gorsuch, 1998). Even in Japan today,
with the pressures of university entrance exams and with the often forty plus
students in high school English classes, grammar translation still reigns as
a popular method of instruction. (Gorsuch, 1998; Mitchel, 2017; Taguchi,
2005; Goto Butler, 2015). According to Yamaoka in the traditional grammar-
translation class, teachers read passages and had the students translate the
passages sentence by sentence, followed by a teacher-led correction of the
translation. Essentially reading and writing skills dominated instruction in
the form of fill in the blanks or copying the teacher’s notes with often little
emphasis placed on speaking and listening skills (2010). In a Japan-based
behavioral study drawing from a population of 924 university students at
nine different universities, King concludes that “loss of face” appears to have
a purely negative effect on Japanese EFL learners’ level of oral production
(2011). Studies also found that many Japanese teachers of English in both
high school and university settings conducted classes entirely in Japanese.
The study also reported that teachers often declined to speak English based on
either inability or fear of making a mistake (King, 2011; Gorsuch, 1998). King
further states that “silence as a strategy to maintain a positive face appeared to
emanate from learners’ second language anxiety and is [further compounded]
by their preoccupation with providing ‘correct’ answers” (p. 84). Aspinal (2006)

concludes that oral production in the Japanese EFL classroom is also hampered
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by the notion that there is only one correct answer (as cited in Hosoki, 2011, p.
12). As a veteran foreign teacher in the Japanese education system, adjusting
to the cultural significance of silence and the student’s pursuit of one correct
answer, can often leave an EFL educator frustrated and drained of motivation.
However, a valuable resource can be found in Gibbons’ notion that student-
teacher co-construction of language facilitates a natural progression of language
learning which draws on choices “rather than a finite rule for all” (Gibbons
250-251).

Proper application of Gibbons’ approach can capitalize on Japanese EFL
students’ knowledge of grammar and further build on that knowledge to
facilitate more integrated language learning opportunities.

The purpose of the first section of this paper is to help the reader understand
the validity of using Gibbons’ (2003) method based on teacher mediation
and mode continuum to facilitate error correction in a Japanese EFL setting.
This is significant because by doing error correction through student-
teacher collaboration based on a modified version of Gibbons’ method, EFL
practitioners in Japan can model lessons to capitalize on what is, more often

than not, the Japanese student’s extensive experience of studying grammar.

Analysis

Considering the history of EFL instruction in Japan, the mention of studying
English to many middle-aged or older Japanese people often sparks memories
of long boring teacher-centered classes. This section of the paper will focus
on my teaching experience with a 65-year-old Japanese EFL student to whom
I give the pseudonym, Mari. A combination of teacher mediation and use of a

modified mode continuum (Gibbons, 2003) to suit Mari’s language needs (see
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figures 3 and 4) provided an in-depth look at establishing a “linguistic bridge”,
between Mari’s current language ability and how she reformulated her language
to “represent a more standard form of writing and speaking” (Gibbons, 2003, p.
259).

Mari believes that conversation with a native English speaker is the best
way to improve her language skills. She has made several trips abroad to
English speaking countries and has had several opportunities to use English
in social situations, but admits she had little advice on error correction (Mari,
2019). Schmidt suggests that L2 reliance on social interaction and exposure to
English alone often results in an inability to grasp native-like norms of clear
grammatical accuracy” (2011). Like Schmidt, many researchers attribute this
inaccuracy to an inability to notice the language (Ellis, 2009; Ellis, 1997,
Jensen, 2008; Richards, 2006; Schmidt, 2010). “In order to show that it makes
more sense to have a range of ways to help ... facilitate the learning process”
(Nation and Yamamoto (2012, p. 168), Mari was encouraged throughout the
process to engage the use of all four language skills: reading, writing, speaking,

and listening.

Mari’s Continuum

Mari prepared a written text (an overseas trip with cousin) which provided
content for two lessons that took place within the context of a face to face setting.
In contrast to Gibbons’ mode continuunm/ teacher mediated method based on group
work in a L2 science class (2003), Mari’s continuum focused on her individual
language needs which expressed the necessary grammar corrections needed in her
prepared written text. Similar to Gibbons’ method, Mari’s learning process is based

on clarification requests', meta-linguistic clues?, student talk and student-teacher



34

collaboration.

Like many L2 speakers who have not had the opportunity to notice and
correct their mistakes, aspects of Mari’s “interlanguage have fossilized” (Ellis,
1997, p. 29). In order not to overwhelm her with corrections, we focused
on only the following two errors: 1) those involving misuse of collocations
involving the verb “play” and 2) those involving misuse of the two conjunctions
“and/but”. Schmidt states “that knowledge of rules and metalinguistic
awareness of all kinds belong to [a] higher level of awareness and proposes that
noticing is necessary for second language acquisition and that understanding
is facilitative but not required”( 2010, p.5). In Mari’s case, it seemed that both
noticing and understanding facilitated more accuracy.

Figure 3 illustrates that by isolating collocations with play, through the use of
grammar sheets (see index) Mari viewed a broader picture of the collocations,
and then was able to return to reformulate her own text; Ellis refers to this as
“noticing the gap” (1997, p. 57). In Mari’s case, noticing her mistakes allowed
her to apply the knowledge she learned from the worksheet (Figure 3) to reform
her sentences to represent a more “standard form of written English” (Gibbons

2003, p.250).

Student Writing ‘Worksheet Teacher Reformulation

I’'m not interested in | Isolation of the verb play | If we look at the I’m not interested in

play golf. My cousin | through worksheet in worksheet, is there any golf. My cousin loves

loves to play golfing | order to provide a changes you can make to | to play golf.
regulation your own text.

Figure 3: Mari’s Continuum-A. Doiron. (2019).

At this point in the lesson, Mari mentions that she can’t remember ever
learning about the concept of collocations, though she thinks it might have been
covered in a junior or senior high class (Mari, 2019).

Mari’s comments align with Gibbons’ suggestion that “meanings are constructed
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between rather than within individuals and are shaped by the social activity in which
they arise and the collaborative nature of the interaction” (2003, p. 238). While
the material may have been covered somewhere in Mari’s pre-tertiary EFL
classes of over 40 students, it was most likely in the form of a fill in the blanks
or multiple-choice format. The difference in this lesson was that Mari could
now directly speak, read, write and listen while focusing on a specific aspect of
the target language and was able to use the specific target language to describe
a situation in her life. Rather than end the learning process with a grammar
worksheet based on content which has no relation to Mari’s context, she can
now remember the process in relation to her own thoughts. Referring to figure
4, Teacher: Mari, is it possible to combine the two sentences together? Mari’s
immediate reaction is to use “and.” Then in order to “push [her] to engage in
the process of producing the correct form” (Panova and Lyster, 2002 p. 576),
she is asked to justify why she used “and” rather than another conjunction. On
realizing that what she is saying about her interest in golf is different from what
she is saying about her cousin, so she changes and to “but”. When further asked
to clarify her decision she said, “We are different. I don’t like golf, but my
cousin likes golf” (Mari, 2019).

Mari’s process also synchronizes well with Lantolf and Thorne’s adaptation
of Vygotsky’s work on mediation in the form of regulation (2007). Using three
stages of regulation (object, other and self) Lantolf and Thorne demonstrate how
external resources such as building blocks can promote mathematical learning,
and how as each stage becomes more complex the resource may change or
be unnecessary (2007, p. 200). In Mari’s learning situation, in the first stage:
object regulation, the grammar sheet serves as an object to help regulate Mari’s
mental activity. In the second stage:other regulation, Mari received teacher
encouragement to apply what she learned from the worksheet to her own

text. In the final stage of self-regulation as Mari independently self corrects,
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it appears that the process has facilitated what Lantolf and Thorne refer to as
“internalization-the process of making what was once external assistance a resource
that is internally available to the individual ...” (p. 200). Unfortunatelly, the lack of
opportunity for many Japanese EFL students to practice speaking English often
results in inability to retain information, and as suggested by Lightbrown and
Spada, short term instruction or lack of opportunity to review target language
may truncate any long-term effect (p. 2016). Mari’s lessons reinforced what
she learned by speaking, reading, writing, and listening. Through conversation,
Mari identified mistakes, which she could rectify after reading and completing
the worksheet. Then through teacher-student discussion, she listened to the
reformulation of her mistakes made into the correct form. As stated by Nation,
there is a uniqueness between the language skills of listening, speaking, reading,
and the inclusion of all four skills provide more balanced learning opportunities
(2007). Japanese EFL students need opportunities to reinforce and recycle
language learning skills. Most ESL students will undoubtably meet collocations
associated with play or the proper use of conjunctions in day to day activities,
but Mari as an EFL student in Japan, will have to figure out a way to work in

the correct use of the language points into her memory.

Figure 4

Student Writing Teacher

I’'m not interested in golf. My cousin loves to golf. | Is it possible to put these two sentences together?

I’m not interested in golf, and my cousin loves

golfing.

*Do worksheet (see ffidex 2) So, is “and” the best way to combine the
sentence?

No

I’r?fnot interested in golf, but my cousin loves Why did you change and to but?

golfing.

T don’t like golf, but my cousin does.

_—————————— |
Figure 4: Mari’s Continuum -B. Doiron. (2019)



37

|M‘Tmm-ﬂvk&uﬂm— |

Speaking Writing Reading Listening Speaking Writing Reading

—-98-4-0-888

& &

Teacher acts as guide and through an interactive process, the
student becomes more independent.

Figure 5: Teacher acts ad guide and through an interactive process, the student
becomes more independent. Doiron. (2019)

Discussion

Observing Mari’s efforts to correct her text certainly contributes to reflections on
teaching practice in regard to the importance of striving for the most effective
path to facilitate student learning. The role of mediator/teacher in Mari’s process
is reminiscent of research by Rogers and Freiberg (1994) which suggests that
teacher effectiveness can be facilitated by helping students find resources that
promote learning which in turn encourages student autonomy and student
self-evaluation (p. 170). In order for Mari to reach a higher level of language
accuracy, she needs error correction in a learning context based on a process
similar to Gibbons’ mode continuum/teacher mediated process, which includes
regulated activity that draws on ELL grammar resources. It would also be
helpful to read in English on a daily basis, which is an easy method to guarantee
regular exposure to how English works. The above suggested resources could
be facilitated through grammar worksheets, extensive reading, or watching
English movies with English subtitles. It should also be noted here that while
Mari’s continuum started with speaking, ideally a student’s continuum should

start with the skill they are most comfortable in or the skill that is most practical
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to the learning context.

Conclusion

In summary, this paper argued the importance of error correction based on an
adaptation of Gibbons’ mode continuum teacher mediated process in a Japanese
EFL setting. Language inaccuracy issues such Mari’s (this paper’s EFL
learner research subject) are common within the Japanese EFL setting; further
research on issues discussed in this paper drawing on a larger subject scale is
recommended in order to determine what provides the best path of study for

Japanese EFL students.

Note

1 Clarification request is a form of error correction in which the teacher directs the
student to the teacher indicates that the student message needs to be clarified and
reformulated (Tedick &Gotari,1998).

2 Metalinguistic clues are a form of error correction in which, the teacher refrains
from giving the correct answers but uses questions based on the content to

encourage the student to reformulate mistakes (Tedick &Gotari,1998).
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President Trump on Twitter

Yuko OkADO-GOUGH

Abstract

Following the death of George Floyd in police custody on May 25,
2020, race relations in the United States worsened as it highlighted the
disproportionate police brutality against members of the black community.
Combined with the frustration caused by the Coronavirus pandemic, the Black
Lives Matter movement took to the streets. Although the Trump administration
is neither the cause of institutional and systematic discrimination nor police
brutality against black Americans, the President’s handling of the protests,
including his barrage of tweets and retweets, has been heavily criticized for
not being helpful, and maybe even detrimental, to the situation. In order to
identify how his words may be influencing American society, a selection
of his tweets between May 25 and June 9 were analysed using van Dijk’s
sociocognitive model of discourse and cognition to outline how certain events
or social actors are framed in his tweets and understood by the recipients,

which then become a part of social belief.

Keywords: Donald Trump, Twitter, tweets, discourse, analysis, cognition,
CDA, mental model

Introduction

On May 25, 2020, the harrowing video footage of a black US citizen, George
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Floyd, being choked to death by a white police officer went, viral on social
media and shocked the world. The 46-year-old African-American man was
handcuffed and pinned down onto the ground by a uniformed officer with
his knee on Floyd’s neck. Floyd was heard complaining repeatedly that he
could not breathe until he eventually stopped moving under the officer’s knee.
This incident highlighted the disproportionate police brutality against black
Americans once again, and Black Lives Matter (BLM) protests which began
on May 26 rocked Minneapolis. The BLM protests spread to all 50 states
thereafter, and in some cities, demonstrations descended into unrest. Fuelled by
the frustration amid the unprecedented pandemic, which has affected minority
communities more severely, the nation seemed to be devoured by racial hatred
and distrust as antiracism protests and counter protests raged across the country.

The United States has a long history of institutional and systematic racism
from its birth to the present day. It was not until 1965 when the Voting Rights
Act was passed that all black Americans were able to exercise their right to
vote, yet discriminatory sales of properties were found to be still practiced in
2019'. Furthermore, race relations seem to have worsened since Donald Trump
took the oath of office of the President almost four years ago. He has always
been very outspoken, even before his presidency. As a businessperson and TV
celebrity, his abrasiveness was rather entertaining, but as a head of the state, his

72 and “dangerous rhetoric™ as well as his “racially

“inflammatory language
charged™* tweets and rallies have alarmed many political pundits. Within a year
of his electoral victory, a survey by the Pew Research Centre found that 60%
of Americans said Trump’s election had led to worse race relations in the US,
compared to 13% in 2009, a year after Barack Obama was elected’ despite the
claim by the current President that his administration has “done more for black

Americans than any president since Lincoln.”®

This essay will examine a selection of his tweets in order to identify what
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is so “toxic”’ about his tweets and attempt to understand how his words may
be affecting American society. It will outline how a communicative event or a
social actor is framed in his tweets, because it can have a significant bearing
on mental models of the recipients through which they understand what the
discourse is about and retain them as knowledge. This process and the role of
discourse in cognition will be explained using van Dijk’s sociocognitive model
of discourse and cognition. In order to identify Trump’s referential choices,
close attention will also be paid to the representation of social actors®® in the
analysis of some of the selected tweets.

Amid mounting criticism of police heavy-handedness and his handling of the

protests he tweeted on May 29:'° (all dates shown on screenshots are JST)

, Donald J. Trump & @realDonaldTrump - 30 May v
REVOKE 230!

Q 429K 10 434K QO 191.4K 0

This refers to Section 230 of the Decent Communications Act, which originally
provided social networking platforms immunity from third party content. It has
later been amended to require the removal of certain content which violates
copyright, hate speech and sex trafficking laws. President Trump “threatened to

‘strongly regulate’ or close down social media platforms™!!

after Twitter placed
warnings on some of his tweets, and he called to have the law revoked.'? This
clearly demonstrates that he appreciates the influence Twitter has on society,

especially on his support base.

Roles of Discourse in Cognition

Critical Discourse Analysis (CDA) is primarily interested in, and motivated by,
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pressing social issues such as racism, dominance, inequality and power abuse,
and in order to better understand such complex issues, it pays close attention to
the relation between society, discourse and social cognition.!® In other words,
it accounts both “for the social, political and cultural aspects of discourse and
for the subjective ways individual social actors produce and reproduce social
representations as well as social structure.”!*

The relationship between dominance and discourse is not straightforward.
It is not just a case of “more or less direct or overt support, enhancement,
representation, legitimation, denial, mitigation or concealment of dominance.”"’
It can be implicit, benign, and deeply embedded in everyday communication.
Thus, it is necessary to examine the role of social representations in the minds
of social actors,® that is, to identify the role of text and talk in the formation
of mental models about communicative events. Mental models are pivotal in
discourse and knowledge production because they are “both the starting point
and the intended results of discourse.”!” They are what the recipients construe
and retain during their understanding, and recall later, rather than the exact
wording or even the local meanings of discourse.

Discourse and knowledge are deeply intertwined, for a large portion of
our knowledge is acquired through discourse, while some is gained via first-
hand and multimodal, that is, visual, auditory, tactile, or osmic, experiences.'®
Knowledge is defined here as more “relativistic and contextual”” beliefs than
neutral, justified and absolutely ‘true’ beliefs as defined traditionally. In other
words, the relevance of knowledge to the communicative situation is more
important than its universality. Therefore, what is justified as knowledge in one
epistemic community may only be a (false) belief or superstition in another.

Knowledge plays a fundamental role in discourse comprehension and
production, because an extensive amount of knowledge is required for one to

construe a mental model® in order to process new information contained in
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discourse. In this process, the vast multimodal complexity of experiences is
reduced and organised in less complex representations that define situationally
relevant information of our daily experiences. This forms the cognitive
foundation of discourse and communication about such experiences on the
one hand, and on the other hand, generalization and abstraction of similar
models produce generic knowledge of the world, which in turn is used in the
construction of new models of experience.”! A participant of a communicative
situation needs to activate a large volume of knowledge and make inferences
from both generic and personal knowledge to fill in any missing information
and to form a cognitive representation of what the discourse is about.?? It
constructs a version of reality to aid the comprehension of discursive events
and to form the basis on which an individual participant forms an opinion or
ideology,”® which in turn will influence the referential choices they make in
discourse production in another communicative situation.

Furthermore, these models are shared among members of the same epistemic
community, as both personal and social knowledge is usually acquired and
changed in social situations, that is, through social interaction and discourse,
and such personal experiences and knowledge are communicated and shared
with others.?* Hence, discourses and the models they express and convey are
the primary means of reproduction of knowledge in society.?’

When producing discourse, a speaker can presuppose what recipients already
know about a particular topic and omit certain details. The speaker chooses
which details to include and how they are described, for example, using a
metaphor or analogy, which can create more concrete visual aspect of a mental
model. This process is controlled by the mental model that the speaker has
about the event, its context and recipients. Thus, a mental model is a subjective
representation of an event and it functions as “the necessary interface”?°

between socially shared cultural, societal or political cognition and personal
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beliefs.

There are a number of potential ways “in which social actors can be
represented”?’ in English discourse, and the choices made by a speaker can
have a significant effect on the kind of mental models each recipient may
have about an event or person. These referential choices greatly enhance the
recipients’ ability to form more multimodal and vivid mental models of the
event and social actors. Social actors may be classified in different ways to add
ideological effects. For example, they can be personalised or impersonalised,
to express representation as an individual or a group of people. They can also
be individualised or collectivised, to express both physical and emotional
distance between them and recipients.?® The use of functional honorifics, such
as ‘Judge’, ‘Minister’ or ‘President’, may add specialization of role, importance
or a different levels of authority to a social actor.?® Different methods of
classifications and their effects will be noted in the analysis of President’s

tweets.

Analysis of Trump’s Tweets

Twitter saw a surge of the use of the #blacklivesmatter hashtag, reaching
eight million on May 28,*° following the death of George Floyd. Its users
posting their messages of support included many celebrities’! and some
corporations, although there have been allegations by employees that these are
mere gestures.*> The President also took to his favourite social media platform,
Twitter. According to USA Today, in the 15 days between George Floyd’s
death and his funeral service in Houston on June 9, Trump sent 769 tweets and
retweets, 200 of which were related to the protests and “focused on unrest, law

and order, and threat of military use.”>® Ten samples have been selected from
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these 769 tweets, not all of them related to the protests. His retweets will not be
included in the selection.

The President’s @realDonaldTrump account has 80.5 million followers as
of August 2020, while his @POTUS account has 31.2 million. Although all his
followers may not be his supporters, his tweets directly and indirectly reach a
significant number of Twitter users. His frequent use of social media is so well
known that some journalists have referred to him as the “tweeter in chief3% 33
for he tweeted more than 6,000 times in the first half of 2020, averaging
33.2 tweets a day,’® and his tweets are considered official statements from
the president. Although he also uses other social media platforms including
Instagram, with 21.7 followers, and Facebook with 30.1 million, he has more
followers and is most active on Twitter by far.

As of September 2020, a total of five of his tweets have been hidden under
Twitter’s rules and policies, under which they have been flagged up as engaging

e,’” synthetic and manipulated media,*®

in or containing glorification of violenc
abusive behaviour,?® and misleading health claims. On May 26, Twitter placed a
fact-check advisory on Trump’s tweet for the first time under its Civic Integrity

Policy*® created in 2018 and extended in 2020. He tweeted:*!

There is NO WAY (ZERO!) that Mail-In Ballots will be anything less than
substantially fraudulent. Mail boxes will be robbed, ballots will be forged &
even illegally printed out & fraudulently signed. The Governor of California
is sending Ballots to millions of people, anyone.....

@ Donald J. Trump & @realDonaldTrump - 26 May v

@ Get the facts about mail-in ballots

Q 434K 11 484K Q 12655k O

Donald J. Trump & @realDonaldTrump - 26 May v
....living in the state, no matter who they are or how they got there, will get

one. That will be followed up with professionals telling all of these people,
many of whom have never even thought of voting before, how, and for
whom, to vote. This will be a Rigged Election. No way!

(1) Get the facts about mail-in ballots

Q 182k 10 223K Q 76.4K 5
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In this tweet, he refers to ‘the Governor of California’ by his title rather than his
name, Gavin Newsom, whereby he is functionalised. The social and political
status of the social actor’s position as a governor increases the gravity of the
situation to his unsubstantiated claim by sounding “more official.”*? He also
claims that ‘professionals’ will be “telling all those people” for whom to vote.
As well as functionalising, he collectivises®’ the participants. It distances
them from the readers, as opposed to bringing them closer by nomination and
individualising. In both instances, the governor and professionals “are activated

upon”44

millions of people, given a perpetuator-like role in their representation.
The use of fully capitalised words also adds the perceived authority and strength
by grabbing the recipients’ attention* to his claim. Another group of social
actors in this tweet are the “millions of people” whom he describes “anyone ...
living in the state, no matter who they are or how they got there,” insinuating
that they may include illegal immigrants, a group often targeted by Trump and
his base. Collectivisation also creates the sense of ‘otherness’ by its distancing
effect and signifies the distance between ‘us’ and ‘them.’

The next violation came on May 29, when Twitter hid one of his tweets “for
‘glorifying violence’,”*¢ in which he warned the protesters in Minneapolis that
he would send the military to intervene should there be any difficulties. He

wrote:*’

| can't stand back & watch this happen to a great American City,
Minneapolis. A total lack of leadership. Either the very weak Radical Left
Mayor, Jacob Frey, get his act together and bring the City under control,
or | will send in the National Guard & get the job done right.....

@ Donald J. Trump & @realDonaldTrump - 29 May v

0

() 856K 1 91K O 2979K g

o
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Donald J. Trump € v
@realDonaldTrump

This Tweet violated the Twitter Rules about glorifying violence. However,
Twitter has determined that it may be in the public's interest for the Tweet to
remain accessible. Learn more

....These THUGS are dishonoring the memory of George
Floyd, and | won't let that happen. Just spoke to Governor
Tim Walz and told him that the Military is with him all the
way. Any difficulty and we will assume control but, when
the looting starts, the shooting starts. Thank you!

1:53 pm - 29 May 2020 - Twitter for iPhone

He singles out Jacob Frey, the city’s Democratic mayor, for his “weak”
leadership and adds the adjectives “Radical” and “Left” to his functional
honorific, neither of which would be a popular word amongst the President’s
supporters. He collectivises and functionalises the protesters as “THUGS”
which diminishes the legitimacy of legal, peaceful protests. On the contrary
to blaming the “Radical Left” Mayor, he personalises and nominates the
Minnesota Governor, Tim Walz. He legitimises the use of military in order to
“assume control” by appearing to side with the Democratic governor in ‘getting
the job right.” He ends the tweet by quoting a former Miami police chief who
in 1967 promised violent reprisals to protests over stop-and-frisk tactics*® with
the words “when looting starts, shooting starts,” which would probably be a
popular phrase amongst the right-leaning population of the country.
Name-calling is Trump’s favourite tactic for denigrating anyone who opposes
him. As well as many prominent Democrats, mainstream media outlets, which
are not sympathetic towards his administration, such as Cable News Network
(CNN) and Microsoft/National Broadcasting Company (MSNBC), who
frequently receive a similar treatment. This undermines the role of media as

a credible source of information. The phrase “Fake News” appeared 18 times
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during these two weeks, often referring to CNN and other mainstream media
outlets. Trump made an allegation that Twitter was meddling with the 2020
Presidential elections and “stifling FREE SPEECH” the day after Twitter placed

fact-check warning on his fraudulent mail-in ballots claim:*

Donald J. Trump & @realDonaldTrump - 27 May A
[@Twitter is now interfering in the 2020 Presidential Election. They are

saying my statement on Mail-In Ballots, which will lead to massive
corruption and fraud, is incorrect, based on fact-checking by Fake News
CNN and the Amazon Washington Post....

5

0 60K 11 777K ) 215.8K N

Donald J. Trump £ @realDonaldTrump - 27 May
....Twitter is completely stifling FREE SPEECH, and |, as President, will not
allow it to happen!

Q) s0.8K 10 74.4K 0 201.9K Ny

They are depicted as perpetrators, thus undermining their credibility, while
Trump added functional honorific, “President” to himself, promoting his
authority and legitimacy.

On June 1, in a speech in the White House’s Rose Garden, Trump issued
a threat to deploy the military if cities and states did not take actions to
bring protests under control, which was criticized heavily. Shortly after this,
protesters were tear-gassed and forcibly dispersed away from Lafayette Square
and surrounding streets by national guardsmen and federal officers, just so that
President Trump could walk from the White House to St John’s Chapel for a
photo op, which further inflamed the criticism. Trump introduced an online

article which defended the use of tear gas as a “must read” on June 3:%
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Donald J. Trump & @realDonaldTrump - 3 Jun v

Media Falsely Claimed Violent Riots Were Peaceful And That Tear Gas Was

Used Against Rioters thefederalist.com/2020/06/02/med... Fake News is
hurting our Country so badly. Don’t burn down churches. This article is a
must read!

Media Falsely Claimed Violent Riots Were Peaceful And That Tear Ga...
The media glommed onto the narrative that Trump was a monster who
tear-gassed peaceful protesters to do something meaningless. None ...

thefederalist.com

Q) 26.2K Tl 30.9K ) 891K 1

In this tweet, he depicts “Fake News” media is an enemy of “our Country”
whose coverage on the protests is false. He uses a line from the article, word
for word, which describes the demonstrations as “Violent Riots” and calls
protesters “Rioters,” criminalising them and delegitimatises the BLM protests.
He substantiates his claim by referencing to an article by a right-leaning online
magazine, the Federalist, which many of his supporters would find more
plausible than CNN. He also mentions the burning down of churches, which
would anger the fundamentalist Christian base among his supporters, although
the fire was small and isolated to the basement nursery room and St John’s
Church was not burnt down.

Fox News is the mainstream media outlet that Trump trusts most. Amongst

the three main cable television news networks in the US, it currently has the
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largest viewership with about 3.97 million primetime viewers in June 2020,
followed by CNN with 2.5 million and MSNBC with 2.2 million,*' and 60% of
its regular viewers identify themselves as conservative.’> As well as frequently
retweeting, he quotes journalists from Fox News in his tweets to validate his
claim that the BLM protesters are responsible for the “Chaos, lawlessness, and
destruction™? of New York whose governor should promptly seek help from his

administration.

@ Donald J. Trump & @realDonaldTrump - 3 Jun v

"Chaos, lawlessness, and destruction take over New York." @FoxNews
When will Governor Cuomo call the Federal Government for help?

D 241K T 34K ) 146.5K "

As the 2020 Presidential election looms, Joe Biden, the Democratic
Presidential nominee, frequently appeared in Trump’s tweets. Trump mentioned
“Biden” 35 times, 16 times of which were accompanied by the adjective

‘sleepy’.

Donald J. Trump & @realDonaldTrump - 1 Jun v
Sleepy Joe Biden's people are so Radical Left that they are working to get
the Anarchists out of jail, and probably more. Joe doesn't know anything

about it, he is clueless, but they will be the real power, not Joe. They will
be calling the shots! Big tax increases for all, Plus!

Q) 547K 11 52.4K ) 200.3K g

Lé 9 \/

The word “Sleepy”>*

gives an impression of Biden being a dull, inactive,
drowsy and maybe lethargic old man, who is totally controlled by ‘Radical’
leftist Democrats. He presents a doomsday scenario that “Anarchists”, who are
not expected to respect authority, law and order, will be freed out of jail, should
Biden be elected President. In this tweet, Democrats are depicted as instigators

of anarchy by being “activated upon”>’ in their representation. He also mentions
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“tax increase for all” which is a hallmark image of the left, alarming his
supporters of a possible realisation of socialism.

Trump again attacks Biden for his weakness and ineffectiveness and claims
that he will not be able to “beat anarchists, looters or thugs,” thus requiring

“LAW & ORDER!” to bring an end to the ongoing protests.>

Donald J. Trump @ @realDonaldTrump - 3 Jun A
Sleepy Joe has been in politics for 40 years, and did nothing. Now he
pretends to have the answers. He doesn’t even know the questions.

Weakness will never beat anarchists, looters or thugs, and Joe has been
politically weak all of his life. LAW & ORDER!

D BB.BK 11 884K ) 27m9K 0

He continues with his attack on Biden by quoting a New York Post journalist,

Michael Goodwin:>’

@ Donald J. Trump & @realDonaldTrump - 8 Jun v

"If Biden had any passion or respect for law enforcement, he kept it well
hidden in his Philadelphia address. He criticized cops far more than he did
arsonists & looters.” Michael Goodwin, @nypost

Q 18K 1 279K O 106K a

Goodwin attacks Biden for his criticism on police and siding with protesters.
He also criminalises the BLM protesters by referring to them as “arsonists”
and “looters,” which also undermines Biden’s reputation. By referencing a
comment of an established journalist, Trump validates his opinion and presents
this allegation about Biden and the protesters as a fact.

“Lamestream” is another term he regularly uses when referring to mainstream
media outlets. As the etymology of the term “lame” + “mainstream” embodies,

it refers disparagingly to the traditional media.’® On June 8, he tweeted:*
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Donald J. Trump £ @realDonaldTrump - 8 Jun v
The Lamestream Media refuses to talk about our Country's record setting
Jobs Numbers, which are indicating GREATNESS, and soon!

) 22K 11 28.3K 0 121.4K g

This was a criticism towards mainstream media whose coverage was dominated
by the ongoing BLM protests, and not reporting on the drop in unemployment,
as announced by Department of Labor on June 5, despite the decrease being
attributed possibly to “many states reopening their economies and sending
people back to work, often against advice from healthcare and policy
professionals.”®0

On June 9, footage of an elderly protester being knocked down by a police

officer in riot gear went viral on social and traditional media. In response to the

outrage, he tweeted:!

Donald J. Trump & @realDonaldTrump - 9 Jun v
Buffalo protester shoved by Police could be an ANTIFA provocateur. 75
year old Martin Gugino was pushed away after appearing to scan police

communications in arder to black out the equipment. @OANN | watched,
he fell harder than was pushed. Was aiming scanner. Could be a set up?

Q) 191.4K 11 182.1K 0 184.7K g

Antifa is an anti-fascist and left-wing political movement started in 1980s, and
is opposed to neo-Nazis, neo-fascism, white supremacists, racism and the alt-
right.%? It is not a centralised movement, however. Its disruptive tactics and
willingness to use violence®® have resulted in the right-wing’s claim that it is
a terrorist organisation, and a petition was lodged in August 2017 to have it
recognized as a terror group.** The response from the White House was that
federal laws provide no mechanism to formally designate a domestic terrorist
organisation,®® yet, there is a tendency among the right-wing to consider the

movement a terror group, as it has often been called as such by many prominent



57

figures including Donald Trump and Attorney General William Barr. As one
of the far-right and pro-Trump news outlets, One America News Network
(OANN) shares this view and the station aired a program titled “America Under
Siege: Antifa”® in 2017. In its report on an antiracism protest in Buffalo on
June 9, OANN described 75-year-old Martin Gugino as “a well-known activist,
bragging on social media of far-left views.”®” The President cites OANN as
the source of information, which may add credibility to this claim, coming
from a traditional media outlet. With the image of Antifa being terrorists, on an
equal level with ISIS and Al Qaeda, he describes the 75-year-old protestor as a
possible “ANTIFA provocateur”, which functionalises the man as a member of
a terrorist organization. The use of the term ‘provocateur’, which is a synonym
for words including agitator, demagogue and inciter, adds maliciousness and
aggressiveness to both Antifa and the protestor, reenforcing the image of the
movement as terroristic, although neither does he commit to the claim nor
declare his belief with the use of a modal ‘could’ to hedge the possibility.®® By
degrading the protester to a possible terrorist, he simultaneously legitimises the

police officer’s action.

Conclusion

The mental models President Trump expresses and conveys suit a certain
type of scenario, in which Democrats are rigging elections by getting illegal
immigrants to vote for them, and the Black Lives Matter protests are mere
thuggery orchestrated by Antifa, and therefore, a heavy-handed response by
the police and the military is totally justified. He also insinuates that, if elected,
“Radical Left” Democrats and their ‘puppet’ leader Biden will release criminals

from prison, and cities will be overwhelmed by anarchists and lawlessness.
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These allegations are supported with references and retweets, while Trump
himself stops short of declaring that he believes they are true. Neither does he
appear interested in convincing everybody of his beliefs nor garnering support
from a large majority, as these images will not go down well with those with
different sets of knowledge, for example, of the history of police brutality or
even the very history of the United States itself. However, those in the same
epistemic community, who tend to consume the same news sources and share
a similar set of social knowledge, will not have much difficulty in accepting
and retaining the mental models construed from the President’s tweets as
knowledge, which can be recalled and used in order to understand other
discursive events.

Mental models are the starting point of discourse. Discourse is informed
by, and produced based on, the mental models of a speaker. At the same time,
they are the intended result of discourse. Recipients construe and retain a
mental model in their comprehension of discourse by activating vast amount of
knowledge. This validates, justifies and confirms even the most biased briefs
and ideologies and facilitates the sharing of such briefs with other members in
the same epistemic community.

Embedded in Internet culture, especially in the United States, lies almost
evangelical commitment to the First Amendment and therefore the freedom
of speech. Pew Research Centre found that Americans are more tolerant of
all forms of freedom of expression than others worldwide. A large majority
in the U.S. think it is acceptable to make offensive comments about minority
groups or their religious beliefs, and nearly half (44%) think calls for violent
protests should be allowed.® This tendency is evident in the President’s

70 “shameless

tweets and comments, for which he has been accused of racism,
misogyny,””! blatant lies’”> and conspiracy theories.”> His words are often

described as, “toxic”’* dangerous’ and irresponsible.”® When asked why they



59

support the President, however, one of his supporters listed “his honesty” and
“determination” for her reasons, while another described him as the “strong
leader” that the US needs.”” The stark differences of his reception are a
manifestation of this radical libertarianism towards free speech, and if it does
not translate into the responsibility that comes with it, it only seems appropriate
to grant social networking sites the power to mediate and possibly remove such
accounts or posts that can aggravate social issues such as racism, inequality,

dominance or power abuse.
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Abstract

Characteristic differences between the features of spoken and written
language have a decisive effect in making a text what it is in a certain context.
There is a temptation to explain these differences only in terms of
appropriateness and awkwardness when it might be more explicitly explained
by looking closely at the grammatical and lexical features through which
meanings are constructed. A functional linguistic perspective would focus on
the inseparable relationship between language context and structure, and from
there show how particular texts come to be constructed through choices of
lexico-grammar. In this paper, the characteristics of an English learning
material, VOA (Voice of America) “Let’s Learn English!”, are analyzed from
the perspective of Systemic Functional Linguistics (SFL) theory: register,
lexical density, grammatical intricacy, thematic progression, and cohesion.
Stress is laid on the importance of making characteristic differences between
spoken and written language explicit. In this way, teachers can be given
access to a valuable set of tools that will help students to identify linguistic
features of spoken and written language, which should open up a way to

develop higher levels of English literacy.

Keywords: Systemic Functional Linguistics (SFL), functional grammar,
registar, lexical density, spoken language, written language,

thematic progression, cohesion
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WLHELEEDSENEMIc oW T SFLERICHESwTO L, #FL
SRELEZSEOSHENRHEERT 2,

4, TUVAMAICLZFELERLEEETROUR

VOA @ LLE Tl&, 7 A VU A AF AL D Anna O Washington, D.C. T
OHEAIFBICB T 24 BGHABL C, 72V HEGE (HFE) L7
VAHSULZERZ LW TE 5, SHEYE M (Language Learning Strate-
gy Instruction (LLSI)) Z#& L7 L L@ AENIEELBHAM T H
b, FL v AV TRFHEE (HB1) PRIhTwd, KAETI,
LLED&2L vy Ay (LRIL1)DFrs, —2a—AFX ¥ A% —OD Anna
EF 4L 279 —D Caty (Ms. Weaver) & D= 2 — AHFMIGRHBETOE
SEAVELT % TLesson 18: She Always Does That!; O¥EE (F 272+ 1)
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ICBWT, BHEAYPRUSHZEG L TCw2icbrhrb6d, 3ELE
ELEXSEMNRTELTVS I L% SFLINOHTIC X - CTHEEd 5,

4.1. EEERSE (register)

RN SFLD LY 22 —oifici ko nT, 72721 koo
VFIANDIODEEEERT L, LY A=, HENED LS RIR
DLCHHICMZ T 22120 COBGREIRIRT 2 EEHHEE (field) ), F
LHEDPMD Iz DICFEL TV B DRI OWT DOV OED iz md T&EH
BAfR (tenor) ), LD XS LRFERTHEL TV I2DH2ICLET 7 A PO
EERT Mm@kl (mode) ) @3 DDEFRIC & o CHKHCHERE SN,
SENEDX I ICHESE Ay T/ A EBRT 0% 3 00 L
HROFWIC K > THRT % Z L 2A[REIC 72 B,

T 7 A+ 1%, & AY Amna b Caty (Ms. Weaver) @D " A DA D FE
FETCHERL SN D HBESEED T 7 A M TH D, Anna & Caty DD L H D
YHThILIYRAY—(i)E, Ama=a—R%&2HA LT85 TH S
LYRG—(icBVT, FBLEELEZFTEDL VRS —PEHINT
W5 Z kR SFLINOHTIC & > THRIET 272012220 L Y A Y —%fi
WA CRELT 2 (F1), KLYy —OiFEIEE, REER. (5ERk
KD 3 OOLEFHELDBEVICL > T, Bho/RUlDary 772 A
HENTWAEILEUTOLSICHRT LI ENTES (£2),

>

oI N

[ EIIII
i

E=ZE (lexical density) &3UERIEEHRIE (grammatical intricacy)
SHELEEERIE. 77 A oRERENEGE (4, BE. ¥
e, BIE) BrolRchs FEREE, L. 77 A O EHIOK
EDWHETH D ORISR OEVICK > TURT I ENTE S, F
EEEFFELSEL D EBERFEIEL, SELEEEFESELI VDX
RS E W 2 L R T H % (Halliday, 1994: Eggins, 2004;
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#£1 TI7AP1IIKBITE2DDLYRAY —

fiii (Clause) &%

Lo 24 —(i) | 6-14,20-30, 37-43, 48-55, 64-79, 86-96
LY 2% —(ii) | 16-19, 32-36, 45-47, 57-62, 81-85

#2 o2y —(i)/)oRHoar 77 A+

L2y —(i) LY 24 —(ii)
IEESE, | = o — 2 BN —a2— A%
LR (FHT4a L2 —) & HMAR (m2—AFXF v 25 —)
BEBIR | T (a—AX >y 2y—) | L—BA (FBHEHEE)
firR%z252% EHELBZ D
iRt | A, RERRY, R RO H) | HEE, MRy, FERTED (— 5 T)

£3  LYRY (1)) BRI L SOk

-, LRy —(i) LY R & —l(ii)
o FEEAIE (%) | SURRIEESAIE | BRI (%) | ORI F#IE:
(i)-1 | 6-14 66.67 1.1
(ii)-1 | 15-19 50 1
(i)—2 | 20-30 59.46 1
(i)—2 | 31-36 53.33 1
(i)-3 | 37-43 53.57 1
(ii)—3 | 44-47 46.67 2
(i)—4 | 48-55 45.1 1.1
(i) -4 | 56-62 46.88 2
(i)-5 | 64-79 45.1 1.2
(i) -5 | 80-85 53.33 1.5
(i)-6 | 8696 4222 1.2
P fiE 53.02 1.1 50.04 1.5

(1) EE&EEIL ™ =79 A4+ Analyze My Writing 2 £/ (&R 2 21R)

Schleppegrell, 2004; McCabe, 2017) , 3T DFER, L2 2% —(i) /(i) DFE
FEEOFIEIR() DT 25E | SGESEFFE ) D T A5E 0w & & 29R
Eh (£3), COBE»STHLFELSHELESSEORME —HL
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v, ZOBMEELT, 12HICIDT 2 A P AIRIEELBEM TH
DAY D=2 —ATHAINEFTHELIEERL L, 2

12— ADEHEEIEESETH L LIRS N INED, —2—ADAK
W&o TEFELSEIGEL 2 MHAPH 200 LNEWL I EPREBIN
b, CO2RICODVWTIE, EEAFORMBETH Y, SHBROPRICBVT

WEET NS HEL Lzv,

SHIC, =

4. 3. EFEETT (thematic progression) & #ERE5E (cohesive devices)

LY 27 —(1) /(DO EENECHIRDBEHF RN T 2008 FETH
%5 (£4), FHLEELEEZSEDEVIZTE (Theme) &R (Rheme)
DREEIC D BN B (Halliday, 1994; Eggins, 2004; Schleppegrell, 2004;
McCabe, 2017), F#lZ, V¥ RAY —DIEEIFEEIC B 5 THEBRIIEIR,
EREBIRICB T B TR AER ) 2RI (linear) ICHEX 72RFICAEL 5,
fc B 5 HEE (FE4) BoEYI©d s mERo 727 2 MERNE
By 2HBBIL, 77X b efkoER-EMEEHEET S (B, 2006),
TARTCOERICIEEED S 0 HiHICEE L FORLESEHINL DT,
FHEIE, 727 A ORBVER, SANERNEHEFZEL TR
ey ELTCoMEETHY, ERix, zoE®RosIEERT TikoH
ftl, &7 % (Halliday, 1994), & ERD 2 > DESIcE L TH
G AR Z 2 OMTRIE, FELTF L HE FoBEN LB Ic 052
BLTBL, BETRORLZ2DDTH S (HEH, 2006),

FEE, HAIICT 2 A PR ERE A AR RE A GERER ERE O
HFCHBEN D, TRHENFE) &, BEBROSEER (L), @
TRz (Bhaaie) . ROLEEER (RIGHIES, BUEEERE) < ko TR S .,
ORI BAEER T, TRAWEE ix, T, -2, BGRE
AR ERENEGEN, T7 7 A MR EE) CiE, 777 A MED
BIfR0s & g b, DUT OflCId FREBRIER GiEDS & S Cff% L) &
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NAWER (BGE. £V T 1) BELUTH 225, TE (M) 238k
STW53, L2, X3, WNEERTBEE 250, TiE (KF) 1F
HERE D, AEE LTZSN D,

S R
1. The lion beat the unicorn all round the town.
2. All round the town the lion beat the unicorn.
3. By the lion the unicorn was beaten all round the town.
4. The unicorn was beaten all round the town by the lion.

(Butt, D. et al., 2000: 136)

FEOERIZ, FELTFMER &5 LT HRARICEBT 5 R DIk
RMEHTDHIEICEH- T, 77 A MNCEERN, SUENEEREZ S 28
%, fadlEd, EBRNEEER (KE, BRBIR, S, BE) LUk
WEREER (RUG, Bk, A ) OFFHEEE (cohesive devices)
ko THBHEHEh, 77X MicHEB—EW%25 2 % (Halliday, 1994;
Halliday and Hasan, 1985; Gibbons, 1991; Eggins, 2004) ,

Lo 24 —(1)/(H)oFEATOfHR, oL YR8 —icE» TEhE
MTEI RS L, EReREZ BBLT 2 0 AR TEE, (1)Ti324%
THZDICNL, ({)TIRO%TH O, (I)DIFUR PR S »HE
LEDQAVFIANERBBLTVLRIENRENTVDS (F4),

5T, FEEMNFEESH OER, ()Tik, 35% BRI, 2% b
MmEXPIEEE 5D TEBD, T4 77— (Caty) D=2 —RA¥ ¥
A% — (Anna) ICIER%2 52537 7 A MPEBINTHEI LR
REND (£4), —H. ()TIE, 9% BSLHEE, 11%I0RNEHET
by, WEPEZETEEL AV EDP S, 2 —ARWEOHWTH 5 HH
BEPEFEINTOE I ERREND (£5), £, RWEFE (In
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#£4 vy —(1) ()0 FESHT

(i) (ii)
T 54 19
77 A MR I E 10 (18.5%) 0 (0%)
PAPNER | 10 (18.5%) 0 (0%)
FHRERY 3 51 (24%) 19 (18.5%)

#5 Loy —(i)/()oFEENIE
(i) (ii)
123 |4|5|6| & | 1|23 4]5)| &

33 17
ELE S 5642106(65%)45044(89%)

N - 18 0
@&*&‘%233343(35%)00000(0%)

N 0 2
R 0Oj]0]0[O0O]0O]O 0%) 001 110 (11%)

HA 71917151149 51 [ 4|5|1]5|4]| 19

Indiana) ASEiFHICEH T2 LItk o>T, 20 = 2 — ZADBFIIEH X
NTwsEEZLN5,

RIT, IEHREFIEEZ2 DN T2 LIk >T, 220DLYRY—D
B2 R s, BIGoOH ik, (DGR ARNTOZFzEDa v 727 2
b & HH 9 2 AFMUAAGIC & 2 ARG % A3, (i) —J7 R 7 Fe 5k
Thord, REHIILTHAKIETH b, BURNZE = 2 — AHED
EREEICB I 2EEEEDL YRS —2HBH LTV B I EDBHRER
% (£6), £/, 77 A MPHRMEEETIE, (icBV»TiE, HFOH
SRICEED D 2R B e DI BEE T B B S v ol L, (i) Tk,
Z 2 —AEORBEERE R T IF AT FE L THEEEL Twd (F
7). B ARAICBEIL T, (D)) E g L T80% U E% { BB T
WBIERL, FLSEORMABERL T3 I EPOITERIC K bR
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(i) (ii)
FINLGINYON IS 0(7%) 10 (43%)
BTG, TR 2R 5(9%) 8 (35%)
LS INYN IS 23 (42%) 0(0%)
SHESIRIG, TE R SR 11 (20%) 0(0%)
ER=TETN 15 (29%) 5(22%)

i 54 23

£7 vy —(i) /oo 5 h

(i) (ii)
Witz (but) 3 (30%) 2 (67%)
i (when) 2 (20%) 1 (33%)
Bh0 (and, now) 5 (50%) 0(0%)

it 10 3

#8 Ly y—(i)li)oEns, AHOE

(i) (ii)

g 10 0

R 2 1

g ﬂf: (% 8 )o

REic, FEETCEVLTH LY RS —HICHEREOSRR SN S C
LEARTIEDTES, 77AF1OHNELY A —(i)-1IcBIT2E
EHEFT D356, T8 (Theme) 1, FEHD Y H#H (Anna—Theme 1; Caty —
Theme 2; Anna and Caty — Theme 3) DA THETL TV 25— T, B4
YR (Rheme) 23JEAE L. Rheme 2 (read the news) 73E%E% 0D 72 B0\
HCHDHILHWREND, —ff, =a—AWECBILEISEOLY
2y —%BH T (1) 21k, FTA (Theme 1 —A new book) & ZdDFEA
N (Rheme 3 —a lost duckling) 3= 2 — ZADEHLEIETH 5 2 EHRE
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[Ly 2y —(i)-1 o FEET]

Theme 1 Rheme 1
Theme 2 Rheme2 —

1
Theme 2 Rheme 3

1
Theme 2 Rheme 4
Theme 1 (Rheme 2) <—

! !
Theme 1 (Rheme 2)
Theme 3 Rheme 5

(Lo Rg—(ir2 o EiET]

Theme 1 Rheme 1

!
Theme 1 — Rheme 2

!
Theme 1 — Rheme 3

!
Theme 2 Rheme 3
!

Theme 3 Rheme 3

N5,

D &Sz, SFLEEICE OV T, 77 2 MERNEW Z BREEZET
AT I X IERAEIOONT 2 LA E LD, DITHIRZ
T KA Lok T a2 itk o T, T2 R NN - SUENE
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MR EHR T 2 2 L8 TE S0, TFE-EH) ofiEfs L =
REEIR & 2B T, FIRMICRA v =V %ARET B FIEEHET 5
FUTER D, EEHE BT 2ICHPMEFTE 3,

6. XEHESRDRE

SEPEITICEL 255 L SE LMY, N nE I s EESF
EOSENRMICNT 2 B2 EOL I LICE-T, BHEMNEDEIIC
RSN, EDX S ICHEREL Tv 2 0h % SEMIE L JESEHIE &
FEIEMNT TR TED L0 B LR, BLEHEICENEZYTLE
ERNAGREROBRRTH A S, 2 LT, 2D &5 & SHENMIE 2R
% 7-001CiE, FEE - SUEHROHERSNETH 5,

BUFICD 20, EH O LI FEDZHA D 80% DL B2 SEFEYE O
ANBEZ 55T, B homl, EEELTWS, L oFEos
EAEALEEEOD, ERY T v —icihEl THL ), FHLJ 2R
EIELDICI GEELEELESFEORIEL 2SI 20TIEAL,
INZTNDORG - LEHEHOSFED, BREECBL TR R HINEE
S Bieic, Bigol ST E%2 T 5 d D - EIck - T
HRENTWAZ LEAGULT 2 LICk > THEEOHEMZIRT Z &
DEETHH, BEHEOHETHE R EECEM R T 7 X M E
L. Y 77y —2HHNEE N EAL BT 200 FEELS
SEHIFRE 2 DI BE BV ,

AfETld, SFLEERICE DS Wi L S L FE SEOSHEBNR
WAL RBEP CHRT 22D OEM Y =L Lk 05 T L HREE
ENiz, avF7AMET 7 A OBEMICINZ T, B - SUEOFER
WKk 277 A MEROMIEA HFELSELEESEOE L R BEEN L,
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SRR LT 2 ZEICHEEICN T 2 SRENERE SO 5720 0F)
JELTC, EEHAECOIHALIETE S, SHOFEE Lk, 4
Do Ed EIC, GELEELHFEEEDOT 7 A b % SFLINE A2 S I
BTS2 Lk o T, FEOERIGEREE L LICT 7 2 P 2ED
HRE-EBECHEERE » THEHELZREZ R LTnwd I E2REEL
Tz,

727 A b 1. VOE Let’s Learn English! Lesson 18: She Always Does That!

T -7 2 A MR R AR EE S

o
PRIRE e BifEEd 0 () A% D IR {{ 1) B oRARE
3|
LYRY 4 | c
1 1 Hello, from Washington, D.C.!
2 2 | Today at work I am reading the news for the first time.
3 3 | Iam really nervous.
4 4 But my boss, Ms. Weaver, is here
5 | to help me.
5 6 |[Nowl|’, Anna, remember.
. 7 | When]®[we]' read[the] V) news
8 | [we]'are always reading facts.

7 9 "never show[our]! feelings.
8 10 | Sure thing, Ms. Weaver.

9 11 | Great.

10 | 12 | Arelyoul’ready (to read[the] ) news)?
(i)-1 |11 ] 13 @2 am ready (to read[the]") news).
12 | 14 | Okay, let[’s|' try[the]® first story!
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13 15 | Hello, and welcome to The News.

14| 16 |/Anew book}*is very popular with children and families.
15| 17 |[ThisPisfid®.
i 16| 18 3 is about[a lost duckling]*.

17 | 19 |[The duck’s} mother cannot find [him]*.

18| 20 | Stop!

9 21 | Anna,[when*[you]’ say the]® words “duck” and “duckling”

22 |[you]’ look really sad.

20 | 23 |[[do look sad ?

21 | 24 | Yes (you do look sad)
(i)=2 [22| 25 | Sadis a feeling.

23 | 26 | Sadisnot a fact.

24 | 27 | Sorry.

25 | 28 | Let[me]*try again.

26 | 29 | Okay,[she’’s trying again!

27 30 go.

28 | 31 | Hello, and welcome to The News.

29 | 32 |[Anew book}®is very popular with children and families.

30 | 33 | [ThisP isfit®.
(i)-2 31| 34 |[ItPis aboutfa lost ducklingl*.

32| 35 4 mother can not find[him*.

33| 36 |[Butla family giveslhim|*a home.

34| 37 | Stop!

35| 38 | Anna,[you]’are doingfit|® [>showing emotion <] again.
(i)-3 | 36| 39 3% is very sad.

37| 40 |[[fhave an idea.

38| 41 | Let[s]' read [the]® second story.
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39 | 42 |[Shel”’s reading [the]® second story.
(i)-3 =
40| 43 ... go!
41 | 44 | Hello, and welcome to The News.
" 45 | In Indiana,[a grandmother]”is|the'® first 80-year-old woman|
(ii)-3 46 | [{{to win The!” Race Car 500}}]".
43 | 47 |[That]®is awesome!
44 | 48 | Stop!
45| 49 | Stop!
46 | 50 | Anna, please (show) — no feelings.
47 | 51 Right.
(i)-4 £
48 52 | Butl[it]*is awesome
53 E}EE’; 80-year-old grandmother]” wins a car race.
49 | 54 | (You should tell) Just[the]® facts, Anna.
50 | 55 | Right.
51| 56 | Hello, and welcome to The News.
52 57 | In Indiana, a grandmother is[the first 80-year-old woman|
58 | |to win The®™ Race Car 500]".
53| 59 |[She] rarely talks to reporters.
(ii)-4 60 | But'[when|‘[she] does [>talk to reporters <[,
54| 61 |[shel”often says,
62 | “Nothing can stopme]” now!”
55| 63 |[I?am very happy forfher]"!
64 | Stop,
56 | 65 | stop,
66 | stop!!
(i)-5 N
57 67 | Anna, cannot say
68 {{E},@Ez are happy}}.
58 | 69 2am happy.
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59| 70 | But}youl* can’t say[itl®.
60 | 71 | Why (can’t I say that I'm happy)?
61 | 72 |[This/is[the]” News.
62 | 73 | Happy and sad are feelings.
. 63| 74 2can’t have[them|® in[The]" News.
i 64 | 75 | Okay.
65| 76 | [’ gotfit.
66 | 77 | Okay.
67 | 78 | Lets try[the]® third story.
68| 79 |[SheP’ s reading|the]® third story!
69 | 80 | Hello and welcome to The News.
0 81 | City politicians in Big Town are using city money
82 | to have a big party on a cruise ship.
They|'" are taking|the]'” money for[the]"" party from [the]'?
-5 |71 83 ) Hildren’s library.
72 | 84 | What?!
73| 85 12 makes|mel” very angry.
74 | 86 | No, no, no! (you can’t say you are angry.)
(=6 |75 87 | Anna, [youl* cannot say
88 |[you]*are angry!
76 | 89 13is[The] ") News!!!
77 | 90 | What can[I]*do, Ms. Weaver[°?
- 91 | (I) Take out[my]® feelings
92 | [and]' (I) put(them] “[here]'...[on the " news desk'*?
(w6 79| 93 | Yes, yes.
80 | %4 16’s right!
81| 95 | Nowlyoul*ve gotlit]'!




(i)-6 | 82 | 96 | Let[’s] repeat[the]? first story.
83 | 97 |[This]'is going to be a very long day.

84 | 98 | Until next time!

=

##L 1 VOA Learning English Lesson 18 D22 F JHH

LESSON 18 YA Learning English
r‘ﬁg ABOUT

Topics Prepare Before Class

Cards or paper strips with verbs
Pictures of foods that are familiar to
students or the food images from this
lesson

Ordinal number cards

Reacting to information
Facts or feelings

| Learning Strategy Goals

Grouping Grammar: Describing frequency of actions;
object pronouns; ordinal numbers

Speaking: Using the phrase ‘get it’

Pronunciation: Object pronouns with /h/
sound deleted (‘em; ‘im); two ways to
pronounce -s at the end of words

“HE 2 Analyze My Writing 1 & 2 3 #TfEH (68L)

Lexisal Density
o Lexical Danaity for Entire Text 49.43% ]

Lexical Density for Every Senfence

LeicolDensly
588Rr883I88

Sentence Number

Parts of Speech
Part of Speech Percentage
24.49%

————)
Adjootives 7.0a% =
Verbs n.56%
Adiverbs 5.4a% -
Propositions a.76% -
9.98% |
Auxiliary Verbs 2.98% ===
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Masking the Face while Showing the Person
in COVID-19 Reporting

David DYKES

1. Introduction

The local section of the Chunichi Shinbun newspaper Mikawa edition
includes an occasional feature series ‘Mikawa Dayori’ (=172 & b, “Word
from Mikawa’) in which reporters share their experiences of reporting in the
area. The layout has an illustration-style portrait of the reporter above a map of
Mikawa Bay. Then comes the feature title surrounded by a text of around 430
Japanese characters, equivalent to roughly 210 words in English. This year,
several of the features have been observations on the impacts of the COVID-19
virus on reporting work. One such piece by reporter Suzuki Hiroto (#5/AKEA
A) of the newspaper’s Tahara office was headed ‘Reporting in the corona
emergency’ (2 1 FHDOHU) (Suzuki 2020).

A lot of local reporting combines a coverage of some representative activity
with an interview and photo of someone engaged in it and often the reporter
doubles as the photographer. The photo needs to capture the interviewee’s role
in a way that strikes the reader as both committed and relaxed. One way to
achieve this is to coax the interviewee into a mood and then snap the picture at
just the right moment. But this becomes harder to do ‘in the corona emergency’

when the reporter and interviewee are wearing face masks. Also, with the
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mouth area of the interviewee’s face invisible, the eyes not only need to be as
expressive as ever; if anything, there is a need of enhanced expressiveness to
make up for the unseen mouth.

This is a fairly light text, and my interest in it will be not so much from
the point of view of the cultural or social meanings of face concealment, but
more in relation with linguistic expressions of role relationships, at the whole
text, or at any rate at a substantial text passage level. I will be on the lookout
for language patterns typical of frequently encountered social activities and
of the text types associated with them. I will also be interested in the kind of
interaction difficulties that arise from stresses of role displacement at times of
social turbulence such as the COVID-19 pandemic that the world is at present
passing through.

2. Texts for the sharing of experiences and texts that recommend

actions

The text ‘Reporting in the corona emergency’ can be found in an appendix
at the back of this paper. Apart from its topical interest, another reason for
choosing this as an example is for its rich textual variety, which I will explain
shortly. The Japanese text (Appendix [J]) is quoted in full, and followed up
with an English translation (Appendix [E]). This translation aims to preserve
linguistic features of the Japanese original as far as is comfortably possible,
including for example the distributions of main and subordinate clauses.
Occasionally, this may result in small oddities, as when I translate the closing

stage of a photo-taking session in the form:

Then waiting for the stiff smile to settle into a more natural expression

while engaging in small talk, press the shutter. Suzuki 2020 [3]
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This is from a longer episode describing the several stages of taking an
interview photo that the local news reporter would have gone through in the
past. The part ‘press the shutter’ is offered as a match for ¥ ¥ v ¥ —%1]%
(‘shatta- o kiru’) but this is not connected up within the sentence. If it links
with the sentence before, it can be accommodated as ‘Then ... I would press
the shutter’ (habitually speaking). But it could also be taken as an explanation
closure: ‘press the shutter’ (that’s the last thing to do). As both interpretations
are viable and the Japanese has no trace of a past tense, I keep to that in the
translation, even though it is not the choice I would go for myself. Similarly, I
would prefer instinctively to say ‘I engage in small talk while waiting for the
stiff smile to settle into a more natural expression so that I can press the shutter’
but in the Japanese the waiting precedes the small talk and ‘press’ is the main
clause verb. That are limits to how much order straining is tolerable, but I have
generally gone about as far as I dare.

Now let me proceed to some theory, which I will try to compress to a
minimum. In recent years, linguists in Hong Kong Polytechnic University have
drawn up a topology of text types occurring with particular socio-semiotic
activities (Matthiessen, Teruya and Lam 2010: 179-180). ‘Socio-semiotic’
means based on socially shared signing systems, such as speech (Halliday
1978). These activities can be displayed on a segmented disc, with more direct
and simply described interactions at the base and more elaborate and less direct
ones at the top. Figure 1 partially reproduces this scheme, but with many finer
details omitted. The suggested direction arrows and the question glosses more
direct? and less direct? reflect my own views on this layout and are not features

of the source diagrams:
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less direct?

Exploring 27 Expounding

Recommending Reporting

Enabling Recreating
Doing Sharing

more direct?

Figure 1 Socio-semiotic activity types, abbreviated from Halliday and
Matthiessen 2014: 37

(Note: The direction arrows and the questions in italics are my additions

and reflect my own views on this layout)

In addition to what I see as a rise in interactional complexity from bottom to
top of the figure, it is also possible to make out a difference in mood, or meta-
mood, between an imperative-like concern for action outcomes on the left side
and an indicative-like concern for experience sharing on the right. Halliday
and Matthiessen’s terms for these meta-mood functions are ‘proposals’ for the
imperative-like ones and ‘propositions’ for the indicative-like ones (Halliday
and Matthiessen 2014: 138-139). On the left side, at the bottom, a ‘Doing’
text or passage might be a request for compliance, while ‘Enabling’ would
also take account of what is possible or permitted and might take the form
of a set of rules or instructions. ‘Recommending’ would further bring in the
interests of the hearer or some other party, while ‘Exploring” would extend to
a broader scope and offer a moral or practical overview of options. Similarly,
on the right, ‘Sharing’ at the bottom might be the telling of an experience or
feeling, ‘Recreating’ would involve some additional process of narration or
performance, ‘Reporting’ is a sorting of experience into relevant categories
of place, time and circumstance, and ‘Expounding’, again, would provide an

overview. These eight types of interaction do not cover everything that can be
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done in a text, but they cover a great deal. Below, I list passages of Suzuki’s text
which can be claimed (at a micro level) to be representative of the eight types.
Perhaps the reader may agree that there is a lot of variety here. I am assuming,
I should add, that these text type distinctions can be applied to this text both in
English and Japanese, but the reader should verify this. For texts with culture-

specific roots, it may not always be true.

Table 1. Micro passages that seem locally representative of the eight interaction types

Candidate examples for micro level interactions of Doing

Exploring ... go to more trouble over the expressions I use in the write-up.

What was the tone of voice? How was the gesture?

Recommending | ... thinking all the while “Must look about right now,” I’ll be

pressing on the shutter.
Enabling ... Then, waiting for the stiff smile to settle into a more natural

expression while engaging in small talk, press the shutter.

3 122

Doing ‘Riight! Smiile now

Candidate examples for micro level interactions of Sharing

Expounding But with a mask on, the expression is hard to make out. These

days, I point the camera and wait for the smile to appear around

the eyes.
Reporting ... in the newspaper, the number of photos taken of people with

their masks on has increased.

Recreating “Left it behind again.” On my way to an interview, I realise I'm

not wearing a mask and have to return to the car park.

Sharing ... it’s still a relief that I noticed before getting there.

Originally, these interaction types are meant as interpretation schemes for
whole texts or extended passages. Taken in that scope, ‘Reporting in the corona
emergency’, which tells of recent problems encountered by a reporter on photo
assignments, seems to conform most easily to the ‘Sharing’ type. The heading
of the article, which refers to the writer’s job experiences, is consistent with

this. At the same time, particular parts taken in a micro context can also be read
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in other ways, as shown in the table. For example, the opening speech “Left
it behind again”, if cut off there, could be the start of a drama scenario, or cut
off a line later, it could be the start of a narrative. Either of these would be a
subtype of ‘Recreating’.

Which type of ‘doing’ or ‘sharing’ is going on may not always be
immediately clear, but could depend on what criteria are given priority, or
whether the outcome is expected or emerges only gradually. Sometimes, it may
be unclear to the end whether the writer is ‘Sharing” an experience, offering
options (‘Enabling’) or writing in favour of something (‘Recommending’).
Examples of this kind of ambivalence are plentiful recently in user reviews (of
restaurants, medical practices) or visitor reviews (of trip destinations). Here is
an extract from a trip review that I analysed some years ago (Dykes 2014) on
the travel site TripAdvisor®. The trip being reviewed was a climb up Mount

Fuji from the Yoshida Trail Head:

If you go at a normal pace, you arrive at the ninth station by 2am/3am. It’s
recommended to have a rest here as the main hut is very pleasant and the
hot chocolate is rejuvenating. Then continue straight to the top. Mid July
the sunrise is around 4am. We started descending at Sam and got down
by 10 (but we rested a lot on the way—we weren’t in a hurry as our bus
back to Tokyo was at 12.

You go through layers of cloud at least four times—twice going up and
twice coming down. You need therefore showerproof jacket and warm

clothing. (Underlining and bold type added.)

Excluding parts with no personal subject for the time being, it can be seen that
the passage starts out with ‘you’ <subject + verb> sets (underlined) up to the

time ‘4am’, then switches to ‘we’ sets (in bold) from there up to ‘12°. After



95

that, there is a switch back to ‘you’. These three phases turn out to correspond
topically to 1) the climb up, 2) the climb down, and 3) a concluding overview.
Let me now focus on each of the three phases in turn.

1) The climb up: This can be mainly read as an ‘Enabling’ passage giving
instructions. But in the midst of this, ‘It’s recommended ...” adds more general
‘Recommending’ support, which the reader accesses simply by accepting that

the hut is pleasant and the hot chocolate rejuvenating for me (the reader), too.

Similarly, the 4am sunrise time is a general ‘Reporting’ support, which most
readers would understand as a motive for me, too, to ‘continue straight to the
top’.

2) The climb down: Here, there is an abrupt change to ‘Sharing’. The
reviewer shares what she and her companion did and experienced, with some
added ‘Reporting’ about the bus time to account for why they had time to rest a
lot. There is no direct pressure for the reader to apply this descent information

to their own case, but most readers would tend to do so. “If I, too, went back on

that bus, I could rest on the way.”

3) Concluding overview: The third phase passage returns to cover the climb

and descent together. I would read ‘You need’ as ‘Recommending’, and ‘You
go’ as ‘Reporting’ support: “You go’ is not a direct report about the reader: This
is what happens to most people generally, so it will most likely happen to you,
too.

The appearance is that ‘Enabling’ and ‘Recommending’ passages are being
used for severe parts of this undertaking, while the descent stage is offered as
‘Sharing’. This may be one way of accounting for the ‘you’/’we’ alternations,
which is a distinctive language feature of review texts. However, the difference
between the two styles is not as great as might be expected. The review does

not collapse if the ‘you’ and ‘we’ subject phases are swapped round:
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We went at a normal pace and arrived at the ninth station by 2am/3am.
It’s recommended to have a rest here as the main hut is very pleasant and
the hot chocolate is rejuvenating. Then we continued straight to the top.

Mid July the sunrise is around 4am. If you start descending at Sam, you

can get down by 10, resting a lot on the way. You won’t need to be in a

hurry if you book your bus back to Tokyo for 12.

We went through layers of cloud at least four times—twice going up and
twice coming down. We certainly needed a showerproof jacket and warm

clothing therefore.

Knowing that the text has been tampered with, it is possible to detect
more foregrounding of the reviewer’s experiences here, and see that some
instructions are hypothetical and tied to conditions (‘if you book your bus
back for 12’). But even so, it is striking to see how little difference it makes
to the practical function of the text to replace ‘you arrive’ by ‘we arrived’.
My explanation would be that this effective role reversibility comes from the
collaborative nature of most user or visitor reviews. In a guidebook written by a
professed expert for non-experts, the roles are fixed, apart from small gestures
of humility. But on review sites, the balancing out of values replaces expertise
except at the most verifiable public or technical points (‘Mid July the sunrise is
around 4am’), which are rarely associated with personal subjects anyway. When
entering into an exchange like this with masses of people bonding through
similar experiences, you may need to preserve enough critical distance to
distrust outlier accounts or remember that bonding is no substitute for published
bus times. But by and large, a great deal of enablement can be offered and

obtained in this way.
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3. From experiences in particular to actions in general

In this next section, I mean to examine the possibility that ‘Reporting in the
corona emergency’ is grounded, in a different way, on a similar principle of
bonding between reader and writer and that, here again, this combines with
a matter of practical interest. Suzuki’s article consists of five paragraphs, of
which the first two are more general in content and the last three are about a
specific difficulty of how to interview and photograph someone in a face mask.
In terms of interaction, I will argue in the first case that there is a progression
from the reporter sharing his own experiences to reporting more broadly on
changes in the nature of the job. In the part involving photography, I will then
trace another progression from sharing a personal response to this change
in the job, to engaging in more far-reaching strategies to counter the corona
emergency. More theoretically, I will continue to argue for the position that a
text and its context are not always reducible to a single text type realising just

one socio-semiotic activity.

Here are the first two paragraphs, to which I have added paragraph

numbering.

Word from Mikawa
Reporting in the corona emergency

[1] “Left it behind again.” On my way to an interview, I realise I’'m not wearing a
mask and have to return for it to the parking area where I left the car. This happens
often, but annoyed as I am at my own forgetfulness, it’s a relief to have noticed
before meeting the interviewee.

[2] For some months now, it has been normal to wear a mask when going out. In
newspapers, too, the number of photos being carried of people with their masks on

has increased.

Paragraphs [1] and [2] both read as expansions of the article heading, first
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in the narrow scope of the reporter’s own experience and then in the broader
context of workplace practice. In [1], the writer is ‘Sharing’ a representative
experience of inconvenience that stands for a more cumulative sense of
annoyance. Elements of drama (direct speech) and narration (‘On my way to
an interview ...”) provide highlights. On a micro scale, these are two variants
of ‘Recreating’. The viewpoint remains first-person throughout. ‘This happens’

means ‘This happens to me’” and ‘it’s a relief” means ‘a relief to me’. As a

representative illustration, paragraph [1] lacks any definite anchoring in time,
place or circumstance. But it achieves the topical purpose of establishing face
masks as a new presence to be reckoned with at work.

Paragraph [2] supplies the more definite settings typical of ‘Reporting’
engagement: when? (‘for several months now’), ‘in what circumstances?’ (‘going
out’, ‘with their masks on’), ‘where?’ (‘in newspapers’). To judge from the article
heading, ‘going out’ and ‘photos of people with their masks on’ are mainly intended
to be read with reporting assignments in mind. If so, ‘photos of people with their
masks on’ is the effective transition link from the unspecified interview trip of
paragraph [1] to the blocked interviewer / interviewee interaction that will be
supplying the problem context for the sharper focused second half of the article.

In the two paragraphs so far, I think, there has been no active sense that the
experience shared by the reporter is being offered as guidance for readers to
follow. What the reporter has more in focus is his own need for resilience in the
face of this blockage. Individual readers might always pick up hints from this
too. But there is no general indication yet that they are being advised to calm
down, for example, or to remember to take a mask when going out on a job. A

prolongation of [2] after the manner found in the Mount Fuji text, e. g.:

... the number of photos being carried of people with their masks on has

increased. Nobody needs to feel self-conscious about this.
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would fail to fit in with the actual continuation in paragraphs [3]-[5], which
involves matters quite far removed from the everyday sphere of most readers,

as we shall now see.

Here is the rest of the text. Again, I have inserted paragraph numbering:

[3] “Riight! Smiile now!” That’s what I regularly say when taking a picture of
someone. Then waiting for the stiff smile to settle into a more natural expression
while engaging in small talk, press the shutter.

[4] But with a mask on, the expression is hard to make out. These days I point
the camera and wait for the smile to appear around the eyes, and then, thinking all
the while “Must look about right now,” I'll be pressing on the shutter.

[5] Now that it’s harder to judge someone’s true self from a photo, I aim to go to
more trouble over the expressions I use in the write-up. What was the tone of voice?
How was the gesture? In this way, I hope to be able to convey an overall sense of
the person in a way that is easy to follow.

(Suzuki Hiroto)

Note the vivid direct speech opening: “Riight! Smiile now!” in [3], recalling
“Left it behind again” in paragraph [1]. “This is a stock phrase from photograph
posing, and its use here as a curtain raiser, followed by a crop of camera shot
vocabulary (‘press the shutter’, ‘smile’, ‘expression’, ‘hard to make out’) gives
a further supporting reason, in my view, for dividing the text here.

Rather than being an active command, “Riight! Smiile now!”, like
“Cheeese!”, can also be taken as an unanalysed warning that the camera shot is
imminent. The equivalent stretched vowels in the Japanese text are (F—\> U

2HbH5-TLZEHV (‘Haai jaa waratte kudasaai’). However, there is also

an accompanying reporting clause and commentary in the next sentence: ‘That’s
what I regularly say when taking a picture of someone’, and this can certainly
be read as an implied instance of ‘Enabling’: This is the kind of thing that

you, too, Reader, might well want to say if placed in the same situation. The
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predominant ‘Sharing’ function, therefore, does come with a parallel instruction
potential in this second part of the text. Admittedly, the instruction fits pre-
COVID conditions, and is currently unhelpful.

This accounts for the disruptions that take over in paragraph [4]. Under the
new working norm of having to photograph interviewees with their masks
on, posing calls and small talk now take second place to self-dialogue (“Must
look about right now”) on the part of the reporter. What is crucial now is the
challenge of how to detect and capture a smile when the interviewee’s mouth
is hidden. The best strategy, says this reporter, is to wait for it to appear around
the eyes. The suspense implied appears to affect even hand movements, and the
aspect details of the verb grammar reflect this: The last step is no longer ‘press
the shutter’ (> ¥ v ¥ —% 1] %, ‘shatta- o kiru”), but ‘be pressing on the shutter’
(v v & —%4Y > Tw3, ‘shatta- o kitte iru’). This seems to mean that the
movement has to be trained and set. A similar change also appears with the verb
ending ‘-nagara’ (~7s7%5, ‘while [doing something]’), a feature associated
with multitasking. Photos before the pandemic are recalled as having been
taken ‘while engaging in small talk’. But photos now need to be taken ‘thinking
all the while’ of when is the right moment.

Stepping back a moment and viewing paragraphs [3] and [4] as a self-
contained pair, which any reader is free to do by choosing that as a reading
scope, this part of the experience sharing can also be thought of as a local
‘problem-solution pattern’ (Hoey 2001). Against the background of the earlier
practice of waiting for a smile to settle (situation), the settled natural expression
of an interviewee in a face mask is ‘hard to make out’ (problem). The best
alternative plan is to watch for other signs of smiling, mainly around the eyes
(solution). But while this is possible, it requires a greater outlay in practice,
time and effort.

Paragraph [5], finally, moves right away from facial photography to focus on
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other means that the reporter still has for conveying a person’s true self (A & 72
b, “hito to nari’). The tone of voice and gestures are the possibilities mentioned.
But general body posture and movements also come to mind, even when not
organised into gestures. It is worth noting in this connection that internet sites
in June, 2020, when this article was written, were awash with articles exploring
‘How face masks affect our communication’ (Ong 2020)’. One view upheld in
many such pieces was that even in ordinary life it is a question of habituation.
After due adjustment: “Humans tend to process faces as a whole, rather than
focusing on individual features” (Ong 2020: 3).

One final lexical note is needed about the Japanese words translated by
‘expression’ in paragraphs [3]-[5]. The word in [3] and [4] is %1% (‘hyj0’): a
mood or emotion stimulus perceived usually from people’s faces but also from
watching behaviours, actions or displays. In Japanese, & (‘hyd’) is taken as
equivalent to 29 (‘arawasu’, to ‘display’) or #¢41 % (‘arawareru’, to ‘appear’).
As a noun, it can mean a summary ‘table’ or ‘chart’. The second element of
the word, 1% (‘jo’), signifies ‘mood’ or ‘emotion’, often in contexts of social
attachment. Thus the ‘natural expression’ appearing out of relaxing stiffness in
[3] is a kind of social bonding, giving access to the social ‘true self” (‘hito to
nari’: ‘personality’) in [5] that the reporter hopes to portray. The need to wear
masks drives this hope into a double impasse: First, the expression becomes
‘hard to make out’ for the reporter, and second, through the limitations of what
the mask will let through, even the best possible camera shot will still leave the
interviewee’s personality ‘harder to judge’ for readers.

The last use of ‘expression’, in [5], comes in a context that has left
photography behind: ‘I aim to go to more trouble over the expressions I use
in the write-up’. The Japanese word here is ¥ (‘hyogen’), which even for a
Japanese reader stands in a close relation with /& (‘hyojo’), the term outlined

above. But the change from 1§ (‘j0) to Bl (‘gen’) is important. ‘Gen’, like



102

‘hyd’ can be read as #¢3 (‘arawasu’) or #¢41 % (‘arawareru’), but in a different
nuance of ‘realising’ something or of something being ‘real’ or bodily present.
Applying this nuance to ‘expressions’ in [5], we see that the reporter is sharing
his main aspiration here: Whatever refinements he brings to the camera play, he
can only reduce the interference from face masks so far. While sharpening his
interpreting and timing skills as far as he can and learning to take pictures that
highlight more holistic features of smile sharing, he still needs to go further and
put expressivity into his write-ups as well. A straightforward example would be
in the wording ‘wait for the smile to appear around the eyes’, where ‘to appear’
(~72 % %°C) is an irrealis (uncertain future) expression that helps the reader
form an anticipatory picture of more than is shown by a photograph. Here, too,
there is an ‘Enabling’ role at work alongside the ‘Sharing’ one.

My feeling about Suzuki Hiroto’s article overall is that under an unassuming
role of merely sharing experience, he manages creditably well to guide readers
into adapting to the constraints forced on local news reporting by the corona

emergency.

4. Conclusion

This is the latest of several analyses I have attempted within the framework
of ‘socio-semiotic activity’ elaborated by Matthiessen, Teruya and Lam (2010)
and integrated since 2014 into Systemic Functional Linguistics theory (Halliday
and Matthiessen 2014). This analytic framework was developed with workplace
language training in mind, so that priority is given to identifying typical patterns
and features and reducing them to a robustly teachable core form.

My interest has been on the counter-side to this: how to pursue

complementary analyses by teasing out an underside pattern beneath each
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overside one. Thus the sharing of a climb up Mount Fuji has an underside
that supplies future climbers with options, recommendations, and warnings. If
activities and their text types were arbitrary constructs, it might seem suspect
to match each overside with an underside in this way. But this is where the
primary imperative and indicative moods help out. Generally, it is enough to
match one imperative-like take of an experience (How to climb Mount Fuji)
with one indicative-like take (How we climbed Mount Fuji). Then each of these
can also be matched to one of the degrees of interactive complexity set out in
Figure 1. There is a difficulty, however, that precisely under the recent influence
of online reviews, asymmetric layouts of advice, instruction giving and so on
are on the wane, while a more egalitarian discourse of sharing, in less defined
role relationships, is gaining ground. In circumstances where participants are
either hard to differentiate or near to equal in status and experience, there is no
such great difference between saying: ‘We decided not to climb all the way’ and
“You don’t need to’ climb all the way’.

The text that I have analysed here was an account of recent changes in
interviewing work shared in a kind of diary feature by a member of a local
reporting team. But it was also a reflection on what changes are viable for
countering the constraints imposed on interviewing activities by the COVID-19
pandemic. While these changes may meet with mixed success in themselves,
they also add up to an implied ‘Enabling’ pattern of activity with ad hoc or
methodic response options. This is the serious implied underside to this article
with its lighter ‘Sharing’ overside. Assuming that masks are likely to remain
a feature of interviewing for a year or more still to come, it is worth asking
whether it is enough to rely on ad hoc steps only as has been done so far, or
whether the aim should be extended to take in deliberate changes to the written
copy of interview reports to make up for the current visual shortcomings.

Space will not allow me to pursue this expanding argument any further here.
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Let me end with a skimming overview of what other points might be considered
before making such changes to the text copy.

As face masks became widespread in many countries in the first half of
2020, there was a plethora of discussions, reviews and tuitions in the media
on aspects of mask wearing. Not many of them shared Suzuki’s concern for
how to catch and convey an interviewee’s personality. More were about what
individuals could do to project their social presence in spite of wearing a mask.
By February, an American celebrity called Tyra Banks had been credited with
coining a word ‘smizing” for smiling with the eyes only (Anonymous 2020).
Other articles have focused on religious communities in which believers
(usually women) mask their faces in public. In the case of the nigab headdress
from the Arabian Peninsula, the eyes remain visible through a broad slit, and
for that reason this headdress has received close attention. Some commentators
say that nigab wearers learn to adapt to their limited visibility resources by
engaging in livelier eye expression than unveiled people (Ong 2020: 5-6).

Just as I complete this manuscript, a political bombshell has gone off in the
USA, with an apparent cluster contagion in the top tiers of the Republican
Party just before the presidential elections, probably due to a rejection of mask
wearing and distancing codes at a gathering in the White House grounds. This
looks sure to develop into an ideological issue again, as rigour or laxness in
COVID-19 precautions has been a point of dispute all year.

It is hard to say which of these mask stories would support a mood-based
analysis taking in complementary views of what is happening indicatively (on
the one hand) and what is to be done imperatively (on the other). But from a
standpoint of basic language functions, it is probably better to stay clear of
belief clashes unless we can see more objectively how people’s views of things

in the present interact with their wishes for how things might be in the future.
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Appendix [J]. The text ‘Reporting in the corona emergency’
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e Ru b 1))
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Appendix [E] English translation

Word from Mikawa
Reporting in the corona emergency

“Left it behind again.” On my way to an interview, I realise I’'m not wearing a
mask and have to return to the car park. This happens quite regularly. But irritated
as I am at my own forgetfulness, it’s still a relief that I noticed before getting
there.

For several months now, it has been normal to wear a mask when going out.
And in the newspaper, the number of photos taken of people with their masks on
has increased.

“Riight! Smiile now!” That’s what I regularly say when taking a picture of
someone. Then waiting for the stiff smile to settle into a more natural expression
while engaging in small talk, press the shutter.

But with a mask on, the expression is hard to make out. These days, I point the
camera and wait for the smile to appear around the eyes, and then, thinking all the
while “Must look about right now,” I’ll be pressing on the shutter.

Now that it’s harder to judge someone’s true self from a photo, I aim to go to
more trouble over the expressions I use in the write-up. What was the tone of
voice? How was the gesture? In this way, I hope to be able to convey an overall
sense of the person in a way that is easy to follow. (Suzuki Hiroto)
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